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Introduction.

Igbo (Ibo) is the largest single language in the Eastern Re-
gion of Nigeria, spoken in a variety of dialects by perhaps four
million people. Until very recently, there has been almost no
usable material on Igbe reflecting any adequate analysis of the
language. The following lesson materials are largely the product
of analyzing and teaching Igbo during Peace Corps training pro-
grams and intensive summer programs since 1961. The transcrip-
tion of Igbo used is in most respects the standard orthography
currently used in Nigeria, though there are minor differences in
a few symbols, and tone marking -- which is indispensable for the
learner of the language -- is incorporated throughout.

These lesstns are designed to cover the pronunciation and
the major grammatical patterns of Igbo at the maximum rate con-
sistent with accuracy and thorough drill. Completing these les-
sons under ideal classroom supervision will naturally result in
a more extensive and more perfect control of Igbo patterns, and
will add considerable vocabulary, but even an incomplete coverage
will enable the carefully guided student to continue his learning
process ¢fter he begins using the language in daily l1life.

These lessons should be used only with a native speaker of
Igbo as a model, and also a guide or supervisor with substantial
training in descriptive linguistics and language pedagogy. Each
Igbo utterance should be repeated in direct imitation of a native
speaker until the pronunciation is pretty well mastered. It is
the function of the guide to help the student by such devices as
comparing his pronunciation of English with that of Igbo, by hum-
ming or whistling tone sequences, by providing brief explanations
of the grammatical patterns being drilled, and by suggesting va-
riations on the drills. While the native speaker as a model is
indispensable, he is largely unconscious of the pattern4-of his
own language (as we are of ours) and of the students' difficul-
ties; he is in no pousition to answer the kinds of questions That
students are bound to raise. Attempts to use these materials
with tape recordings for "self-instruction" cannot normally be
expected to produce adequate results.

The goal of these materials is four-fold:

(1) To train the student to pronounce Igbo with a high de-
gree of accuracy; since the aspect of pronunciation most likely
to be ignored under other circumstances is tone, there is parti-
cular emphasis on that aspect of the phonology.

(2) To introduce the student to the major grammatical pat-
terns of Igbo; since unfamjliar and unexpected grammatical pat-
terns are a major source of frustration in unguided language
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learning, an effort is made to teach the student to analyze for
himself as he goes along. -

(3) To enable the student to engage in limited but useful
conversation on some topics; this is designed to overcome the na-
tural initial timidity in using a new language.

(4) To teach the techniques of language learning, so that
the student can contirue his learning among the Igbo people with
a minimum of mystification, confusion, and frustration.

The variety of dialects in Igbo is such that a number of
words commonly used in one area are not recognizable at all in
another area. Some verbal constructions are completely different
in different dialects. Even obviously related words way vary in
pronunciation from place to place. Yet the dialects are suffi-
ciently similar that Igbo speakers from different areas can gene-
rally understand each other, though perhaps with some difficulty.
An effort was made some years ago to encoursge the use of a some-
what artificial dialect known as "Union Igbo'; this effort was
far from completely successful, but most educated people do at-
tempt to avoid some extreme localisms from their own home towns,
and call their modified dialects "Certral Igbo" or "Standard
Igbo". Different speakers may still) disagree, often vigorously,
on what is the 'est" form or usage; frequently We can only guess
what would be most widely understood and most agreeably accepted.
Rather than make any claim that the form of Igbo used in these
lessons is a universally acceptable "ideal" or "standard", the
authors frankly prefer to label it "Compromise Igbo' in full re-
cognition of the problem. It can still be expected that sooner
or later the student will be told by a native speaker that '"That
isn't the way to say it". This simply means that there are dif-
ferent forms of Igbo, not that one is right and the other wrong,
or that one is better than any other.

A number of speakers of Igbo have contributed heavily to the
development of these lesson materials, not only by their obvious
competence in the language, but as much by their patience and un-
derstanding in working with the authors and with students. Par-
ticular credit and gratitude is due to Mr. Benjamin Akpati, Mr.
Austin Esogbue, and Mrs. Sarah Onyekwere. The Igbo materials
themselves were gathered and transcribed almost entirely by Mrs.
Beatrice F. Welmers, whose experience in teaching Igbo has alsc
to a large extent dictated the order of presentation. Details of
linguistic analysis reflected in the lessons are largely the pro-
duct of joint research, usually in the form of a statemeat sug-
gested by one author and verified by the other. Professor Wil-
liam E. Welmers is generally responsible for the wording of the
phonologic and grammatical explanations, and for the lesson for-
mat and manuscript preparation.

Since these lessons are intended to be intensely practical,
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it may seem strange that they do not start right out with some
lively, useful daily conversations. There is good reason, how-
ever, for the procedure used. For one not used to a second lan-
guage, and particularly a tone language, accurate pronunciation
is difficult to achieve; but it is also crucially important. The
drills that may seem monotonous at first are actually a golden
opportunity to learn to control pronunciation at the outget, so .
that habits of sloppy pronunciation will never have a good chance
to develop. At the same time, every utterance in every drill is
a perfectly good and natural utterance that will be found useful
in daily 1life.

The most important preliminary warning that can be given the
student is this: when you imitate what you have heard, do not try
simultaneously to ask by your intonation '"Did I say it right?"

If you do, the last syllable of your Igbo sentence will rise to a
higher pitch -- and that will automatically be dead wrong in al-
most every possible instance. The number of ways in which an
Igbo sentence can end, tonally, is limited; but it is absolutely
essential to imi.tate accurately, and to avoid superimposing Eng-
lish intonations on Igbo sentences. Don't try to ask questions
in Igbo by intonation -- Igbo has its own question-asking devices
of quite a different type. Don't try to speak with '"expression"
or "enthusiasm" or "emphasis" == you will be sure to distort the
tones which are essential to being understood.

The details of Igbo pronunciatien will be outlined step by
step in the early lessons. Try to imitate every detail accurate-
ly, but don't expect everylhing to be explained at once; concen-
trate on the points emphasized in each drill as you go along.

The same is true of grammar: don't try to anticipate new forms
and constructions, or you will only confuse yourself and everyone
else. Don't worry about what you haven't learned to say; concen-
trate on saying what you have learned, and saying it accurately.
The goal is to speak not so that you can be understood, but so
that you cannot be misunderstood.

Ut




Lesson 1.

In a fairly long Igbo sentence, there may be a large number
of different levels of pitch; but every pitch can be described in
terms of one of three alternative possibilities at any particular
point in the sentence.

First, the mark ° represents a phenomenon that will be called
"step". The pitch of a vowel or m or n or I} so marked is never
low. In any Igbo utterance, each "step" is a little lower than
the preceding one. You can only step down, and once you have done
so0 you cannot climb up again until you come to a pause at the end
of a phrase or sentence. Thus the sequence '"step - step" is some-
thing like the melody of the beginning of the song "Chlo-e", or
like a2 child's call '"Daddy!".

Second, the mark * indicates "low'". A "low" is distinctly
lower in pitch than a '"step'" either before or after it. The se-
quence "step - low - step'" is something like the melody at the be-
ginning of the World War I song "Over There'.

Third, any vowel (or m, n, 3} as will be explained later)
which is unmarked has the same pitch as that indicated by the last
mark before it. Such unmarked syllables after a '"step'" will be
called "same". After "low', unmarked syllables will also be la-
belled ‘"low". The sequence ''step - same" is thus two syllables
on a monotone; the second syllable must be on exactly the same
pitch as the first. The sequence "low - low" (in which only the
first low is marked) is also level, but on a lower pitch than a
"gtep - same'; at the end of a sentence, '"low - low' may go a bit
downhill in pitch, but it sounds nothing like two successive
"steps'". A final "lew" is relaxed, much like the ending of a gim-
ple declarative sentence in English.

Igbo has eight vowel sounds; not one of them is exactly like
any English vowel, but you will not find all of them difficult to
recognize or reproduce. The vowels are writtemn: i, i, e, a, @,
o, y, u; the marks under some of the letters (usually a dot or a
short vertical stroke rather than the cedilla used here) are part
of the vowel symbols themselves: to a speaker of Igbo, the vowel
written y is as different from u as it is from o. For the
time being, imitate these vowel sounds as carefully as you can,
though the major point emphasized in the first several drills is
tone. There are also some consonant sounds that will be strange
to you; you will be helped with them as difficulties arise.

Drill 1. Each of the following sentences begins with the sequence
"'step - low', and continues with syllables that are '"low'" to the
end. Thus each sentence has a melody somewhat like the English



sentence "THEY were coming." Remember that in Igbo, however, the
higher pitch at the beginning has absolutely nothing to do with

emphasis.

It's a bed. é by akwa.
It's a pot. é by ite.
It's a monkey. é by enwe.
It's a bag. é by akpa.
It's the ground. é by ala.

He saw a bed. ¢ hyry akwa.
He saw a pot. é hyry ite.
He saw a monkey. § hyry enwe.
He saw a bag. é hyry akpa.
He saw the ground. $é hyry ala.

Drill 2. Each of the sentences in this drill differs in tone from
those in Drill 1 only in that the very last syllable is a "step'";
that is, the pitch gces up again with the last syllable, but not
quite as high as the initial "step'.

It's a cup. " 4§ by ik6.
It's an egg. é by akwh.
It's a rat. é by oké.
It's a squirrel. é by ¢sd.
It's a compound. é by ezi.

He saw a cup. é hyry iké.
They saw an egg. hd hyry akwé.
They saw a rat. héd hyry oké.
They saw a squirrel. h4 hyry gqsé.
They saw a compound. héd hyry ezi.

Drill 3. 1In this drill, each sentence again begins with the se-
quence '"step - low"; but this time the last two syllables are
"gtep - same". Be sure the pitch of your voice goes up at the
right time, and then stays at exactly that level.

It's an elephant. 6 by ényi.
It's a goat. é by éwu.
It's a chair. é by ébce.




Drill 4.

It'san aninal. or It's meat.
It's salt.

They saw an elephant.
They saw a goat.

He saw a chair.

They saw an animal,

He saw salt.

¢ by 4ny.

¢ by rdnu.

h& hyry ényi.
héd hyry éwu.
¢ hyry 6Sce.
h4 hyry 4ny.
é hyry Anu.

The sentences in this drill differ from those in Drill

3 only in that the last syllable is another '"step", a little low-
er than the preceding syllable. Since each sentence begins with
a '"step", there are three levels of pitch in these sentences in
addition to low. Note the 'terraced" effect of the '"steps'; at
the same time, be sure the "low" between sters is low enough.

It's money.

It's a leopard.

It's a stirring spoon.
It's kola nuts.,

- It's a farm.

They saw money.

He saw a leopard.

They saw a stirring spoon.
He saw kola nuts.

He saw a farm.

é by &géb.

¢ by 4gy.

é by éki.

¢ vy ¢3f.

§ by tgbéb.
hé hyry égé.
¢ hyry 4gg.
h4 hyry ékd.
¢ hiry ¢39.
é hyry tgbé.

Drill 5. A fifth (and final) type of two-syllable :.ioun ends each
of the sentences in this drill; it has the tones "step - low'.

Of all the sentences to this point, thece have a melody that may
sound most like an English statement intonation. But don't let
that fool you; in Igbo, it is the tone, syllable by syllable,

that counts.

It's cloth. 4 by Akwa.
It's a fish. § by 4zy.
It's corn. 4 by §gka.
It's a knife. §¢ by fima.

9 by §l9.

It's a house.



He saw cloth. ¢ hyry &kwd.

They saw a fish. h4 hyry 4zy.
He saw corn. é hyry §ka.

They saw a knife. h4 hiry fma.
They saw a house. h4 hyry §19Q.

Drill 6. In this drill, one noun is selected from each of the
first five drills, and used in sentences of the sawe types. Thus
the following groups of sentences emphasize the contrasts of tone
rather than identities. First listen to each group of five sen-
tences without interruption; then practice on each sentence indi-
vidually; finally, try to say all five in succession, without lo-
sing anything of the tonal contrasts.

It's a bed. é¢ by akwa.
It's an egg. § by akwé.
It's an elephant. § by ényi.
It's a leopard. é vy 4gj.
It's cloth. § by Akwa.
They saw a bed. h4 hyry akwa.
They saw an egg. h4 hyjry akwé.
They saw an elephant. hd hyry ényi.
They saw a leopard. h4 hyry 4gg.
They saw cloth. hd hyry dkwa.
Notes.

The five groups of nouns used in the above drills are typi-
cal of the majority of Igbo nouns: two syllables, the first being
a vowel or a syllabic m or n or I}, the second a consonant or con-
sonant cluster followed by a vowel, all accompanied by one of the
five tone sequences illustrated above. There are some three-syl-
lable nouns in Igbo, and some nouns beginning with consonants;
but they will give little trouble once these five basic types are
mastered. In isolation, the five types of nouns are labelled and
written as follows:

1. Low - low: dkwa 'a bed'

2. Low - step: akwé 'an egg'

3, Step - same: ényi 'an elephant'
4, Step - step: gy 'a leopard'’
5. Step - low: Akwd 'cloth'
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In the sentences on which you have drilled, the initial low
tone of the first two of the above types has, of course, not been
marked, because the last preceding marked tone was low.

Of these five types of nouns, the fourth, step - step, is
most likely to vary in other dialects. At least some of the nouns
written step - step in these lessons are pronounced as step - same
in some areas. The sequence step - step nevertheless appears in
all dialects in at least some circumstances.

As you begin to learn ighbe vocabulary, remember that the tone
is an integral part of the word, and must be learned along with
the consonants and vowels. It is true that tones sometimes under-
go alternations that will surprise you, somewhat as the £ in Eng-
lish wife changes to v in the plural wives. But the existence of
this alternation in English does not permit us to interchange f
and v whenever we feel like it; neither does the existence of va-
riant tonal forms in Igbo permit us to ignore tone. First learn
the words as they have been introduced, including their tones; the
variants will be systematically presented as the lessons progress.

A few words about consonants, consonant clusters, and sylla-
bic nasals. The writings kp and gb represent single consonants,
not sequences of k and p or g and b. The closure at the back of
the mouth for k (or g) and at the llpS for p (or b) is simultane-
ouss the releases are also simultaneous. These will not be easy
consonants at.-first, bt with practice you can learn them. (You
have probably :sed a consonant similar to the Igbo kp in imitating
a hen cackling: in Igbo orthography, a common American imitation
would be written "kp§ kpg kpq kpq kpg'.)

The letter ¢ represents a consonant much like that which is
written ch in Engllsh, ¢ always represents this sound in our wri-
ting of Igbo, 50 that there is no need to add another letter to
show what the sound is.

The letter I) represents a sound like that represented by ng
in EngliskL sing or singer. Be sure to avoid adding a g as you do
in English finger.

The clusters kw, ny, and Qjw have appeared so far. These are
not particularly hard to recognize or reproduce, but remember that
the syllable division precedes them, never splits thenm.

In other sequences, Igbo m, n, and }) may occur before ano-
ther consonant. In such cases, they are syllables by themselves,
with their own tone. Be sure you don't use a2 vowel either before
or after such a syllabic nasal; just hum-m-m it and then go on-n-n
to the next consonant.

10



Lesson 2.

All the sentencus you have drilled on up to now have begun
with a form /§/ 'he, she, it' (Igbo does not distinguish these)
or /hé/ 'they'. The tone of these forms has always been "step".
To convert these statements into questions, the tone of these
forms is simply changed to "low". Thexe is no change in word or-
der, and above all no rising intonation of any kind. A "step"
later in the question will, to be sure, sound higher than in a
statement, but this is simply because it is the first rather tran
the second step in the utterance; the first "step" is always the
highest point in pitch. To help you associate questions with the
tone of the pronoun alone, and to help you avoid a rising intona-
tion, question marks are deliberately not used.,

Drill 1. Begin right now to associate questions with low-~tone
pronouns, and their answers with step-tone pronouns. Be sure you
are also conscious of the tones of final nouns; the patterns you
have learned are not used in the same carefully controlled order

from now on.

Is it a pot? ¢ by ite.

YeB, it's a poto de. é bﬁ ite.

Is it a monkey? ¢ by exnwe.

No, it's a squirrel. fbd. ¢§ by gsé.
Is it an egg? ¢ by akwa.

Yes, it's an egg. ée. § by akwé.
Is it a squirrel? ¢ by qsd.

