


























HEADSTART INSTRUCTOR GUIDE 

Instructor: das Rathaus 

Student: Wie komme ich zum Rathaus? 

Another example: "Wie komme ich zu ••• ?" is substituted with 
"Wie weit ist es zu ••• ?" 

Conversion Drills. This type of drill asks the student to 
change the instructor's model sentence in apre-set way, e.g. 
singular to plural forms, or vice versa, from making a statement 
to asking a question, or from an affirmative statement to a nega­
tive one. For example: 

Instructor: Ich sehe zu Fuß. 

Student: Wir gehen zu Fuß. 

Instructor: Sie sehen zu Fuß. 

Student: Gehen Sie zu Fuß? 

Instructor: Ich sehe zu Fuß. 

Student: Ich sehe nicht zu Fuß. 

Response Drills. These drills ask the student to answer the in­
structor's questions with the pattern suggested by the question. 

Instructor: Gehen Sie zu Fuß? 

Student: Ja, ich sehe zu Fuß. 

Cued Response Drills. In these drills the instructor provides 
a cue to be included in the student's answer. (Visual aids can 
be used effectively in these drills.) 

Instructor: Wohin sehen Sie? (zur Post) 

Student: Ich sehe zur Post. 

Notice that these drills require basic question words (wo, 
wohin, wie, wann) which are presented at various inter­
vals in the Headstart Program, but their introduction is important 
at as early a stage as possible because of their central role in 
verbal communication. 
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Comp1etion and Expansion Drills. Another useful drill is to 
have the student expand a model sentence with a suggested cue. 

Instructor: Ich sehe (zu Fuß) 

Student: Ich sehe zu Fuß. I: (zur Post) 

Student: Ich sehe zu Fuß zur Post. I: (und Bank) 

Student: Ich sehe zu Fuß zur Post und Bank. 

Translation Drills. These drills shou1d be used sparingly and 
judicious1y, since translation skil1s are not the aim of this 
course. However, they are usefu1 for a quick review to refresh 
the students' memories. On1y Mike's/Jane's lines in the conver­
sations should be translated from Eng1ish to German. It is es­
sential to conduct these drills at a brisk pace so as not to give 
the student time to trans1ate word for word. The point here is 
to have the student rapid1y substitute a comp1ete Eng1ish sen­
tence with a German one, so the German response will become auto­
matie. 

App1ication Drills. These drills are designed to give the stu­
dent a chance to apply his newly acquired know1edge to real sit­
uations simu1ated in the classroom. The conversation of Module 
II, Unit 1, dea1ing with where the post office is and how to get 
there cou1d thus be easi1y adapted to the real 10ca1 situation. 
In making these adaptations, care has to be taken not to intro­
duce vocabulary and grammatical structures beyond the student's 
current 1esson. Certain learning units lend themse1ves more 
easi1y to these types of exercisesi for examp1e, numbers, dates 
and days of the week, co10rs, and common expressions of courtesy. 
Once the student has learned them, they can profitab1y be re­
peated rapid1y for a few minutes every day. For example, make it 
a point for your students to use German greetingsi to ask each 
other's name i to ask for the date, day of the week, and time of 
the daYi to ask where objects are in the c1assroom or in your 
10cal towni to read German numerals off the b1ackboard every day. 
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