NO, it's a goato fhba . é b‘) 6"“.
Is it a chair? ¢ by 6ce.

Y»s, it's a chair. ée. § by bce.

Is it an elephant? § by ényi.

No, it's a leopard. fbd. § by 4gf.
Is it a farm? ¢ by tgbé.

Yes, it's a farm. ée. § by tdgbb.
Is it money? ¢ by égé.

No, it's corn. fibd. ¢ by §fka.

11
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Is it a knife?
Yes, it's a knife.

Is it cloth?
No, it's a bag.

Is it a fish?

Vo, it's an animal.

Is it kola nuts?

No, it's salt.

Drill 2.

¢ by fima.

ée. § by hmd.

¢ by dkwd.

fibd. ¢ by akpa.
¢ by 4zj.

fibd. ¢§ by ény.

¢ by ¢i4.
fbd. § by fnu.

The forms for 'you' (speaking to one person only) and
'I' behave like .the froms for 'he-she-it' and 'they' in that they
have step tone in statements and low tone in questions.

Note,

however, that the form for 'I' consists of two parts: /4/ before

the verb plus /m/ after the verb.

It is the two parts together

that correspond to 'I'; either without the other is meaningless.
With these forms and a few new verbs you can put together & va-
riety of other questions and answers like the following:

Did he see a rat?

No, he saw a squirrel.

Did he see any animals?

Yes, he saw an elephant.

Did you see a house?

No, I saw a compound.

Did you see a chair?

Yes, I saw a chair.

Do you want eggs?

No, I want meat.

Do you want money?

Yes, I want money.

Do you want a knife?

No, I want & cup.

Does he want a pot?

No, he wants a bag.

¢ hyry oké.
fibd. § hyry gsé.

¢ hyry ény.
ée. § hyry ényi.

1 hyry §14.
fibd. 4 hyry m ezi.

1 hyry éce.
ée. 4 hyry m 6ce.

} cqrq akwi.
fba. 4 cqrq m 4ny.

1 corq égé.
ée. 4 cqrq m égé.

1 cgrq Ami.
fhibd. 4 cQrqQ m iké.

¢ cqrg ite.
mba. § cqrq akpa.

12



Does he want corn? § cqrq ¢ka.

No, he wants fish. fibd. ¢ cqrg 4zy.
Did she wash the pct? ¢ sara ite.

Yes, she washed the pot. ée. § sara ite.
Did you tash the clothes? 1 sara ékwa.

Yes, I washed the clothes. ée. 4 sara m Akwd.
Did you wash the bag? i sara akpa.

Yes, I washed the bag. ée. 4 sara o akpa.

Drill 3. Up to thie point, the singular prorouns which you have
used have had the following forms:

'he-she-it': /§/ in statements, /¢/ in questions.
'you' (one): /{/ in statements, /3/ in questions.
'I: /& ... B/ in statements, (/3 ... #®/ in questions).

With the verbs that are introduced in this drill, the vowels of
these pronouns are respectively /o, i, e/ instead of /q, ., a/.
Pay careful attention to the pronunciation; the distinction will
be explained in the Notes at the end of this lesson. While the
variation in vowels in these pronouns is most important, note that
the form for 'they' (/h&/ in statements. /ha/ in questions) is in-
variable as far as its vowel is concerred.

Did she cook eggs? d siri akwé.

No, she cooked meat. fba. & siri 4ny.
Did she cook corn? o siri ¢ka.

No, she cooked fish. fba. 6 siri 4zy.

Do you have a cup? 1 pwere ik6.

Yes, I have a cup. ée. & nwére m iké.
Do you have money? 1 pwere ég6.

No, I have salt. fba. é nwére m fnu.
Do you have meat? 1 gwere é4ny.

No, I have fish. fibd. & pwére m 4zy.
Did you hide the money? 1 zoro 6gé6.

Yes, I hid the money. ée. & zdro m égé.

Q 13
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Did he hide the knife?
Yes, he hid the knife.

Do they have kola nuts?
No, they have eggs.

Did you cook fish?

Yes, I cooked fish.

Did they hide the pot?
No, they hid the cup.

Does she have cloth?
Yes, she has cloth.

Do you have a bag?

3 zoro mma.
ée. & zdro fma.

ha ygwere @¢ji.

fba. hd nwére akwé.
i siri 4zy.

ée. & siri m 4zy.

hd zoro ite.
Bbs., h& zoro iké.

o nwere 4kwa.
ée. & nwére dkwa.

i nwere akpa.

No, I have a pot. fba. é nwére m ite.

Drill 4. Once your control of these patterns is accurate in imi-
tation of your mcdel, you can begin to answer questions that are
asked of you. At this stage, you can only answer affirmatively
and repeat the statement with the appropriate pronoun and its
statement tone, or answer negatively and use a different noun in
the answer. But once you are on your own, even with these limi-
ted patterns, it becomes the more important to maintain a con-
scious and accurate control of tone, as well as consonants and
vowels. So limit yourselves to the patterns you have drilled on,
and work for accuracy in your answers. Some questions are given
below to be addressed to students one by one. Do your best to
give a rational answer even if you don't know the precise meaning
of every word. Work without the written materials; of course, a
variety of other questions can be added.

Do you have salt? i nwere nnu.

nwere fima.

Q.

Does he have a krife?

cQrq bce.

Qe

Does he want a chair?

Do they want meat? hd cqrqQ ény.

Did she cook eggs? o0 siri akwé.
Did he hide the cup? 6 zoro iké.
Did you wash the clothes? i sara &kwa.

hé nwere §ji.
i siri 4zy.

i hyry 419.

Do they have kola nuts?
Did you cook fish?

Did you see a house?

ERIC | 14
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Notes:

Each of the verb forms used so far (not counting /by/ for the
time being) consists of two syllables. The two syllables in any
one form always have the same vowel, and the second syllable al-
ways begins with /r/. Actually, only the first syllable of these
forms represents the stem of the verb -- and at that, other forms
will show that the low tone is not the basic tone of the stem, but
a part of this particular form. So these forms consist of a sten,
plus a suffix made up of /r/ and the vowel of the stem, plus low
tone throughout. For the verbs you have had, these forms are:

hyry 'saw’ siri 'cooked'
cdry 'want' nwére 'have'
sdra ‘washed' zdro 'hid'

Most verb forms of this type are translated by an English
"past", but the verbs meaning 'want' and 'have' refer in this form
to the present. The important thing right now is simply that they
are all one type of form, having the same suffix.

The different vowels in singular pronouns, outlined in Drills
2 and 3 above, cepend on the vowel of the verb stem that follows.
Igbo viwels fall .nto two groups: /i, e, o, u/ on the ore hand,
and /§, a, @, y/ on the other. In certain combinations, all the
vowels in a sequence must belong to the same group. This is al-
most always true of the two vowels in a noun; there are a few ex-
ceptions, mostly in borrowed words, but check the sequences in the
nouns you have had. This vowel grouping is also invariably fol-
lowed with the three singular pronoun forms. The pronoun 'you',
for example, is always /i/ if the vowel of the verb stem is one of
the group /i, e, o, u/; but it is always /i/ if the vowel of the
verb stem is one of the group /{, a, 9, y/. It may be convenient
to refer to the second group as "dotted vowels', so long as you
remember that, for this purpose, /a/ is a "dotted" vowel even
though it is not written with a dot under it it corresponds to
/e/ in the '"undotted" series. Following this principle of vowel
harmony, the pronoun-plus-verb combinations you can use are the
following, with all the vowels either "undotted" or "dotted':

& siri m;j 1 siri; 6 siri é hyry m; { hyry; § hyry
é Qwére m; {1 nwire; 6 nwére 4 cgrq r; §{ cgres § cgrq
é zdro m; 1 zdéro; & Bdro _ 4 sdra m; { sdra; ¢ sara

The form /hé/ ‘'they' does not follow this rule of vowel har-
mony. As you will learn later, this is one of several ways in
which /hé&/, along with the forms for 'we' and 'you (plural)', be-
have like nouns. The three singular pronouns are alike in many
aspects of their behavior, but unlike 'we', 'you (p1.)* and 'they'.

| -
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Lesson 3.

The carefully controlled pronunciation that has been the fo-
cus of attention up to this point must not be relaxed even in the
simplest everyday exchanges. Indeed, it is especizlly in expres-
sions such as greetings and everyday amenities that you must be
particularly careful to avoid expressing your '"feelings" in ways
that will merely introduce English intonations that are meaning-
less in Igbo. Igbo consonants, vowels, and above ali tones are
the only sounds that will be recognized by speakers of Igbo when
you attempt to use these expressions. The same principle is, of
course, strikingly true in the pronunciation of proper names. If
you happen to have a name that is commonly mispronounced, you may
have learned to live with frequent errors -- but you'll have to
admit that you're pleased when you hear your name pronounced cor-
rectly. By the same token, painstaking accuracy in pronourcing
Igbo names will do more to make you accepted than perhaps any one
other ability you can acquire.

Dialect variation in the most frequent daily expressions, and
also in proper names, should be expected. Compare the Southern
American "Hey!" roughly corresponding to "Hello!'" elsewhere; names
like 'Dorothy' and '"Margaret' are pronounced with two syllables in
much of the Midwest, but with three syllables elsewhere, and the
vowels may be different as well; the name '"Chicago'" has a unique
pronunciation in that city itself and within a rather small area
around it. Similarly, the common greetings, farewells, and other
amenities in Izbo vary from place to place, and names also have
varieties of pronunciation. Some of the alternatives for common
expressions are given in the drills below. Proper names are given
with only one form, but don't be surprised if you hear alternative
forms even from your own model in class.

Many of the expressions introduced in this lesson will later
prove to be examples of widespread, productive grammatical con-
structions. For the time being, however, only a minimum of expla-
nation is included -- just enough so that you will not be likely
to misuse the expressions you do learn. There is no need at all
for you to understand all the implications of these expressions
in order to use them easily and correctly.

Drill 1. A number of common greetings center around the question-

word /kedi/, the basic meaning of which is 'how?' or ‘how about?'.
A common initial exchange of greetings goes as follows:

How ('s everything)? kédd.
[It's] fine. é di dmé.

. 1g o
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This can be extended to ask specifically '"How are you?", with the
answer in the first person:

How are you? kédd kd { df. ~ keédd kd { mére.
I'm fine. 4 di m fAmd.

A more vigorous response, with something of the force of "Every-
thing's just grand!", is:

¢ méka.

A name or term of address must come at the beginning, before the
greeting /kédi/. To address a man older than yourself, or for a
woman to address a man of about her own age, the first of the fol-
lowing expressions is very widely used; in other contexts, /tnd/
means 'father'. Some people also use the second expression:

How's everything, sir? Aind, keédd.
{in response, as before:) § di fm4.

The following is the standard greeting to a woman whose name you
do not know; although /¥né/ as a term of address seems to be rela-
ted to the word /iné/ 'mother', it is used even for girls much

younger than the person speaking:

How's everything, ma'‘'am? iné, keédd.
(in response, again:) ¢ di fm4.

Although you may learn other general terms of address -- and you
should be careful to find out exactly the limits of their use --
the commonest greetings under other circumstances use peronsal

names. The following are some typical Igbo names, most of them
derived from phrases; they are written here in a way that shows
only the results of certain vowel contractlous; the tone mark -

indicates a fall from step to low?

Male Female
6k6yé Nwhkaégé
Okkfq Ngbhzg
bkénkwq ﬁgbﬁﬁkwq
Uwéyd | Ngbbys
Dwika Adédfcwq
Apugd Oridky

In greeting more than one person, a term of address is unnecessary,
however, the greeting itself is then /kédd ny/.
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The following is a brief, typical exchange which can be varied by
using other names or a more specific greeting. Exchanges such as
this should be drilled until they are automatic; but never let
English intonations take the place of Igbo tones:

A. How's everything, Okoye?

B. Fine.
A. How's your family?
B. They're fine.

A. Okéyé, keédd.

B. § di fm4.

A. kédd mika Adibé gj.
B. h& di fimd.

If you don't know the name of the person you are greeting, you can
greet him in another way and then ask his name:

What's your name?

My name is Nwaka.

Here is another exchange which can

A, How's everything?

B. Fine.

A. What's your name?

B. My name is Okafo.

A. Please say it agaiu.
B. Okafo. ‘

A. Okafo. Is that good?

B. Fine!

or

or

kédd ahd gf.

g{n{ by 4nd g{.
dha g{, ¢ by gin{.
éha h by Nwéka.

be varied in several ways:

A, kédd.

B. § dj hm4.

A. gi{ni{ by 4ha g{.

B. 4ha h by Okafq.

A. biké, kwié yé& §z4.
B. Okafg.

A. Okafq. § dj fm4.
B. & di fmd4.

Drill 2. There are also some specialized greetings for particular
times or occasions. One of these begins the following exchange,
which continues with another useful get-acquainted gambit:

A. Good morning.

B. Good morning (repl:).
A. What's your name?

B. My name is Adankwo.

A. Where are you from?

B. I'm from Onitsha.

A. 1 bgéla ci.
B. 4 bgéla m ci.
A. kédté ahd gf.

B. 4hd h by Adéfkwq.
A. ébe 6le ka { si.
ébéé ki { si.

B. é sl m Qnjca.

18
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A. Please say it slowly. A. biké, kwié yd nwaygq.
B. I'm from Onitsha. B. ¢é sl m Qnjca.
The above conversation can, of coursé, be varied by using diffe-

rent personal names, and also by using different place names. A
few such town names .are as follows:

Abdkalfli fmydnya
Enugwi Aséba
Oweri Qnica
Léko j& Abédgwa

Another specialized situation involves greeting a guest; tradi-
tional courtesy includes offering kola nuts, using an expression
that alludes to breaking open a pod (about the size of an acorn
squash) which contains a number of individual kola nuts (each
about the 8ize of a chestnut). This corresponds roughly to our
serving cocktails before dinner. Such an exchange might be:

A. Welcome! (Have you come?) A. 1 bydla.

B. <(Reply: TYes.) B. ée.
A. Come in! A. DAt4.
B. Thank you. B. ndééwé. (or dadly.)

A. Let me "open kola nuts". A. ki f waa @j{.

If you are welcoming someone who has been avay and returned, ano-
ther opening greeting is appropriate:

A. Have you returned? A. 1 14q1a.
B. Yes. ’ B. ée.

Drill 3. A few other amenities and farewells should be memorized:

An expression of condolence, used for any circumstance from your
accidentally jostling someone to sympathizing with someone at the

loss of a loved one:

A. I'm sorry. A. 1dé.
3. (Reply) B. éo.
o1 Tell him (her) I'm sorry. A. 8f y4 ndé.
(Reply) B. 6o.

A farewell after a conversation, a visit, or work together; this
is always appropriate after class:

19
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A. Goodbye! A. ka 6 mesya.
B. (reply, identical) B. ka 6 mesya.

A farewell until the next day; the two expressions given here can
be used in reverse order just as well:

A. Goodnight! A. ki ci foo. (-~ ka 6 foo.)
B. Goodnight! B. ka cf b3d. (- ki § bg4.)
Another expression that can be used in parting::

A. Stay well. A. ngd§ mm4.
B. (Reply form); return well.B. 6o. 1ady§ mm4.

With due reverence, but perhaps more frequently than in English,
You can take leave with the following:

A. God bless you. A. Cikwu gozie gf.
B. (Reply form); and you! B. 6o. nd g{ nwd. ~ nd onyé gi.

Two common expressions of compliment (to a single person) are:

"You have done [well]." { méela.

"You have tried." { nwadla.

And just to keep you modest:

A. Do you speak Igto? A. na asy igbo.

B. I speak Igbo a little. B. na m asyg Igbo fwa-nti-ntj.

or A. Do you understand Igbo? A, na any igbo.

N o [~

B. Iunderstand Igboa little. B. nd m any igbo fjwa-nti-nti.

Notes:

You have probably often heard sequences of sounds that do not
seem to match what you see written. Remember that the final autho-
rity is a speaker cf Igbo, not a written transcription. What is
written in these lessons is generally a rather slow, careful speech.
In more rapid speech, vowels are often elided in some combinations;
for example, the expression for 'here', written /ébe 3/, sounds like
/évda/. Forms like /ébe 4/ are written for two reasons: (1) almost
any Igbo speaker will slow down to such pronunciations if your imi-
tation is not very good, and (2) the transcription is intended among
other things to display the lexical and grammatical components of
each phrase. Learn to speed up to the faster forms, imitating what
you hear no matter what the transcription suggests.

<0
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The spelling /gh/ represenfs a single consonant which may be
difficult for you. The back of the tongue should be held close
enough to the soft palate to cause audible friction when air pas-
ses that point, but not so close as to stop the flow of air com-
pletely, which is how a /g/ is pronounced.

Doubly-written vowels represent prolonged vowel sounds. Our
English speech patterns create a tendency to make diphthongs out
of such double vowels, but in Igbo the vowel quality must remain
precisely the same throughout. The Igbo /ée/, for example, is
quite different from the ending of either English '"day'" or the
informal "yeah". Similarly, Igbo /6o/ is quite different from
the English letter-name '0".

In Lesson 2, there was a note about the function of the two
groups of Igbo vowels: /i, e, o, u/ as opposed to /{, a, @, y/.
No effort was made to tell you exactly how to pronounce each one,
bacause the distinctions involve muscular movements that we are
not used to controlling consciously. Now that you have experi-
mented and perhaps succeeded most of the time, and at least have
gotten used to hearing them, an explanation may be helpful. The
"dotted" vowels of Igbo can also be described as '"tense'; they
are produced with the very back or '"root' of the tongue slightly
tightened up, narrowing the passage in the upper throat. The
"undotted" vowels, by contrast, are ''lax'; the tongue is more
relaxed during their articulation. Listen to and practice the
following groups of words:

ényi ¢34
bce éhd
égb $1¢
finu dny

21
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Lesson &.

Some additional vocabulary and a new verbal construction are

introduced in this lesson.

As you learn the new construction,

you will find it necessary to learn also a new tonal shape for

two of the five tonal types of nouns.

This is part of a larger

pattern of tonal alternation that will be introduced one stage at

a time.

At each stage, try to establish a clear mental ''sound

track' for a few key sentences; the patterns will then eventually

become automatic.

Drill 1.
all use nouns

The question-answer exchanges suggested by this drill
with low tone throughout.

There are obviously many

more possible combinations than those given here; the purpose of

this drill is
of verb and noun.

What did he buy?
He bought a pot.

Did she make (mold) a pot?

Yes, she made a pot.

What did he steal?
He stole a bag.

What did they sell?
They sold a basket.

What did you do?
I killed a monkey.

Did you reach the town?
Yes, I reached the town.
What is he buying?
He's buying a pot.

What are you making (molding)?
I'm making a pot.

Is he stealing a bag?
No, he's stealing a basket.

to prepare you to use any appropriate combination

gin{ ka ¢ ziyry.
¢ zyry ite.
Q kpyry ite.

ée. § kpyry ite.

g{n{ ka 6 zuru.

4 zuru akpa.

g{n{ k3 hé rére.
héd rére nkata.

gin{ k& 1 meére.
é gburu m enwe.

1 ruru obodo.
ée. & riru m obodo.

gin{ kd § nd azy§.

rd

¢ na azy§ ite.

gin{

4 na

kd { na akpy§.
m akpy ite.

ez akpa.
$¢ na ezt Nkata.

22
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What are you selling?

I'm selling bread.

What are you doing?

g{n{ ki { na eré.

4 na m eré acjca.

gin{ kd { nd emé.

I'm looking for a bed. 4 nd m ac dkwa.

Are they buying bread? hd na azj§ dcjca.

No, they're buying beans. fiba. hé4 nd azy agwa.

Drill 2. In this similar drill, all the nouns are in the group
that you have learned as low-step. They appear with those tones
jin the first set of questions and answers below, using the "past"
construction. In the second set, however, all such nouns have
the tones step-same. This is a perfectly regular alternation
under definable circumstances.

What did he do?
Ke killed a rat.

Did you see the compound?

Yes, I saw the compound.

What did you buy?
I bought eggs.

Did he wash the cups?
No, he took a bath.

Did he tell a lie?
Yes, he told a lie.

Did they eat avocados?

Yes, they ate avocados.

What is he doing?
He's killing a squirrel.

Do you see the compound?

Yes, I see the compound.

Are they selling eggs?

No, they're selling avocados.

gin{ ka & meére.

6 gburu oké.

i hyry ezi.

ée. 4 hyry m ezi.
gin{ ka { zyry.

4 zyry m akwé.

¢ sara iké.
fibd. ¢ sdra ah§.

¢ sirj as{.
ée. ¢ sirj as{.

hda rara ubé.
ée. hA rara ubé.

gin{ ki § nd emé.

é nd egbd §sa.

i na ah§ ézi.

ée. 4 nd m ah§ ézi.

hd na eré 4dkwa.
fibd. héA nd eré udbe.
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Are you washing the cups?
No, I'm taking a bath.

What is he eating?
He's eating eggs.

Are they telling lies?
Yes, they're telling lies.

-

Drill 3.

learned as step~same. Again, they

tion with the tones as you have learned them.

19

i{ na asé {ko.

fba. 4 na m as4 4hy.
gin{ ka § nd at4.

¢ nd atéd dkwa.

ha na asi 4sj.

éeo hé. né. as; é.si.o

In this drill, all the nouns are in the group you have

appear in the '"past!" construc-
But in the second

set of exchanges below, all such nouns have the tones same-step.

This is another regular alternation,

the conditions for which

will be explained after you see more of the evidence.

What did you see?

I saw an elephant.

What did she do?

She cooked soup.

Did she eat (food)?

Yes, she ate meat.

What did you buy?
I bovght a chair.

Did she cook cassava?

No, she cooked meat.

Did he carry a mat?

Yes, he carried a mat.

What do you see?

I see an elephant.

Are you cooking soup?

No, I'm cooking meat.

Are they eating?

Yes, they're eating cassava.

24
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gin{ ka { hyry.
4 hyry m ényi.

gin{ ka & mére.
6 tére 6fe.

6 riri Ari.

ée. 6 riri ény.
gin{ ka { zyry.
4 zyry m 6ce.

6 siri dkpy.
fbd. 6 siri 4ny.

6 buru tite.

ée. 6 biru tte.

gin{ k& { na ahyj.

4 nd m ahj eny{.

i na eté Ofé.

fbd. 4 nd m esi any.

ha na er{ nr{i.
ée. hé na atd akpj.
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Is he selling salt? ¢ na eré nni.

No, he's selling meat. fibd. § na eré any.
Is he killing an animal? ¢ na egbi anj.

Yes, he's killing a goat. ée. § nd egbi ewd.
Is he carrying a mat? ¢ na ebd uté.

Yes, he's carrying a mat, ée. § nd ebid uté.

Drill 4. The next group of nouns are those you have learned with

the tones step-step. In the second se: of sentences below, these

appear as same-step, exactly like the pattern in Drill 3. These

two tone patterns become identical in this construction. In rea-
lity, same-step in the second vart of this drill does not repre-

sent a change from step-step at all. These nouns have an initial
step tone after low; if you are already on a step level, the ini-
tial vowel of the noun simply stays there.

Did you see a leopard? i hyry 4g§.

No, I saw a man. fbd. & hyry m Qwéké.
Did they steal money? ha zuru égé.

No, they stole kola nuts. fbd. hé ziru ¢jf.
Did you see a farm? i hyry idgbd.

No, I saw yam stakes. fibd. 4 hyry m §bé.
Did you kill a bee? 1 gburu 4ny.

No, I killed a beetle. fhbd. é gbiru m ébé.
Did they eat kola nuts? hd tara ¢j{.

Yes, they ate kola nuts. ée. hé tira §if.
Does he want kola nuts? Q cqro ¢if-

No, he wants money. fbd. § cqrq ég6.

Do you see a leopard? 1 na ah{ agy.

No, I see a man. fibd. 4 nd m ah§ Qwoké.
Is he stealing money? ¢ na ezl egd.

Yes, he's stealing money. ée. § na ezi egé.

Do you see a farm? 3 na ah{§ ugbé.

No, I see yam stakes. fibd. 4 nd m ah§ gbé.
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Drill 5.

Is he killing a bee?

No, he's killing a beetle.

Are they eating kola nuts?

Yes, they're eating kola nuts.

Are you looking for kola nuts?

No, I'm looking for money.

step=-low.

¢ na egbd anj.
fbd. § nd egbd ebé.

ha na atd Qjif.
ée. hé nd atd Qjf.

1 na acé Qif.
fhbd. 4 nd m acd egb.

The final group of nouns are those you have learned as
Here again, there is no essential change in the new

construction, though the initial step again turns out to be same

if a step precedes.

What did she cook?
She cooked fish.

She cooked corn.

What did you buy?
I bought cloth.
I bought pepper.

What did he do?
He made (sewed) clotkes.
He planted corn.

He went home.

Whom did he call?
He called his friend.

What are you cooking?
I'm cooking fish.,

I'm cooking corn.
What are you buying?
I'm buying a knife.
I'm buying pepper.

What are you doing?
I'm making clothes.

g{n{ kd &6 siri.
6 siri 4zy.

6 siri §ka.
gin{ ka { zyry.
4 zyry m dkwa.
4 zyry m ésd.
g{n{ k& 6 mére.
$ kwédra 4kwd.

§ kyry ¢ka.

LY

¢ lara ylq.

onyé ka ¢ kpdrq.
$é kp¢rq ényi.yé4.

gini k& { na es{.
4 nd m es{ azy.
4 na m es{ Qka.
g{n{ k& { na azg.
4 nd m azy mma.
4 nd m az§ osé.

gin{ ka { nd emé.
4 nd m akwéd akwa.
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I'm planting corn. 4 nd m aky Qka.

I'm going home. 4 na m aléd ylg.

Who is he calling? dnyé kA § na akp§.

He's calling a friend. é nd akp§ enyi.
Notes:

Three verbs have been used in this lesson, all translated as
'eat'. They will be cited here in a form called the finfinitive'",
of which the second syllable is the verb stem itself. The verb
/iri/ is used with objects that refer to major items of regular
meal diet. The verd /ird/ is used with objects that refer to
soft or juicy foods that can be consumed without much chewing; in
some contexts, 'lick' may be a legitimate translation. The verd
/{t4/ is used with objects that refer to foods generally eaten as
snacks: "munch on'" might be a good colloquial translation in many

instances.

The word /{b4/ has been translated as 'yam stakes'. There
is no single English word or phrase that will express both the
form and the function indicated by the Igbo word. Although it is
often translated as 'yam barn', there is no structure with roof
and walls involved, as the English word 'barn' suggests. The Af-
rican 'yams' referred to are nothing like the small reddish or
yellow tubers which we call by the same name; they are rather a
large, white-meated root which may grow to two or more feet in
length, and up to six inches in diameter. When boiled and mashed,
they cloesly resemble mashed Irish potatoes; they are a little
stiffer in texture and creamier in color. After these yams azrs
harvested, they are stored and preserved by being tied in clus-
ters on stakes. A group of such stakes, unroofed (since the yams
need both air and rain) but fenced in for protection against ani-
mal or possibly human marauders, is known as /§b4/. The English
phrase 'yam stakes' is merely an effort to suggest in English
what the Igbo word refers to.

The new verbal construction introduced in this lesson may be
labelled "present'. In usage, it corresponds to both the English
present ("I'm buying eggs, he's taking a bath, I see a leopard")
and to the English expression for customary action ("He makes
clothes, I sell meat, you tell lies"). The latter may be called
present'" in our grammar books, but it has nothing to do with
what is happening now, but rather with what happens ordinarily,
at noon daily, or whenever one feels like it. Igbo does not make
a distinction between these in the verbal construction itself.

Now take another look at an example of this construction:

27



4 nd m azj akwa. I'm buying cloth.

Actually, the verb itself in this construction is /nd/. One evi-
dence of this is that the pronominal combination /4 ... @/ en-
closes only /nd/, and excludes that which has to do with buying.
The verb /nd/ means something like 'be-with' or 'be-at'; you will
find it later in expressions of location, and it is also used to
join nouns like the English conjunction 'and' ('with, accompany-
ing'). After this verbp /na/, the form /dz§/ is a type of noun;
it is derived from a verb stem meaning 'buy', to be sure, but is
nevertheless a noun. The entire Igbo construction can be reflec-
ted in English by something like 'I am-with a buying of cloth',
or 'I am (occupied) at cloth-buying.' That /dzy§/ is a kind of
noun will later prove to be important to the description of cer-
tain tonsl alternations, though not particularly those you have
already met.

The tonal alternations included in this lesson can be poin-
ted up in the following sentences, taking ome noun from each of
the tonal groups you have learned:

Past Present
§¢ zyry ite. ¢ na azy ite.
é siri akwéd. ¢ na esi dkwa. (1)
§ cqrq bce. $¢ na ac§ océ. ()
6 zuru égé. $é n& ezd egé.
6 rére #kwa. ¢ nd eré akwa.

First, don't be confused by differences in writing that do
not actually represent alternations in tone. In the first two
tonal types (/ite, &kwd/), the initial low tone is not marked if
a low tone precedes, as in the past; this is simply a rule of the
writing system that you have known from the beginning. In the
last three tonal types (/éce, égé, dkwd/), the initial tone is
always same after a non-low; of course, this can only be a step,
and is so writter, at the beginning of a phrase or after a low
tone, as in the past.

The actual tonal alternations which must be described appear
in the second and third pairs of sentences above, as indicated by
exclamation marks. Tonal alternations occur in certain types of
phrases; limitations and exceptions will be defined as you meet
them. For the time being, the two following statements will suf-
fice for the alternations illustrated above:

(1) Forms with the tones low-step (the type /akwéd/) have

the alternant tones step-same (/dkwa/) when a non-low tone pre-
cedes. Thus the alternation between /dkwd/ and /dkwa/, in the

28
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appropriate type of phrase, depends solely on the preceding tone.

(2) Forms with the tones step-same (the type /6ce/) have
alternants with a final step, but under somewhat different condi-
tions. The tones same-step (/océ/, as in the third sentence on
the right above) likewise cccur, in the appropriate type of
phrase, whenever a non-low tone precedes. In addition, however,
the seme aiternation (but in the form step-step, /6cé/) appears
after a noun ending with low tone; there has been no example of
this as yet, but it constitutes an irportant addition to the con-
ditions for the alternation described in (1) above.

These and other tonal alternations do, of course, give you
more to remember about the tones of Igbo words. The patterns of
alternation are limited, however, and there are ways of mastering
them so that they will eventually beccme automatic. This is one
respect, incidentally, in which %here is very little difference
among major dialects of Igbo. The following suggestions for
drill will help you to *internalize" these patterns:

a. Take the sample sentences on page 23, or others like
them, and memorize them absolutely cold, vertically and hori-
zontally, so that you can repeat them accurately in rapid suc-
cession: make sure that the tonal identities and contrasts are

unmistakable.

b. Use as a "stimulus' any simple sentence in the past:
pronoun, verb, and object. As a response, give the corres-
ponding present form. This can be done even if you do not
know the meaning of the stimulus sentence.

¢c. Have questions asked in the past, and respond with
an affirmative answer. Then have another student &sk the cor-
responding question in the present, and still another give the

affirmative answer to that.

(Drilling on questions with "What?" and questions with
contradicting answers is useful only if the vocabulary itself
hes been quite thoroughly mastered.)
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Leeson 5.

As longer and more varied sentences are introduced, some new
details of grammar will naturally sppear. But such material will
also give you an opportunity to develop fluency and timing, which
are essential to real comretence 1n a new language. At the same
time, of course, there must be no sacrifice of accuracy. If ne-
cessary, drill on portions of sentences separately, and then work
up to the longer combinations. '

Drill 1. This drill introduces the forms /any{/ 'we' and /dni/

'you (when addressing more than one person)'. In many respects,

these and /h&/ 'they' function as nouns in Igbo, rather than iike
the singular pronouns. They do not follow the rules for vowel
harmony, but have invariable vowels. They do, however, take low
tone in questions.

Did they buy food? ha zyry fri.
Yes, they bought corn and meat. ée. hé zyry ¢kd na 4ny.

Iid you buy food? Unu zyry Ari.

No, we bought cups and plates. fhba. &ny{ zyry iké na éfere.
Do we have salt? anyj nwere Anu.

Yes, we have salt and pepper. ée. any{ nwére fnu na ésé.
Do we have eggs? dnyj nwere akwé.

Yes, you bought eggs yesterday. ée. 1dnu zyry akwéd eci.

Did they cook food? hd siri Ari.

Yes, they cooked yams and meat. ée. hd siri ji na é4ny.

Are you selling cloth? inu na eré akwa.

No, we 're selling yams and cassava. fibd. any{ nh eré ji nd dkpy.
Are they eating bread? ha na atéd &cjca.

Yes, they're eating bread and eggs. ée. hd nd atd dcjca na akw4.
What are we eating? gin{ ki any{ na er{.

You're eating yams and fish. ind na er{ j{ na 4zy.

Do they sell plates? ha na eré efére.

Yes, they sell plates and spoons. ée. hé nd eré efére na gaji.

»
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inu na acg any.

dny{ nd ac§ any§ na agwa.

Are you looking for meat?

Yes, we're looking for meat Le.
and beans.

Drill 2. Several new details are included in this drill. The
singular possessive pronouns and two demonstrative phrases will
give little trouble. In questions, a subject pronoun with low
tone must be used after a noun or noun-phrase subject; but in
statements, the subject pronoun is omitted. A contrasting sub-
ject is introduced by /§ by/f she—werh-dnhe

5 — R - . PO L R SR The form /n'/ intro-
ducing expreesions of location is a contraction of /na/; the full
form is rarely heard, and does not retain its own tone.

L o iate e - e v v ‘asvases il

Is this your pot?
No, that's her pot.
My pot is in the house.

Is his cup in the house?
No, his cup is here.
It's my cup that's in the house.

Is that my load?
No, this is his load.

Your load is in town.

Is my money over there?
No, this is his money.

Your money is in the pot.

Is my hoe in the house?
No, your hoe is over there.

It's his hoe that's in the house.

Now you will be asked the following questions; each should be an-
swered with a contradiction and a correction, following the pat-

terns illustrated above:

Nké & 9 by ite gf.
mbd. Dke 4hy by ite y4.
ite f d} n'ime ylg.

ik6 yd @ di n'ime ylg.
fbd. 31ké yd df n'ébe a.
6 by iké f a} n'ime ylg.

ke &hy @ by ibu #.
fba . nké 5. bq ibu yda
ibu gf{ di n'ime dbodo.

égé m § df n’ébe ahy.
fiba. Dké a by égb ya.
égb g1 di n'ime 1te.
gy t @ df n’'ime ylq.
fibd. §4gy gf di n'ébe ahy.
§ by $g) v& d} n'ime yl3.

Rké & q by akpa gi.
dkwéd y4 ¢ di n’ime ylq.
Dke 4&hy @ by bce f.

§vd gi ¢ di n’ébe ahy.
fd & § di n'ime ylg.
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Drill 3. A contrasting object, like the contrasting subject il-

Tustrated in the preceding drill, is introduced by /¢ by/. After
the object, however, /kd/ must be used to introduce the subject
and verb. In this construction, the pronoun 'I' is simply /h/
before the verb, rather than the 'nplit" form /4 ... m/. The
verb itself has low tone a8 in ordinary statements.

Did he buy your cow? ¢ zyry éhi gi.

No, it was my goat that he bought. fibd. § by éwu h ki § zyry.
Is it my basket that you have? ¢ by pkata £ ka £ ji.

No, your basket is over there. fiba. DNkata g{ di n'ébe ahjy.
Was it his food that you ate? ¢ by Ari yd ki { riri.

No, it was my food that I ate. fbd. § by Ari A kd A riri.
Was it my cup that you washed? ¢ by iké £ ki { sdra.

Yes, it was your cup that I washed. ée. § by iké gi kd h sara.

Did you hide my money? 1 zoro égé m.
No, it was my money that I hid. fba. 4 by égé m kd A zdro.

Is he selling his goat? d na eré ewi ya.
No, it's his cow that he's selling. fiba. & by éhi yd ka § na eré.

Are you looking for your knife? i na acé mma gf.
No, my knife is in the house. fiba. tfmd A di n’ime ylqQ.

Are you washing his clothes? i na aséd akwd y4.
No, it's your clothes I'mwashing. fiba. § by dkwd g{ ki £ nd asd.

Are you looking for your bag? i na ac¢ dkpa gf.
No, it 's my money I'm looking for. fibd. § by égé m kd h nd acé.

Is he buying your knife? ¢ na az§ mma gf.
No, it's my hoe that he's buying. fibd. § by ég) h ki § nd azy.

Drill 4. The singular object pronouns are added now; they should

not be difficult, because they are identical in form with the

possessive pronouns. In fact, after the verbal noun in the pre-
sent construction, it makes nc difference whether the pronoun is
called "object" or "possessive'. Note that the expressions intro-
duced by /n’/ refer only to location at a place; after a verb
meaning 'go', expressions referring to place are used by them-

selves.
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A, Where did Ngbankwo go? A. ébe 6le kd NgbAffkwg gara.
B. She went to town. B. ¢ gara obodo.
A. Did you see her there? A. 3 hyry yé n’ebe ahy.
B. No, I saw her at her house. B. fiba., 4 hyry m yé n'ylq yé.
A. Did Nwaoye go to the market? A, lwhoyd q gara &hya.
B. No, he's in my house. B. fba. § ng n'ime ylqQ #.
He left his money here. ¢ hidra égé ya n'ebe 3.
He's looking for it. é nd acé y4.
A. Where are you going? A. ébe 6le k& { nd agd.
B. I'm going to the market. B. 4 nd m agd ahyd.
I want cassava and eggs. 4 cdrq m dkpy na akwé.
Please give me money. biké, nyé t egé.
A, I saw you in +he market. A. 4 hyry m g{ n'ahya.
Did you buy food? i zytara 1nri.
B. No, I bought cloth. B. #bd. ¢ by Akwd ka h zyjtara.
A. Where is it? A, ébe 6le ka § di.
B. It's inside the house. B, ¢ df n'ime y1g§.
A. Did you see me in town? A. 3 hyry f n'ébodo.
B, Tes. Did you go to market? B. ée. 1 gara 4hya.
A. Yes. I bought meat. A, ée. 4 zytara m 4ny.

I'm cooking it here. 4 nd m esi yd n'ebe &.

Drill 5. An expression for future action is added in this drill.
The pattern is exactly like that for present action, except that
the verbal part of the construction is /gd/ instead of /nd/. You
may also notice -- as you probably have in preceding drills -- a
few otner unexpected items. These will be discussed in the Notes
at the end of the lesson; meanwhile, concentrate on the particu-

lar point been stressed in each drili.

ébe 6le kA { nd agé.

4 nd m agd dbodo.

i ga azjta ihé.

ée. 4 g& m azfta dcjca.

A, Where are you going? A,
B. I'm going to town. | B.
A, Are you going to buy something?A.
B, Yes, I'm going to buy bread. B.
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A. Do you have money?
B. My father will give me money.
A. Is your father at your house?
B. Yes, my father and my mother
are here.
They're going to eat here.
A. What are you going to do?
B. I'm going to buy plantains.
A. Are you going to cook themhere?
B. No, I'm going to cook them
at my house.
A. ‘here is your father?
B. He's in the house.
A. I'1l1l wait for him here.
B. Please come in.
A. Thank you.
. Is my mother here?
B. No, she's outside.
I'll call her.
A, Are you going to town?
B. Yes.
A. Good. 1I'll look for you
at the market.
Notes:
1.

A
B.

B.

A.
B.
A
B.

A,
B.
A,
B.
A.

A.
B.

B.
A.

1 nwere égé.

find h g& enyé f egé.

fnd g{ ¢ n¢ n’§y1¢ gf.

ée. 1ind #h nd nné h ng
n’ébe &.

h4 gd er{ nri n’ebe a.

gin{ ka { gd emé.

4 gd m azjta dgede.

1 g2 es{ hd n’ebe a.

fiba. A& gd m esi hé&
n'ylg f.

ébe Sle ka
¢ ng n’ime

nd g{ ng.
ylg.

4 gd m ecé yA n'ebe A.
biké, batd.

ndéewé.

finé f ¢ ng n’ébe &a.
tbd. § ng n'ezi.
4 gd m akpd y4.

1 na agé dbodo.

ée.

$ df fmd. 4 ga m ac gf.
n'ahya.

The singular possessive or object pronouns undergo one tonal

alternation, but it is a simple one.
out an intervening low, these pronouns have same tone; elsewhere,

their tone is step.

ite f 'my pot'
iké A ‘my cup'
but: égd m

After two step tones with-

Here is a simple example of each comblnation:

bce 1 'my chair'
hmd f# 'my knife®
'my money'

3

4
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2. The phrases translated as 'here' and 'there' are composed of
a noun plus a demonstrative:

ébe ahy 'that place, there', ébe & 'this place, here’

The same demonstratives are used after a noun meaning 'thing' to
express 'this' and 'that'; the tonal difference in the noun re-
presents a type of tonal alternation that will be treated later,
but these phrases can be memorized by themselves:

dke &hy 'that (thing)' Dké & 'this (thing)'

The same demcnstratives can also be used after other nouns; &an
example that does not involve a tonal alternation is:

éwu ahy ‘'that goat' éwu & 'this goat!'

3, The contraction /n'/, from /nd/, is used after verbs indica-
ting location, and after expressions of action to indicate the
place at which the action is performed; but it is not used after
verbs of motion when the following place expression refers to the
destination. Compare the following:

§¢ di n'ébe a. It is here.
é nd n'épe A. He (or She) is here.
6 siri Ari n'ebe 4. She cooked here.

but § gdra &he ahy. He went there.

The form /n’'/ in expressicns of location is undoubtedly felated

to the verbal /nd/ in the present construction, and to the form
/na/ which connects nouns and is translated as 'and'. In all ca-
ses, the underlying idea is "asgsociation!" -- with another noun,
with an action expressed by a verbal noun; or with a place in the
sace of location. There can be no confusion, since the differen-
ces are clearly expressed by what follows. However, it is most
important to note that /nd/ is not the equivalent of English 'and'
under all circumstances; it cannot be used in Igbo to Jjoin two

verbs.

L, ‘"The construction for a contrasting subject, introduced in
Drill 2 of this lesson, is further illustrated in the following:

§ by anyi gira dbodo. It is we who went to town.

$¢ by anyf nd n’ebe a. It is we who are here.

$ by anyi nd aga obodo. It is we who are going to town.
§¢ by anyj gﬁ ega dbodo. It is we who will go to town.



The_verbal forms with s one in the oye are examples of a -
"relatiye" construciitn; the bal no this constructiom has
the tones ‘same-gaffe. Compare thé>gofrespondin /’;atiﬁe or

Yabsolute" tructions: "

- \ - -
yi\géra obon//)*f// We wgp$>%§\ESWn.

any{ n§ ﬁ‘ébe a. ,Af’ are here. \\k\*,/'
/ ----- ™,
ény§ néfagé obodbm\ We-are goin o towmw. /////
ﬁny$~gé agé obg&o \\\\\‘ We wilk go-%o town. ;:><\
/ \\\ - o T

Except in thE pasf,xthe contras e Ebng%z:ctlon i \ébm& dialects
;:g/gse’the same tone &as._the absolute; it~is ply /6 bq7~£q1-

ed by the absolute conffructions cbove.” R

5. The construction for a contrasting object, introduced in Drill
3 of this lesson, differs in that /ka/ is used after the contras-
ted word or phrase; in the rest of the sentence, the pronoun 'I‘!
is /h/ alone. Examples of this construction are:

§ by dxwd y4 ka h sara. It was his cLothes that I washed.
§ by égé m xa 1L ji. It's my money that you have.
é by any{ ki hé hyry. It was us that they saw.

A similar contrastive construction, but without /é bﬁ/ in the
first two examples, and with /4 by/ optional in the third, is il-
lustrated in the following sentences with question words:

kédd ka { di. How are you?
ébe 6le ké& héd nq. Where are they?
(¢ by) gi{n{ kd { na emé. What are you doing?

6. You have now had a number of very common Verbal expressions
that do not come under the definitions of what you know as 'past"
or "present" or '"future'". They have probably given you little
trouble, but they are pointed out here as examples of a construc-
tion that you will also meet with some other verbs. For eéxample:

é by {(ite) it is (a pot)

¢ d} (n'ébe &) it is (here)

é n§ (n’ébe &) he (or she) is (here)

6 i1 (égéb) he has (money)

6 si (Qnjca) he is from (Onitsha)

¢ na (agé) he is (going)

é g& (agé) he is on the point of (going)

~ o~ e
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Although two of these are used only as parts of fuller verbal con-
structions, they parallel the other examples. In each case, what
is significant about the constiuction is the use of the verb stem,
with no prefix or suffix, with low tone. The constructior illus-
trated by all of these may be labelled "stative". The stative ex-
presses a situation. Th2 emphasis is not on time, nor on action
or motion, but rather on a2 simple description of the gtatus quo.
Important contrasts between the stative and other constructions

will turn up later.

7. Three Igbo verbs have, in one way or another, been translated
by the English verb "be'. They are quite different in I1gbo, how-
ever. First, the verb /{d{/ (here cited in the "infinltive" form)
means '"be located": it is used only for inanimate subjects. For
an animate subject (person or animal), the verb /{n¢/ is used in-
stead, though some dislects use /{d{/ in all cases. By contrast
with both of these, /{b§/ is a verb meaning 'be described as' or
'be identified as'. Keep the following contrasts clearly in mind:

¢ 4} n'ébe a. It is here.

¢ ng n'ébe &. He (or She, or It of an
animal) is here.

§ by ite. It is a pot.

The verb /{d{/ is also used in quite a different way in expres-
sions like the following:

kédd k& § dj. How is 1t?

§ a3 fmd. It's fine.
kédd ka { di. How are you?
4 d] m fmé. I'm fine.

8. New in this lesson has been the verb at the end of the fol-
lowing sentence:

§ by pkata f ka { ji. Is it my basket that you have?
The infinitive form of the verb in question ‘is /1j1/; the scem
‘t1as low tone. Another verb commonly translated as ‘'have' is
/inwé/. For example, compare the following:
. é nywére m Dkata, I have a basket.
/133/, used in the stative construction, refers to immediate pos-

session -- what one has in his hand or at the moment. In contrast
with this, /Iigwé/ basically means 'gei, receive'; used in the part,
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it refers to what one has already received and therefore possesses
at present. It refers to a more general, not immediate or visi-
ble, possessicn. Compare the following:

& ji m égéb. I have money (in hand).
& nwére m ég6. I have money (somewhere).
4 g& m enwé egb. I will receive money.

9. In previous lessons, you have had the verb /{z{§/ translated

as 'buy'. Now you suddenly find forms with the same translation,
but related to an infinitive form /{z§ta/. There is a subtle dif-
ference in meaning. /izﬁ/-by itself means ‘purchase', without

any indication of what is done with the purchased goods after the
transaction. The longer form /{z{ta/ is the same stem with the
addition of a kind of suffix that will be called a '"verbal exten-
sion". This particular extension refers to performing an action
for oneself, or performing an action and coming. Thus /{z§ta/
means 'buy for oneself' or 'buy and bring'. You will meet this
extension in other combinations, and you will also meet other ex-
tensions with other specialized meanings added to the basic mea-
ning of the stem. You can now see the situational reason for /{z{§/
having been used in the more abstract sentences of earlier lessons,
but meeting /{zjta/ in the practical conversational situations used
in this lesson. There are, of course, many cases in which either
form would be permissible.

10. By way of an interrogative expression indicating location,
you have met the expression /ébe 8le/ 'where?', or more literally
'which place?'. You may hear the following alternate expressioas,
depending on dialect:

ébe ble ki § nd agi. Where is he going?
or ébéé ki 4§ na aga. (ditto)
In areas where /ébéé€/ is used, you may hear the following further
variations, using a different verb meaning 'go':

&béé xa 1 jé kq. Where are you going?
or 1 je kg ebéé. (ditto)
In the latter expressions, a verb /1jé/ 'go' is used (in the sta-
tive) instead of the verb /igé/ which is normally used in these

lessons. The added form /kQ/ is confined to a few expressions of
this sort.

38

33



L9
ERIC

3k

Lesson 6.

This lesson introduces another group of tonal alternations.
These, rather than being conditioned by something which precedes,
are conditioned by something which follows. Master these alter-
nations one at a time, as spoken patterns rather than as gramma-
tical statements. The statcments are given £imply to let you
know what you are going to hear, and to assure you that it is not

a mistake.

Drill 1. Verbs with low stem tone can be distinguished from verbs
with step stem tone in the verbal noun, which is used in the pre-
sent and future constructions. The verbal noun of a verb with

low stem tone has the basic tones step-low. Before a noun vhich
independently begins with low, a step-low noua has an elternent
with final step. If the following noun is independently low-step,
it takes the alternant form step-same after a non-low (Lesson L,
pp. 23-24). Trace the alternations in the following examples:

6 wére ite.
g{n{ ki § nd éwé.
§¢ na éwé 1te.

He took a pot.
What is he taking?
He's taking a pot.

She swept the compound.
What is she sweeping?

She's sweeping the compound.

She cut up the meat.
What is she cutting up?
She's cutting up meat.

He took money.
What is he taking?
He's taking money.

He wove cleth.
What is he weaving?
He's weaving cloth.

Drill 2.

§ zdra ezi.
g{n{ k& ¢ na 4za.
$ nd dz4 ézi.

6 bére ény.
g{n{ k3 ¢ nd &bd.
é nd ébd 4n§.

6 wére égé.

gin{ kd& ¢ nd éwe.
§ nad &wé égé.

§ kpara dkwd.

g{n{ k& § nd 4kpd.
¢ nd dkpd dkwa.

In addition to verbal nouns from verbs with low stem

tone, you are familiar with many other nouns which independently
have the tones step-low. These undergo the same alternation: the
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final low becomes step before a noun which independsntly begins

with low.

The forms /dnyj/ and /dni/, though translated by Eng-
lish pronouns, function as nouns in Igbo in phrases of this type.

In fact, /dni/ in some of the following sentences has the alter-
nant /dnd/ under circunstances similar to, but more extensive
than, the usual alternation of step-low to step-step.

Did you wash your clothes?

Yes, we washed our clothes.

Where did you buy your clothes?
We bought our clothes in . Onitsha.

Vhere azre your knives?

Qur knives are in our house.

What's your monkey's name?

His name is Joe.

What is that?
That's my monkey's house.

Did you wash the bottom of that cup?

Yes, I washed the bottom of it.

Did you wash the bottom of that pot?
Yes, I washed the bottom of it.

Will you give them your house?

Yes, we'll give them our house.

Are your children in town?

No, our children are at our house.

Drill 3.

terms for another tonal type of noun:

inu sara &kwa dnui.

ée. any{ sdra dkwd 4nyj.

ébe Sle ki idnd
adny{ zyry 4kwéd dnyj n’bn;ca.

zyry dkwa dnt.

éve 6le ki fmd dnid di.

fmd ényj di n’{ime ylq 4nyj.
gfn{ k& &hd &gwe gi by.

4hd yd by "jod".

gin{ by nke &hy.

§é by §1§ énwe .

1 sara {ké fko ahy.

ée. 4 sdra m {keé y4.

i sara fké ite éhy.

ée. 4 sdra m iké yé.

inu ga enyé hé ylg ‘nu.

ée. Aanyi gd enyé hd yl§ 4nyji.

§my dnd ha ng n'obodo.
fibd. §m§ dnyj nd n'§l¢ 4nyj.

Another tonal alternation can be stated in identical

before a noun which inde-

pendently begins with low, a low-low noun has an alternant with

final step.

A wide variety of examples of this alternation would

involve rather unusual vocabulary which is of no immediate prac-

tical wvalue.

A common occurrence of ‘he pattern, however, is

found in a noun which is independently low-low, followed by the

possessive /adny{/. Another is a low-low noun followed by the de-
In fact, the phrase /Qké &/ ‘'this (thing)' is

monstrative /a/.

an example of just this alternation; compare /dke &hy/.

examples are as follows:

Other
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Where did he go?

He went to our town.

Is that your rope?

Yes, that's our rope.

Did she wash this pot?
Yes, she washed the pot and the cup.

Is there corn in this hag?

No, there's rice in it.

Where did you buy this basket?
I bought it in town.

Is this your town?
No, our town is Onitsha.

Is that their bed?
No, that's our bed.

Drill 4.

ébe 6le kA § gdra.

é gara obodé 4&nyi.

Dke &hy @ by ydq dnu.

ée. Nke 4hy by yd§ A&nyj.
¢ sara ité a.

ée. § sdra ite na iké.
4kd ¢ di n'ime dkpd A.
fibd. osikapa di n'ime yA.
ébe 6le kd { zyry pkatd a.
4 zjry m yd n'dbodo.

Dké & @ by obodo tGinu.

fibd. 3bodé 4nyj by Qnjca.
ke &hy ¢ by akwa hA.

fibd. ke dhy by akwd édnyj.

The third alternation conditioned by what follows is

somewhat different; it will probably also be easier to remember.
In nouns, step~step has the alternant step-same before a noun with

any tone.

This means that nouns with the tones step-stepy become

identical with nouns with the tones step-same before another noun.
Remember that these two also merge after a non-low tone or a noun
ending with low tone; both are step-step; see Lesson 4, p. 2&.

The two alternations described earlier in this lesson are restric-

ted
low
all

tone,

Is this your money?
No, it's your (pl.) money.

Is that his farm?

No, that's our farm.

Did he steal (a theft)?
Yes, he stole (a theft of) money.

Is that your father's yam stakes?
No, it's my yam stakes.

%o occurrences before nouns which independently begin with
the alternation we are now concerned with occurs before
nouns, including those which begin with a non~low tone.

Dké & ¢ by égb gj.
fiba. § by égo und.

Dke £hy @ by 1gbé ya.
fibd. Dke &hy by dgbo 4nyj.

d zuru éri.

ée. 6 ziru 6ri egé.
Dke £&hy @ by éba nnd gf.
fibd. § by ébd m.
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Is this Ngbaoye's stirring spoon?

Yes, it's her stirring spoon.

Did you reach the topof the 1i11%?
Yes, I reached the top of it.

37

Dké 4 ¢ by éku Ngbaoyed.
éeo é bi ékﬁ yao

1 ruru élu ugwi.
ée. & riru m 614 ya.

It is important to note right here that, in this par-
ticular combination, the posseassive /hd/ 'their' be-
haves like the singular possessive promnouns, not like

the plural possessive nouns /any{/ and /dnu/.

In se-

veral other circumatances which you will meet, /hé/
patterns with /dny{/ and /6nid/, in contrast with the

singular pronoun forms.

Note the restrictions in the

occurrence of the alternation step-step to step-same

in the following phrases:

égé m ‘my money'
égé. g} 'your (s.) money!
égb ya 'his money'
égé ha 'their money!'
ény§ ya 'its price!
Drill 5.

égo é4nyj
égo umd

'our money'

'your (pl.) money!
égo ahy  ‘'that money!

égo &
¢ny Jji

'this money!

'price of yams'

By way of reviewing all of the tonal alternations that

have been introduced up to this point, a number of model senten-

ces are given below.
suggested,
alternations are necessary.
(1) 4 gd m azfta 1te.
(1k6)
(6ce)
(@3f)
(§ka)
(y8)

(2) ¢ ud éwe y4.
(dkpa)
(dkwd)
(4ny)
(égéb)
(fma )

After each one, several subsiitutions are
Make the substitutions indicated, with whatever tonal

(3) Nké & by §1¢ .
(dnd)
(any{)
(Okéye)

(4) Dke 4&hy§ by obodo y4.

(any{)
(find )
(iné 1)
(5) § vy ég6 gi.
(any{)
(ént)
(h4)
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Notes:

A summary of the tonal alternations you have met so far is
given in a series of statements below. The purpose of statements
such as these is simply to give you a frame of reference to help
you learn the spoken patterns, rather thar leaving you to remem-
ber what may seem to be isolated examples of capricious irregula-~
vities. Be sure to associate each statement with key examples
such as those given, and be prepared for the restrictions and the
extensions of these patterns in other contexts later on. ~

1. Alternations conditioned by what follows. Examples are:

(1) ¢ n& éweé égé. but: 4 nd éwé ite.
(2) dbodo but: 3hodé Igbo
(3) égéb but: égo umd

1.1. These alternations occur only in nouns -- not,‘for example,
in verb forms such as /hyry/.

1.2. Thesa alternations occur only before nouns -- not, for ex-
ample, before numerals, as you will learn in the next lesson, nor
before verbs. The special alternations of /dnd/ to /ind/ are of
a quite different type; for the time being, note them one by one.

1.3. The first two of these alternations, as illustrated above,
occur only before nouns which independently begin with low tone.
In addition to the above, be sure to memorize the following, in
which /any{/ has the alternation /dnyj/ covered by the statements
in 2 below:

(1) §1¢
(2) dbodo

o

ut
ut

§1¢ 4nyj
dbodé 4nyj

o

1.4. The third of these alternations occurs before nouns with any
initial tone; review the iliustrations on page 37.

2. Alternations conditioned by what precedes. Examples are:

(1) 4 cdrg iké. but: ¢§ nd ac§ iko.
§ nd éwé {xo. (see 1.3 above)

(2) § cdrq 4ny. bui: § nd acé anyg.
§ nd éwé 4nj.

2.1. These alternations occur in more than one type of form --
not only in nouns, which have been the ordinary examples, but at
least in numerals as well, as you will learn in the next lesson.

43



2.2. These alternations occur in some types of phrases, but not
in all. The examples you have had use a noun before the word
which displays the alternation, but this is not necessary. Some
verb forms could occur in the same position. However, these al-
ternations do not occur after the past, nor -- as you will learn
later -- after an infinitive or a negative.

2.5. The first of these alternations occurs only after a step
tone; if the preceding word independently ends in low tone, it
must be a noun, and then its final tone has already changed to
step according to the rule in 1.3 above.

2.4. The second of these alternations also occurs after nouns
which end with low; the preceding noun does not alter.

The tonal alternations described above are the commonest and
most important alternations in Igbo. Alternations of at least two
other tyres occur. Ome is characteristic of a few verbal construc-
tions; anotbci perves to mark relative clauses. In fact, the low
tone of pronouns in questions is still another, though limitec,
type of tonal alternation. Don‘t start worrying that you will get
all of these confused. Since they have entirely different func-
tions, each can be learned in its own context. The one thing that
is absolutely essential, now and later, is to be aware of what is
going on and to master the patterns; and the only way to start is
by learning individual examples. The fact that tones change does
not mean that tone is unimportant; on the contrary, the alterna-
tions are rigidly controlled by statable rules, and must be a part
of your accurate control.

As a result of this set of tonal alternations, certain mergers
of tonal types are found. If you first hear a new word in an envi-
ronment where its basic tone is ambiguous, you must be aware that
you cannot use it in other contexts until you know more about it.
For example, in this lesson you met the phrase /élu ugwi/ 'top of
the hill' -- the town name /Enugwi/ is a dialectal alternant of
this phrase. Another use of the first word, in /é1d ya/, showed
that the word for 'top' has the basic tones step-step, not step-
same. But you have heard nothing to tell you whether the word for
'hill' is step-same (/vigwu/, the actual basic form) or step-step;
after a non-low tone, either step-same or step-step has a final
step. Or suppose you were to hear the phrase /ykp4d &nyi/ 'our bas-
ket' (a special type of basket is referred tn); you should be aware
that you cannot use the noun independently, or with 'my' or ‘his’',
until you find out whether its independent tone is low-step or low-
low; this is the condition -- before a noun which independently be-
gins with low =-- under which low-low has the alternant low-step,
and is indistinguishable from a basic low-step. Actually, the word
in question is /ijkpd/, but you would have to hear it by itself or
in a phrase like /ykpd #/ to be sure.

The following tonal mergers take place; the contrasting tones.
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are on the left, the merged tones on the right:

é ywére égb é nd ac egéb
6 Qwére 4ny $¢ na ac§ any
égb ya égo uni
dny yé& 4ny unu
1te y& , 1té 4nyj
ik6 y4 i1ké 4nyi

A comment on the psychology of language learning may be help~
ful. On the day you first learn something in any new language,
it doean't sink in very deeply. Speaking a language means acqui-
ring habits, and habits aren't formed in a moment or in a day.
The habits will not come without any effort at all, but it is also
true that no amount of effort can establish them instantly. If
you keep at it, these alternations will become second nature in
about a week. Don't expect to have them at your tongue-tip much

sooner.




Lesson z.

This lesson introduces the number words from one through
twenty. The reason such common and useful words have not been
used before is that nouns with numerals involve some of the to-
nal alternations you have learned in other phrases, but not all
of them. Now that you have worked with the widest variety of to-
nal alternations, it will be easier to handle the more restricted
alternations involving numerals.

Drill 1. Even in such a seemingly simple matter as counting,
there are dialect differences in Igbo. For most of the nu-erals,
there is not enough variation to confuse you under any circum-
stances. For '"one", however, a form from the Onitsha area, but
often heard elsewhere, is 1isted in parentheses below. In the
case of '"nine", two quite different forms are both used in fairly
large areas, and are listed as alternants. Use whichever one you
hear more commonlys; if you hear both of them frequently, it won't
be hard to learn to use beth. Learn the forms through ten by re-
peating each one individually, vhen in groups of three or four,
and finally the entire series. Don't worry about counting rapid-
ly above ten. Be sure not to let the counting sound like reci-
ting a list in English; the falling tones in "six" and "seven"
must go all the way to low, and '"ten'" at the end of the series
ends with a step tone -~ which for English would give the impres-
sion that ycu are going to continue.

one 6tu  (3fd) eleven irf nd 4t

two dbja twelve ir{ nd abja

three - até thirteen ir{ na at$

four anég fourteen 1ir{ nd ang

five isé fifteen ir{ na isé

six isi sixteen ir{ na isi

seven dsl seventeen ir{ nad as&

eight dsdtg eighteen 1ir{ nd asédtd

nine itendénj / itéghete nineteen ir{ na itendénj
ten ird twenty ¢gy (Onitsha 6ru)

Drill 2. The words for ''one' and "twenty'" in the above list dif-

fer in usage from all the others. They are nouns: /6td/ really

means something like '"a unit", and /§gy/ is a noun in somewhat the
same way that '"'score' is a noun in English. These two numerical
nouns are used before another noun; all of the others, which are
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numerals and not nouns, are used after a noun. As nouns, /6tu/
and /4gy/ undergo precisely the tonal alternations you would ex-
pect; the following noun also undergoes whatever alternation may

be appropriate.

Thus the following seniences merely lllustrate

some of the vary alternations that you have been learning.

He #nught one knife.
He gave me one penny.

They have twenty fish.

There are twenty houses in this town.

We s0ld one chair.
He has one goat.
That man owns twenty cows.

There are twenty chairs in the
schoolhouse.,

I =zaw one leopard in the bush.
I will give you one shilling.

They paid me twenty shillings for it.

He bought twenty kola nuts.

Ibought one basket in the market.
There's one bed in that house.
We saw twenty pots in the market.
They sold twenty baskets today.

He bought one cup in the market.

I eat one egg every morning.
There are twenty cups in my house.
They gave us twenty eggs. |

Drill 3. 1In many dialects, the n

after nouns, which we will use.

¢ zytara 6td fmd.
é nyére hi oti k§p§.

bd pwére gy azy.
égy ylg di n'ime 3bodé a.

dny{ rére 6tu bcé.

6 pwére 6tu éwi.

nwéke ahy Qwere §gy ehi.

égy océ di n'ime ylg dkwjkwqg.

4 hyry m 6tu 4g§ n’ghya.

4 ga m enyé gf otu égé.

hé kwiyry f Qgy egé mdka yd.
¢ 2iyry ¢ey 9if.

4 z)ry m 6td Qxkata n'dhya.
étd dkwa dj n'ime ylQ- 4hy.
dny{ hyry ¢gy ite n'4hya.

hé rére §gy Dkata tdd.

§ zyry 6td iko n'ahya.
4 nd m erf ott dkwa kwd ytfty.
égy 1ko di n'ime yl§ h.
hé& nyére any{ qgy é&kwa.

umeral '""two'" has a speclal form
It is /nédby/; like other forms

with the tones step-low, this is invariable after a aoun. The
remaining numerals all bégin with low in counting; after nouns,
they have the tonal alternants you have learned to expect after

a non-low tone.

However, nouns with final low tone retain their

basic tones before numerals: they do not have the alternants that

you have learned to use before nouns with initial low.

alternation occurs in nouns before numerals:?
Check each alternation in the following:

alternant step same.

Only one
step-step has the
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They killed two cows in town.

L3

hé gbiru éhi nadby n’obodo.

There are three goats in the compound.éwu dtqQ di n’{ime ézi.

There are four chairs in our house.

They brought six loads today.

They killed two leopards in the bush.
I'1] pay you four shillings for it.
We bought Ts worth of meav.

He paid five shillings for meat.

I ate two eggs today.
There are five cups in our house.
I will cook eight eggs this morning.

She washed those ten cups.

There are two beds in that house.
They brought three bags.
They made seven pots this month.

I saw nine monkeys in the bush today.

There are two houses there.
There are eight knives in the bag.
A (certain) man gave us nine fish.

We brought ten hoes.

Drill &.

béce édnq di n'ime 4l§ ényi.
h4 blutere fbu Isi t4a.

hé gbiru 4gy nadby n’$hya.

4 gd m akwyj g{ ego 4ng mdka yé.
any{ zytara 4ny ego é4sa.

¢ kwyry égo Ise mdka 4ny.

é riri m akwéd nadby téa.

iké Ise df n'fme yl§ ényj.

4 g m es{ dkwa dsatd n’'ytjty a.
§¢ sara iké iri ahy.

dkwa nédby df n’fme yl§ &hy.

hd wétara akpa at§.

hé kpyry ite asl n'gnwa a.

4 hyry m enwe itendédni n’qghya tad.

§1§ nédby di n’ébe ahy.

fmd asdtd di n'fme akpa.

6td nwéké nyére anyi azy itendénj.
adny{ wétara §g§ iri.

Go through the sentences in the preceding drill again,

this time saying each sentence first as it is given, and then a

second time subtracting one from each numeral.

This will also

give you more practice in the use of the numerical noun 'one'.

Drill 5.

exchanges.

The above materials can now be applied to conversational
These can be varied almost indefinitely, of course.

Notice that /316/ 'how many' or 'how much' works just like a nu-

meral.

There are several miscellaneous details in these exchanges

which can best be learned as isclated expressions for the time

being; in most cases,

introduced within the next few lessons.

the patterns to which they belong will be

After practicing on these

exchanges, you can work out similar conversations on your own with

a considerable degree of freedom.



A. Are you going to go to =mar-
ket today?

B. Yes, I'm going to go right
now.

A. What are you going to buy?

B. I'm going to buy four mea-
gureg of rice.

A, Fine. Buy some msat and
beans tooc.

B. I don't have much money.

A. I gave you twelve shillinge
this morning.

B. It's all gone.

A. How much are eggs?
B. Thruppence each.
A. That's too much.
I'll give you tuppence for
one.
B. O.K. Give me the money.
A. I want six. Here's the money.

Okoye went to the market.

He bought three cups of rice.

He bought one cup for thruppence.
He paid 94 for three cups.

He bought meat, too.

He paid 3s for the meat.

A. Where did Okoye go?

B. He went to market.

A. Wh:ot did he do there?

B. He bought rice and meat.
A. How much did he pay?

A. ] ga agh ahyd tad.
B, ée. & ga m agd ugbu 3.

A, gini ki { gd az§.

B. & gi m @zjta ko ésikapa
4ngq.

A. 4 ai fmd. zjtdkwa an§ nd
agwa. .

B. & jighl m nadiwu egé.

A. & nyére m g{ ego Iri na
abja n’gt§td a.

B. ¢ gwila..

A. 3kwé § by £go ble.
B. térq, t¢re.
A. § ddra ¢ng§.
4 gi m enyé g{ képg nddby
maka 6tu.
B. ¢ 4} fm4. watd egé.
A, 4 cdro m ist. wéré egé.

Okéyé gara dhya.

¢ zyry iké ésikmpa Atq.

¢ zyry 4td fko tdrg.

é kwjry ndi mdka iké dtq.
§ zjtakwara ény.

¢ kwiry égo étq mdka 4ry.

A. kédd ebe 6k6y6 géra.

B. ¢ gdra éhya.

A. gin{ k4 6 mére n’ébe ahy.
B. § zyjtara osikapa na 4ny.
A. égo 6le ki § kwyry.
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B. He paid nine pence for rice. B. ¢ kwyry ndj maka osikapa.
He paid three shillings for meat. ¢ kwjry égo 4tq maka é4ny.

A. Where is Okoye going? A. ¢&béé ki Okéyé nd agé.

B. He's going to the market. B. ¢ néd agé ahyd.

monetary system in Igbo.

What is he going to do there? A,
He'as going to buy rice and meat. B.

I gave him five shillings.

gin{ k4 § gid emé n'ebe ahy.
é g4 azy 6sikapa nd é4ny.

é nyére m y4 ego ise.

The word for a "pound" ($2.50 currently)

is taken from English, and you may hear it with varying degrees of

approximation to the English form.

Say it as you hear it.

Many

of the other words in this group are also borrowed, but are more

fully assimilated.
gure cut how to express any amount you are likely to need.

On the basis of this vocabulary, you can fi-

For

amounts such as seven pence, some speakers may vrefer the simple
noun plus numeral to the phrase given below.
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A. For howmuch are you selling rice?A. égo éle k& { na eré 6sikapa.
B. 1It's three cups for one skilling. B. ¢ by iké 4tq, Stu égéb.
. That's too much. A. § dara ¢nj. (~ § 4} ¢ny iké.)

Reduce it for me. béére f egé.
Let me give you sixpence. kd f nye g{ sisi.

B. Give me ninepence. B. nyé f naj.

A. 0.K.. Here's the money. A. § d} fmd. wéré egé.

Notes:

1. The following is the essential vocabulary needed to handle the

1/24: afy 3d: térq
ld: képg 6d: sisi
1 1/2d: k§pg na 4fy 9d: néj
2d: képg nddby ls: étu égb
or étd shilj
7d: sisi na k¢pg
3/6 égo 4tq nad sisi

There have been a few instances of new verbal constructions
For the time being, learn them as

2.
introduced in this lesson.

ElﬁC‘ y 20
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isolated forms; the patterns for them will be introduced later,
and then you can apply the patterns to other verbs. Note even
now, however, that the following do not fit any patterns you have

previously lesarned.

It's all gone. ¢ gwila.

Herz's the money. weré egb. (lit., take money)
Give me the money. wétd egb. (lit., bring money)
Reduce the price for me. béére h egb.

Let me give you sixpence. k3 h nye gf sisi.

I don't have much money. ¢ jighl m nnékwu egb.

3, One of the verb forms above, /wétd/, is derived from the verd
/iwé/ 'pick up, take', with the verbal extension which you have
met also in /{z§ta/; again, the extension reflects the idea of ac-
tion for or toward oneself; the combination means ‘'bring'. The
form /béére/ includes another extension, consisting of /r/ plus
the preceding vowel, indicating action done for someone; the atem
is /b&/ 'cut'. The form /zjtékwa/, an imperative like /wétd/, in-
cludes still another extension, /kwé/; this refers to doing some-
thing in addition to what was previously mentioned. E.g.,

Buy meat and beans, too. zytdkwa anj na agwa.
He bcught meat, too. é zjtakwara 4ny.

4., In Lesson 6, p. 35, it was noted that /dni/ in some sentences
had the alternant form /int/, somewhat like the alternation of
step-low to step-step in noun-noun phrases, but under more wide-
spread circumstances which were not further defined. 1In this les-
son, there have been two more examples of the same type:

k&dd ebe Okéyé gara. Where did Okoye go?
dbéé k& Okéyé na agi. Where is Okoye going?

Although this alternation is identical in form with the one you
have learned in phrases like /4hd dbodo/ 'the name of the town',
the conditions are different. As defined in Lesson 6, this al-
ternation takes place in a noun, and only before a roun beginning
with low tone. In sentences like the above, this alternation oc-
curs at the end of a noun or noun phrase, before a verb beginning
Wwith low tone. The full statement for this alternation is this:
step-low becomes step-step at the end of the subject of a verb,
before low tone in the verb, if something other than the subject
begins the sentence. In the examples you have had, a place ex-
pression begins the sentence; it could as well be a time expres-
sion, or a contrasted object. Under the same circumstances, the
alternation of low-low to low-step occurs, but not the alterna-
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tion of step-step to step-same. Here are some of the crucial ex-
amples which will set the pattern for you:

g{n{ ki ¢nd mére. What did you do?

gin{ kA& dnd nd emé. What are you doingz?

gin] k& Okéyé ga emé. What will Okoye do?

gin{ kd epwé na eri. What does a monkey eat?
but g{n{ kd 4g§ na eri. What does a leopard eat?

5. In sentences ending with a locative expression introduced by
/n'/, the locative does not take the tonal alternations that are
found with other words. For example:

¢ hyry any{ n’ahya. He saw us in the market.

(not /n'ahyd/

<
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Lesson 8.

You are already familiar with the "infinitive" as the form
by which a verb may be cited. In this lesson, some uses of the
infinitive are introduced, along with the tonal phenomena that
accompany it. A major negative comnstruction is also added. The
new vocabulary items that are introduced should be practiced in
constructions you have had earlier as well as in these sentences.

Drill 1. The basic tone of a verb stem is either step or low.

The infinitive is formed with a prefix /i/ or /{/ (depending on
vowel harmony, of course). The tones of the entire infinitlve

forme are thus either step-step (e.g., /{z§/ 'to buy') or step-
low (e.g., /{2d/ 'to sweep'). In this drill, infinitives are

used only before forms whose tones do not change depending on
what precedes. There can be no change after low in any case.

4 cdrq m {gd dbodo.

hé cdrq {gd Qnjca.

any{ c¢rq {z§ ite néadby.

§ cdrqg 1ré Dkata ang.

¢ bydra {h§ gi.

dny{ bydra Oweri {z§ akwd.

I want to go to town.

They want to go to Onitsha.

We want to buy two pots.

He wants to sell four baskets.
He came to see you.

We came to Oweri to buy clothes.

He went to his farm to plant corn.
He went to the store to buy soap.
I'm about to do the wash.

He's about to call them.

He began to look for his money.
They began to plant corn today.
I can do it.

Can we eat five plantains?

She's about to sweep the compound.
Can you cut up this meat?

He began to weave this cloth today.
I want to sweep the house today.
They want to follow us.

He's about to enter the house.

They began to sing.

§ gira figbé ya ik§ qka.
§ gdra §1§ dhyd §z§ nca.
4 nd m ac§ jséd akwa.

é nd acq jkp§ ha.

6 bldoro {c§ egé ya.

hé bidoro {k§ qkd téad.

é Nwére m fke imé ya.

dny} Qwere fke irf{ dgede isé.

é nd acé {zad ezi.

! pwere fke ibd 4ny 4&.

6 bldoro {kpd dkwh a téda.
4 cdro m {zd §1¢ téa.

L4 cdrq 1sd any{.

¢ nd ac§ jbd n’§13d.

h4 bidoro {by 4by.

<
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Drill 2. Two possible combinations were avoided in the preceding

drill: a step-tone infinitive followed by a form whose independent

tones are either step-same or low-step. These are, of course, the
two types of forms whose tones have alternants conditioned by what
precedes (Lesson &, esp. pp. 23=24). In the description of the
alternations for such forms, a careful reservation was made: these
alternations occur '"in certain types of phrases'. The sequence of
an infinitive followed by a noun is not one of the types of phra-
ses in which the alternations you have learred occurs. Instead,
forms with step-same remain unchanged (which means, of course, .
that they have the shape same-same after a non-low tone); however,
there is a strange alternation for low-step: after an infinitive
ending with step, low-step has the alternant same-same. Thus the
two types represented by /ényi/ and /31ké/ become identical after
an infinitive witn final step. The following illustrates only
this pair of combinations.

Iwvent to the market to buy meat. 4 géra m dhya jzy§ any.
Okoye wants to go to market. Okdyeé cqrq {gé ahya.
He's about to take a bath. 4 na ac§ jsé ahy.
(cf. He took a bath. § sdra ahy§.)
(and He's taking a bath. § na asé 4hy.)
He began to work today. 6 bidoro {ry§ qry taa.
(cf. He worked. § ryry 4Sry.)
(and He is working. ¢ nd ar§ qQrg.)
They came to see us. h4 byara ihﬁ anyj.

any{ cdrq {z§ iko nadby.
inu nwere fke ir{ akwa ise.

We want to buy two cups.
Can you eat five eggs?
He went to the store to buy something. § gdra $19 dhyéd jz§ ih=.

(cf. He bought something. é zyry Zhe.)
(and He will buy something. § ga az§ iné.)

I want to wash my hands. 4 cQrq m jsé aka f.
(cf. I washed my hands. 4 s3dra m éka f#h.)
(and I'm washing my hands. 4 na m asd akl m.)

He wants tc read that book. § cgrq {g§ akwykwq ahy.
(cf. He read that book. § gyry dkwykwq ahy.

(and He's reading that book. § nd agj akwijkwq ahy.)
She's bsginning to cook the mea%“. § nd ebfdo izi any.
I want to sell this book. 4 cgrq m fré akwykwq &a.

He went to his farm to plant rice. § gdra tgbdé ya ik§ osikapa.
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Drill 3. The verbal constructions which you have learned to use
can all be negated by the use of a verbal suffix with the form
/ghi/ after a step~tone verb atem or /gbl/ after a low-tone verb
stem. The verb stem itself, no matter what its basic tone, has
ctep tone in the negative. The (singular) pronominal elements
before the verb, surprisingly, have low tone as they do in ques-
tions; negative questions are rare in Igbo, and are expressed in
roundabout ways rather than by a tone change in the pronoun. The
past and stative are not distinguished in the negative. The tones
of noun objects after the negative pattern just as they do after
an infinitive: step-same and low-step fall together in the form
same-game after step.

cégh{ akwd &hy.

géghf{ m Qnijca éci.

He doesn't want that cloth. )
a
I didn't see your father there. 4 hjgh{ m nnd g{ n'ebe ahy.
3
3
3

I didn't go to Onitsha yesterday.

gwéghi ego §byla.
d{gh{ n’'ime ylg.
ghgh{ ahya tad.
gigh{ m akwykwq ahy.
dégh{ m akwykwq taa.

He doesn't have any money.

It isn't in the house.

You didn't go to market today.
I didn't read that book.

I didn't write a letter today.

o

He didn't take a bath. ¢ sédghf{ ahy.

You didn't buy eggs yesterday. i zygh{ akwa eci.

It isn't my cup. ¢ bjgh{ iko #.

Ee isn't from Oweri. o sigh{ Oweri.

I don't want to go to the store. & céghi m {géd ylq &hy4.
He didn't plant corn yesterday. $ kyghi Qkd éci.

It's no good. ¢ d{gh{ mmd.

I don't have one shilling. é jighi m 6tu égé.

He isn't in the house. ¢ néghi n'ime ylg.

wéghi égé ya.

righi ¢ky.

kpdghi m dkwd & téa.

bydra tdd, md q zdghi ezi.

He didn't take his money.

You didn't fan the fire.

I didn't weave this cloth today.
She came today, but she didn'%t

O s e Of

sweep the compound.
He bought meat, but he didn't 4 zytara dny, md g béghi y4.

cut it up.
jighi m dkwykwq #.

[« 14

I don't have my book.
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Drill 4. In the present and future, it is the verbal part of the
construction, which appears as /na/ and /gd/ in the affirmative,
that takes the negative suffix /gh{/. After this negated verbal
part of the construction, the verbal noun undergoes no tonal al-
ternation -~ not even the zlternation described for object nouns
in the preceding drill. This, then, is the simplest of the nega-
tive constructions. However, we are still confined to singular
pronoun subjects. The combination of the verbal noun with a fol-
lowing object noun includes, of course, instances of the tonal
alternations you learned first.

nédghf{ &s4 akwa.
byara ébe a tda, ma @ gdghi

Qe

She's not doing the wash.

O~

He came here today, but he's not
going to eat here. éri nri n'ébe 3.

nédgh{ m ary§ Qry ugbid a.

nédghf{ m ag§ akwyjkwq 4.

néd m ar§ qgr§ tad, md a gé-

I'm not working right now.
I'm not reading this book.

o~ e

I'm working today, but I'm not
going to work tomorrow. gh{ m arj Qr§ eci.

I'm not going to gc¢ to the store. gégh{ m agd yl§ 4hy4.

I'm going to go to town, but I'm 4 gd m agé Sbodo, md a gdgh{ m

v

not going to buy anything. azy§ ikré.

He went to his farm, but he's é gdra dgbbé ya, md @ gégh{
not going to plant rice today. aky§ ésikapa taid.

She's here, but she isn't ¢ nd n’ébe a, ma @ négh{
sweeping the compound. azd ézi.

I'1l buy the meat, but I'm not 4 gd m azita anj, mad a gdsh{ m
going to cut it up. ebé yé4.

I'm not going to follow you. 4 gdgh{ m esd unu.

He isn't singing now, but he's ¢ négh{ aby 4by ugbd 3, md

going to sing. $¢ gd 4by 4by.

Drill 5. When a noun (including /any{/, /dni/, and /h4/) is used
as the subject in a negative construction, a vowel prefix is used
before the verb stem. This prefix always has r low tone -- it
is same after a non-low tone, step after low -- i the vowel is
/a/ or /e/ depending on vowel harmony. After this prefix, the
verb stem has its strm tone -- step or low -- and the negative
suffix continues on the same tone. (In the case of /any{/, /dnu/,
and /h4/, you may hear alternants in which these forms have low
tone throughout; then the prefix has low tone also, and the se-
quence of verb stem plus negative suffix has step-step or step-
low depending on the stem tone »f the verb.)

Cr
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Okoye didn't work yesterday.

We didn't see that house.

They didn't go to the market.

You didn't cook plantains.

We didn't buy meat today.

They didn't do the wash yesterday.

They went to their farm, but
they didn't plant corn.

That isn't our house.

This isn't my book.

My book isn't in my house.

My father didn't come here today.

My father isn't here, but he
will come tomorrow.

We didn't sweep the compound.

They didn't cut up the meat.

You didn't follow us.

We're not about to go to town.

They aren't goirg to go to the store.

You aren't reading your books.

Okoye isn't going to come to
school today.

They aren't following us.

They're here, but they're not

sweeping the compound.

Notes:

Okéyd Arghi qry eci.

dny{ ahjghj y1¢ 4hy.

hd agéghj ahya.

nd ésighi dgede.

dny{ az§ghj any taad.

h& aséghi akwd eci.

hé gdra dgbé ha, md hé ak§ghi
gka.

fke &hy bgghi yl¢ dnyi.

Dké & Abfghi akwykwq h.

dkwykwqg £ ad{ghi n’ime yl¢ f.

finad f abydghj ebe & téa.

find i andghi n'ébe &, ma
§ gd abyh eci.

dny{ azdghij ez{i.

h4 ebdghi 4ny.

Gni ésdghi any{.

dny{ andghj dc§ igé dbodo.

hd agéghi 4z4 yl§ dhya.

tnd 4ndghi ag§ akwjkwq unu.

Okéyd dgdghi abyd §13 Alwfkwe
taa.

h4 andghi esd 4nyi.

hé nd n’éve &, md hé& andghj
azd ézi.

The dialect variation mentinned at the beginning of Drill 5
above is probably the most important variation in negatives with-

in what is generally known as 'Central'' Igbo.

If you learn the

forms as transcribed in these materials, you will be understood

by anyone who claims to know "Central' Igbo.

If you hear the va-

riation described above, it will probably give you little diff’-
culty in understanding, and you can learn the alternative pattern

without much trouble. Ir the two
variations are illustrated with a

columns below, the significant
few key examples., Identify the



rattern you hear most commonly, and try to apply it consistently:

dny{ az§yghj akwa. dnyj azggh{ akwa.
tnu £sdghi akwa. inu asdghi akwa.
hé agéghj ahya. hé agdghi ahya.
dny{ azdghj ezi. dnyi azdghji ezi.
dnu ésdg , any{. dinu eséghi any{.
h& ebéghj 4ny. ha ebéghj 4ny.

In the case of the singular pronouns, the pattern given in
Drill 3 above appears to be the most common, though it seems to
parallel the second rather than the first column of the plurals
above. Conversely, you may occasionally hear the singular pro-
nouns with step tone in the negative; the alternatives are just
the reverse of the pattern given above. If you should hear the
forms in the right-hand column below, you will understand them
easily; and you can learn to use them by analogy with the major
plural pattern introduced in Drill 5:

& gdgh{ m ahya. 4 ghghi m ahya.
i sdgh{ akwa. { sdghi akwa.

¢ gégh{ ahya. 4§ gdghi ahya.
d zd4gh] m ez21. 4 zaghi m ez{.
1 séghi h. i sdghj h.

d béghi ény. 6 béghi 4ny.

Somewhat farther from the relatively simple patterns intro-
duced in thes: materials, you will hear other negative construc-
tions characteristic of one or another area. In southern dia-
lects, a negative particle /h4/ is used in some constructions in
place of /gh{/: the dialects in qu=stion have some nasalized vo-
wels which are not typical of all the dialects represented in our
"compromise'" form of Igbo, and this negative particle is usually
nasalized, so that we might write it /hd/. The rules for tone ap-
pear to be the same as for /gh{/. At the other extreme, in Oni-
tsha, a negative particle /r4§/ is used in many negative construc-
tions. The two columns below compare our 'compromise” Igbo with
the dialect of Onitsha in a few sentences:

d& gégh{ m ahya. & jéré m afya.
1 ségh{ akwa. 1 sdr§ akwd.

Although the various dialects of Igbo -- which admittedly
represent a variation probably greater than representesd by Ameri-

<
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can, British, Scottish, and other English dialects -- show a re-
markable variation in negative constructions, it is encouraging
to know that each dialect shows a rather consistent patterning of
such copstructions. Once you learn a few ker forms, the remai-
ning forms fit into place quite consistentiy. If you are exposed
to a form of Igbo quite different from the "compromise'' represen-
ted in these materials, watch out for a few basic distinctions

which may be made:

1) (Singular) pronouns versus plural forms for '‘we, you,
they".

2) Noun subjects: do they pattern like the plurals "we,
you, they'", or do the latter pattern like the singu-
lars and other noun subjects differently?

2) Different verbal constructions: does the stative form
its negative differently from the rast, or the same?
(As you learn other verbal constructione, check each

one in the negative.)

4) Is /gh{/ (or /gh}/) used in a given construction, or is
/hé/ or /r§/ preferred?

If you ask questions such as these -- of yourself, by find-
ing out how the negatives of various constructions are expressed --
you should be able to learn first to understand the negatives in
any dialect. Second, you can learn to use the local forms, al-
though the forms given in these lessons will be almost universally

understood in any case.

Suggestions for further drill:

The more perfectly you master the patterns of Igbo pronuncia-
tion and grammar by way of imitation and understanding, the more
important it becomes to apply these patterns in expressions which
you can construct for yourself. On your own or with the help of
your instructional staff, prepars in English additional sentences,
restricting yourself to the vocabulary you have learned, to illus-
trate the Igbo patterns you have learned. Important combinations

include the following:
1) Present and future constructions using verbs with objects.

2) Constructions requiring an igbo infinitive.

3) Past or stative negatives, including both step-tone and
low-tone verb stems.

4) Present and future negatives involving any type of sen-
tence.
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Lesson 9.

Most of the tonal alternations characteristic of Igbo, and
certainly all of the major ones, have been introduced by now. It
has been necessary thus far to control very carefully the types
of sentences you should use, in order to avoid confusion while
mastering the unexpected tonal alternations. Now, however, a wi-
der variety of constructions can be used, and more complex senten-
ces can be handled. This lesson represents the beginning of what
can be a rapid expansion in your use of the .Language.

Drill 1. The imperative:! regular simple verbs. A typical Igbo
verb stem consists of a single syllable. With a few exceptions,
including some common verbs, there is a regular formation for the
imperative. First, the verb stem itself has low tone in all cases.
Second, there is a suffix, consisting of a vowel which has step
tone. Thus the full imperative form has a rising melody, from low
tone with the stem to step tone with the suffix. The vowel of the
suffix depends on the vowel of the stem, according to the following

rules:

After /i/ or /u/, the suffix vowel is /e/. E.g.,
316 any 'cook meat' sué Qkd  'pound corn'

(after /u/, some speakers use /o/: sué ki)

After /{/ or /y/, the suffix vowel is /a/. E.g.,
pi4 y4 ‘'sharpen it' gy4 yd 'read it'
(after /y/, some speakers use /q9/: g}§ y4)

After the low vowels /e, o, a, 9/, the suffix vowel is the same
as the stem vowel. E.g.,

méé yé 'do it! téé yé 'praise him?
s34 akwd 'wash the clothes' cgé y& 'look for him'

In giving an order to one person only, imperative forms like the
illustrations above are used, without a pronoun. In giving an or-
der to more than one person, the shortened pronoun form /ny/ (re-
lated to /dnd/ or /§ny/) is used after the verb.

Some of the following commands will be obvious from the vocabulary
you have already had. Others involve new vocabulary items, some of
which you will find more useful in the imperative, as here, than in
any other construction. Useful commands should be memorized as
items in their own right, but be sure you can react to the situation
by using either the singular or plural as required.
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Do it now.

(same, plural:)

Say it again.

Wash your hands.

(same, plural?)

Please sweep the compound today.
Go home.

(same, plural:)

Get in the house!

Please look for my book.

Eat your (pl.) dinner.

Read (pl.) this book next week.
Take ('drink') this medicine.
Ask your teacher about it.
(same, plural:)

Hid this money in the house.

Drill 2.

The imperative: irregular verbs.

méé yd tgbu 4.

mdé ny yéd tgbu a.

kwié yé ¢z§.

sad aki gji.

sd4 ny éka unu.

biké, zad ézi taad.

184 y1§ (gf).

lad ny §y1¢ (dnu).

bad n'ylQ.

biké, c¢§ akwikwq #h.

rié n§ Ari unu.

g4 ny dkwykwq & n'fzd Qz§..
n3é qewy 4.

jyé onye pkizi g{ bdnyére yé.
jy4 ny énye pkizi und banyére yé.
236 ego & n'ime ylg.

A few verbs have -“rre-

gular imperative forms, at least as alternatives to the regular

forms.

These simply have to be memorized one by one; fortunately

there aren't many of them, and some are so commonly used that they
will not be difficult to remember. In some cases, the irregular
imperative is simply the verb stem; in some cases, there is a suf-
fix consisting of /r/ plus the stem vowel; in two cases a rising
tone accompanies /wa/ or /ya/ very much as if it were /34/ or /3i8/.
Alternative imperatives are indicated for some of the following;
these are all of the major irregular imperatives.

Flease call your mother. biké, kp§ nné gi. (- kpg4)
Answer me. z4 fh. (- z34)
Show me the way. z{ h yzq.

Give me three shillings. nyé fi shilj at§.

Please follow (pl.) me. biké, sdré ny f. (= 866)

wéré akwjkwq gj.
céré n'ebe a.
céré fi n'ebe ahy.
gwd y4 ¢z§.

byd ebe a.

Take your book.
Wait here.

Wait for me there.
Tell him again.
Come here.

byd ny §1lQ A.

Come (pl.) to my house.

b1



Drill 3. Verbs are frequently used with an extension which indi-

cates that the action is performed for someone; the next word --

or the word after the /m/ of the first person singular subject or
the /ny/ of the plural imperative -- indicates the person for whom
the action is performed. Apart from tone, this extension is iden-
tical with the past suffix: /r/ plus the preceding vowel. In the
past, this suffix and the past suffix completely coalesce; there
is only one /-rV/, it has low tone, and the only way in wh'.ch this
construction can be recognized is by the following reference to
the person benefited. In all constructions other than the past,
however, this extension follows the rest of the verb form, inclu-
ding the vowel suffix of the imperative. (This is also true oZf
the extension /kwa/, but not of all extensions, as will be seen
later.) Note for yourself the tones of the verbal noun and the
infinitive for each verb stem tone.

There is one further peculiarity involved in this construc-
tion. If the verb form ends with a low tone (e.g., in the past),
the final noun or pronoun object undergces the expected tonal ai-
ternations after the noun or pronoun indicating the person bene-
fited. But if the verb form ends with a non-low tone, the final
object behaves as it would after an infinitive: a pronoun object
has same tone, and nouns whose independent tones are either step-
same or low-step have the tones same-sanme.

He is working for me. ¢ nd aryry M gry-
They are doing it for us. k4 nd emére 4nyj ya.
I will sing you a song. 4 gad m dbyry§ gi aby.

I will tell you (pl.) a story. 4 gd m akérqg und dkykg.
He is reading them a book. ¢ nd agyry hé akwykwg.

She's sweeping the compound forme. ¢ nd 4zard h ezi.

They worked for us. hd ryry any{ qry§.

She swept the compound for me. § zéra h ézi.

She cooked focd for my fether. 45 siri fAnd & nri.

She sewed this cloth :ior me. ¢ kwidra f akwé 4&.

I wrote a letter for my mother. é dére m nné fhi akwikwg.

I cooked this soup for myself. & tére m onwé i ofe a.

I want to work for you (pl.). 4 cdro n {rgry uni ¢ry.
He began to tell us a story. é bidoro {kérg anyj akykg.
They began to sing us a song. hd bidore {byry any{ aby.
My father wants tc do it for you. #na £ cgrg Imére gi ya.

I want to cook soup for you. 4 cgrq m {tére gi ofe.

57

Can you cut your meat for yourself? 1 Gwere fke ibére oiwé g{ any. ;.
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Please cook food for me. biké, siére f nri.
Sing. (pl.) us a song. bydra ny any{ aby.
Please call your father for m. viké, kpfrg £ nnd gf. (~ kpérq)

Ask your teacher about it for me. Jydra h onye Qkuzi g{ bdnyére y4.
Please sweep the house for us today. biké, zddra dnyj yld téa.
Please write a letter for me. biké, dé&ére h akwykwq.

Drill 4. The imperative: other verbal bases. As wag noted above,
the extension /kwa/ works just like /rV/; in the imperative, for
example, it follows the full imperative form of the verb, including
the suffix. Examples are included below. However, the extension
/ta/ and some other extensions behave differently. In the impera-
tive, there is no suffix; the typical imperative tone seguence low-
step is used, but the low tone accompanies the verb stem, and the
high tone accompanies the extension rather than a vowel suffix.

In addition to simple verbal stems plus extensions, there are
other two-syllable verbal bases which will later be described more
fully as compound verbs. A compound verb is distinguished by the
fact that each syllable of the base is itself a verb in its own
right. Until you know a good deal more vocabulary, you will not
always be able to tell whether a two-syllable base is a compound
or a simple verb with an extension; nor does it matter. The impor-
tant peint at present is that, in the imperative, the first stem
does not take a suffix. Actually, the entire two-syllable base has
the appropriate vowel suffix after the vowels /i/ and /u/, but not
after any other vowels.

When /kwa/ and /rV/ are both used after a verb, the meaning
can be ambiguous. For example, /siékwara £ any/ can mean either
'Cook meat too (as well as rice) for me' or 'Cook meat for me too

(as well as for him)'.

Sweep the house, too. z84kwa ylg.

Please lcok (pl.) fcr my book too. biké, c@fkwa ny dskwykwq h.
Reud that book too. gybkwa akwjkwg ahy.

Cook fish for them, toco. siékwara hd azy.

Flease wash our clothes for us too. biké, sddkwara ény’ ~'-< 4nyj.

Flease bring my book. biké, wétd akwijkwq f.

(same, plural:) biké, wétd ny dkwykwq f.

Buy beans, fish, and palm oil. z}td dgwa, 423, nd mminy Qkwyj.

Please bring (pl.) twenty chairs  bike, buté ny égy océ n'ime ylg
into the schoolhouse. dkwykwg.
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Eat up (pl.) all the food. ricd ny§ Ari nifle.
Pisase buy salt and palm oil biké, zytdra 4nyj nnu nd
for us. mmény nkwyj.

Buy fish and pepper, too. zytdkwa azy na ésé.
Bring me a chair, too. butékwara h oce.
Please bring (pl.) your teacher biké, wétdkwara ny énye nkizi

uni dkwykwq unu éci.

your books tomorrow, too.

Please close the door. : biké, kwidcie yzg.
Please close the door for me. biké, kwaciere h yzg.
Please oper the door. biké, méghé yzg.
Please open the door for him. biké, méghére yd yzq.
Cover the pot. kplcie ite.

Drill 5. A verbal construction somewhat similar to the imperative
in both form and meaning is the '"hortative'"; the term indicates
urging that something be done. In the first person plural, this
construction parallels the English 'Let's do it'. In the third
person singular or plural, the usual English parallels are para-
phrases like 'He should do it', 'He'd better do it', 'Have him do
it'. In the first person singular, 'I'd better do it' is a good
equivalent. This construction is not normally used in the second
person; the imperative replaces it.

Before discussing the form of this construction, a careful
statement about equivalences between languages is in order. Be-
cause of the unfortunate traditions of English teaching, with an
emphasis on archaic literary usage, speakers of Igbo have gene-
rally been taught that the English equivalent of the hortative
/k& § gaa/ is 'Let him go'. In modern conversational English,
however, 'Let him go' expresses permission, and that is not the
meaning of the Igbo hortative. We still use 'let' with a really
hortative meaning only in somewhat formal situations, as 'Let
t be said here and now', or in literary quotations like 'Let
nim who is without sin cast the first stone'. The urging or sug-
geation expressed by the Igbo hortative ia much better reflected
i~ Fnglish by 'He should do it'. To some speakers of Igbo, this
and all of our other translations seem much too strong. The prob-
lem .8 not in the English equivalents used here, nor is there a
dang=r that you will not understand the Igbo construction proper-
ly. The problem, if any. arises simply from the difference be-
tween the literary English taught in schools and the modern col-

loquial English that we speak natively.

In form, the Igbo hortative can be simply defined on the ba-

64

59



60

sis of the first two sentences below. It is introduced by /ki/.
The subject (promoun or noun) is normal except that 'I' is /fi/ be-
fore the verb instead of the split form. The verb form is identi-
cal with the imperative if the verb stem (or the first stem in the
case of the extended verbs and compounds introduced so far) has
low tone; but if the verb stem (or first stem) has step tone, thex
the entire verb form has same tone after non-low.

(So far, no two-syllabls bases have been used in which the
second stem independently has low tone. When these are intro-
duced later, some additional tone sequences will also appear.)

To make a question cut of a hortative, /§ by/ 'is it (that)?'
is used vefore the complete hortative constructilon.

Let'. e kd any{ za4 yé4.

Let*z ’ kd any{ rie yé4.

L« e . scwa this morning. k& anyi gaa dbodo n'yt§ty 4.
letic stey heme f5.ay. kd any{ n¢é n'ylq téa.

Let's give hia food. k4 anyi nye yé nri.

Let's buy oranges for ourselves too. kd any{ zyakwara énwe 4nyj oromd

He should cook yams and meat. kA 6 sie ji na 4ny.

He should cook soup, too. kd & teekwa ofé.

They should do the wash for us. kd hd saara dnyi{ akwi.
He should take this knife. kd 6 wéré mmé &.

Have your father pay for it. ka fnd g{ kwya ygw§ ya.

He should close that door, too. kd § kwdciekwa yz§ 4hy.

He should take this medicine now. kd ¢ nya Qgwy§ & ugbi &.
He should drink lots of water too. ka § pyakwa mmiri rinné.

Your children should eat lots of meat.kd §m§ dnu rie an{y rinné.

by ka h sie osikapa tad.

el

Should I cook rice today?

Should we bring you our books? Q by ka any{ wétdra g{ akwykwq é4nyi.
Should I call my father? ¢ by ka #h kpg nna f. (= kpeg)
Shall we open the door? ¢ by ka cuyf meghe yzg.

Should we read this book next ¢ by ka any{ gya akwfkwg a

week? n'{zd ¢z§.
by ka fi bya n'dhihyé a.
by ka 6 mee y& §z§.

oD

Should I come this afternoon?
Should he do it again?

[Ye I
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Drill 6. The hortative is also used (in all nersons) in another
convenient construction. You have learned how to say things like
'I want to do it': /4 c¢rq m Iimé ya/. In all such instances with
the infinitive, the subject wants himself to perform the desired
action, not someone else. If one person wants another to do some-
thing, the hortative is used; the first sentence below might be
awkwardly trarslated as 'I want that he go to market’,

I want him to go to market. 4 cQqrq m ka § gaa ahyd.
I want you to look for oranges 4 cdrq m ka { cqQqQ gromé na
and bananas in the market. dnére n'dhya.

He wants me to give him money. cdrq ka fi nye yé egb.

He wants us to show him the way. cQrqQ ka any{ zi yd yzq.

-

Iwant you (pl.) to wait for me here, cdrqQ m ka Gni cére £ n’ebe a.

N AN «On WOn

I want them to buy palm oil for cqrqQ m ka héd zytakwara #h

me tco. mmany Ikwy.
Do you (pl.) want me to do the inu cqrq ka #f saakwara unu
wash for you today too? dkwa téa.
Our teacher wants us to read this énye pkizi dnyj cqrq ka anyf
book next week. gya akwykwq 4 n'izd @z4§.
He also wants us to tell a story ¢ cdkwara ka anyi kqq akyjkq
in Igbo. n’igbo.

I want you to sweep the compound 4 cgrqQ m ka { zddra h ezi
for me this morning. n'yt§ty &.

Notes:

Enough verbal bases consisting of more thar one syllabie --
compounds and verbs with extensions -- have been used by now for
you to begin to fe2l at home with their uses. A summary of their
forms as illustrated so far is thus in order.

A compound verb consists of two -- and only two -- indepen-
dent verb stems. Either a simple verb or a compound verb may also
have one or more verbal extensions. Among the extensions that have
been used thus far, /kwa/ and /rV/ are unique in that they may b~
used after the vowel suffix of the imperative and hortative. The
extensions /ta ~ te/ and /ca/, along with verb stems used as the
second member of compounds, are always joined directly to the pre-
ceding stem; the imperative or hortative vowel suffix follows the
entire base if the base ends in one of the vowels /i/ or /u/.

The extensionsz used up to this point, and also the stems that
have been used as the second members of compounds, must all be ta-
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ken as having inherently step tone. In other words, the only com-
binatioms you have had in two-syllable bases are of forms whose in-
herent tones are either step-plus-step or low-plus-step. In some
constructions (e.g., past and imperative), these two sequences are
not distinguishable. In other constructions (e.g., infinityve, ver-
bal noun, and hortative) the two sequences differ. The following

is a summary of the possibie combinations in constructiona you have
had; Igbo illustrations are given without English equivalent.;, but
be sure you know the meaning in each case.

Step plus step Low plus step
Infinitive: 4 cdrq {zjta ya § corq iwéta yd
Verbal noun: § na asjta yé 6 nd bwétd y4
Hortative: ki § zyta yd kd & wétd yd
Imperative: zytd yd wetd yé
Past: ¢ sjtara yd é wétara yéd

When you compare the above forms with those of simple verbs,
there is actually only one detail that is at all unusual: the in-
finitive of a low-plus-step combination ends with low tone: /iwéta/.

Now study carefully once more the explanatory materisls at the
beginning of each drill in this lesson. There is a reason for every
detail mentioned; be sure you understand what the reason is, and
practice constructing relevant sentences by way of illustration.

Practice by listening to Igbo sentences like those in this les-
son at random, and make sure you understand them. Try also covering
up the Igbo side on each page, and make sure you can respond accu-
rately in Igbo with an equivalent for each English sentence.



Lesson 10.

Additional verbal constructions are introduced in this lesson.
In addition to drilling on the illustrations given here, try to ap-
ply these new patterns to other situations you have learned to talk

about in Igbo.

Drill 1. The new verbal construction iantroduced here wilil be la-
belled "completive'". It expresses an action that is complete, and
the effects of which are a present state. In many cases, the clo-
sest English equivalent is the so-called '"perfect'", as in 'She has
cooked food (and the food is therefore in a cooked state now)'. -In
other cases, however, English describes the present state rather
than the action that produced it, as in 'It is dry', where Igbo can
only use a verb and say 'It has dried (and is now dry)'. In this
drill, only the singular subject pronouns will be used; they are in
the form you know best. The verbal base has its stem tone. After
the base is a suffix, the full form of which is /-Vlia/. The first
vowel of the suffix is exactly the same as in the imperative and
hortative; it is missing after the same small group of irregular
verbs, and after bases of more than one syllable if they end with a
vowel other than /i/ or /u/. The suffix is on a same level after

a step-tone stem, and on a step level after a low-tone stem.

Note: it may be that some speakers include the vowel of the
completive suffix after all compound bases. Some speakers may also
use both forms with a difference in meaning. Without the vowel
(where it is missing according to the above rule), a given sentence
may mean 'I have sent him home (and he is presumably there now)';
with the suffix, the same sentence may mean 'I have sent him home
(at some time or other, perhaps more than once, but he may have

returned here)'.

She has cooked food. 6 siela nri.
She has swept the compound. ¢ z84la ézi.
I have called my father. 4 kpjqla h nnid f.
Have you come? (a greeting) 1 bydla.
4

I have seen all the people. h§yla & ndi mmd4dy nifle.

He has brought bananas and oranges.é wétfla unére na oromé.

Has he eaten the meat? 3 ricala =mag.
Have you shut the door? i kwacirla yzg.
He has opened the door. 6 méghela yzg.
He is dead. 4 pwjgla.

It is dry. ¢ k¢qla.

It's all gone. ¢ gwjla.

6
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Drill 2. When the completive is used with a moun subject (inclu-
ding ‘we, you-pl., they'), the verb form tsgina with a vowel pre-
tix, /a/ or /e/ depending on vowel harmony. In the following, the
tone of this vowel is written as identical with the preceding tone.
Soms speakens, however, use step tone after low. You will also
£ind in th':z drill some new expressions in which a verb plus an
object, or s subject plus a verb, corresponds to a single English
word. Some of these, like the expression for being tired, are rea-
sonably analyzable. Others, like the expression for drying (with
reference to grass or other living things), ure combinations that
should 8imply be learned as such without attempting to assign a
meaning to each element. In some such cases, the noun and verb are
etymologically related.

Perhaps a more extensive warning is in order. All languages
have elements that are arbitrary and inexplicable. We notice such
peculiarities in a new language, but we are generally unconscious
¢? them in our own. An American learning Igbo may notice that part
of an expression meaning 'dry up' is identical with the verb ‘call’';
a native speaker of Igbo can no more explain this coincidence than
most of us can explain the 'goose' in 'gooseberry' (which ever his-
torically has nothing at all to do with geese)., We may similarly
be puzzled to find an Igbo expression for 'ripen' which seems to
suggest 'ripen a ripening'; but with equal arbitrariness we can
speak in English of 'fighting a fight', but hardly of 'battling a
battle'. It is simply unreasonable to expect ever;y combinatiocn of
words to have a facile explanation =-- unless you would like to ex~
plain what is meant by buckling a swash, flushing a four, or timing

a two!l

We've finished reading this book. &ny{ agfcala akwjkwq 4.
Have you (pl.) eaten all the bananas? dnu ericala unére nifle.

Have they done the wash? hd asdala axwid.

ALl the people have come. 11 mmddy n{{le adydla.
The clothes are dry. dkwd ak@qla.

The grass is dry. dhihya ekpfgla nk§.

This orange is ripe. dromé A acéala.’ .

The food is all gone. firi agwjla.

I'm tired. ike agwfla f.

This cloth is torn. dkwd & akdala nkA.

This banana is rotten. inéré & eréela.

We have brought your books. dny{ ewdtdla akwykwq gi.
My father has paid for it. find A akwiala ygwé§ ya.
They have given me money for food. hd enyéla # egé mdka firi.
We have brought twenty chairs. dny{ ebiltela gy océ.

ca .
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Drill 3. The negative construction corresponding in meaning to the

affirmative completive is, in form., a past negative. The only dis-

tinguishing characteristic is that a verbal extension /bé&/ ie added
to the base. Compare the following:

He didn't do it. 6 méghi ya.
He didn't sweep it. ¢ 24ghi yé4.
He hasn't done it. 6 mébéghi y4.

He hasn't swept it. ¢ z4beghi yé4.

In all forms of ihis type, including those with complex bases, the
first tone of the verbal form is step, and the remainder of the
fere 17 iow throughout, no mitter what stem tones are invoulved.
Note that this makes it impossible tc distinguisk batween a prece-
ding step-tone stem and a low-tone stem, The last sentence above
could alsc mean 'He haesn't answered i%', from /{z4/ rather than
/{z8/ 'sweep'. Remember that verbs with different stem tones have

identical tonal shapes also in the past and imperative.

In the following, examples of this construction are incorpo-
rated in samples of what can now become daily conversation for you.

A. Are you going to market this A. J ga agd ahyd n'’éhihyé a.

afternoon?
B. No. I haven't finished my B. fba. & ri{jcdbeghi m éry #
work here. n’ebe &.
A. You'll have time to go right A. { gd enwé ehé {gé idgb. a.
now.
The clothes aren't dry. ékwad akdcabeghj.
B. Fine. Do you want me to buy B. ¢ di fim4d. ; cqrq ka h zyta
yams or rice? Ji, m’¢by osikapa.
A, Buy beans, palm oil, and meat. A. zyt4 dgwa, mmény Qkwy, na 4ny.
Here's ten shillings. wéré shilji ir{ a.
B. 0.K.. E. ¢ di fm4.
A. Has your guest come? A. ¢énye @bya tdnu ¢ byéla.
B. ¥%e haven't seen him. B. &ny{ ahjbéghi yé4.
But we can wait for him. md any{ nwére fke icé ya.
A. EHave you eaten? A. 1dtnu erfela nri.
B. No. We haven't begun to cook. B. fibd. &ny{ ebiddobeghi {s{ nri.
A. Good. Let's have a drink. A. ¢ di fmd. kd any{ gya mménya.
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Now go back to the simpler examples in the first two ¢ '11s of this
lesson, and change each affirmative sentence to a negative if it
will make sense. Remember that a question cannot be made negative.

Drill 4. Review the statements in Lesson § for the formation of
the hortative. Two key examples are:

.

JT¢
ki any{ za4 y. Let's swecp i

any{ gaa. Let's go.

Now, if the /k&/ is omitted and the rest -~ i3 construction left
unchanged, the result is a corstruction which we will call the 'con-
ditional". A conditional clause such as /any{ gaa/ may be trans-
lated as 'When we go' or 'If we go'; the reference is always to
something that has not as yet taken —~lace. If the action r~ferred

to is fully expected, or if & time is set for it, the conditisnal
may be preceded by /lgbe/ ‘time'. If the action is rathe~ Lemn’i-
tive, the conditional may be preceded by /§ byry nd/ 'if it ia that'.

Note that the English 'When he has caten' also refers to zu
action that has not as yet taken place; it has nothing to do with
the Igbo completive. The idea of 'finish' is rather expressed in
the Igbo conditional by the verbal extension /cé/.

In these longer complex sentences, work iirst for accuracy
and smoothness; as you build up to faster speech, be careful to imi-
tate the Igbo timing and rhythm without sacrificiug ac<urac;

If you go to market today, { gaa ahyé tad, biké, zytdra 4
Please buy salt for me. nnu.

If I go to Umuahia tomorrow, I'll # gaa Jmy-f£hyd éci, & gd m
try to see your faths.. &nwa {h§ nnd g{.

When your teacher comes, tell him énye pkidzi yny byd, gwd yd nd
I want to see him. 4 cdrq m {h§ ya.

When you finieh your work, we'll { ryca gr§ gi, dnyi gd akpd
talk about it. nkadtd banyére y4.

When the clothes are dry, bring dkwd kéca, wébitd yd n’ime ylq.
them in the house.

If thoss _ranges are ripe, buy ten. dromd ahy céa dca, zytd {ri.

When you're rested, come to my house. { zicd iké, byd ylq 4.

When I get home, I'm going to Dgbe h rue yly, 4 gd m asd 4hy.
take a bath.



When the sun cets, all the Dgbe 4nya anwy§ dad, Adi ugbé
farmers will return home. nifle gd aldcl jl¢ hé.

If I should go to Umuahia next ¢ byry na £ gaa Ymj-dhyd n'izd

¢z4, 1 nwére ike iso #K ga.

ribéghi m dkpy hby, md { sie

week, you can go with me.

I've never eaten cassava, but

if you cook some I'll eat it. ¢nwa, 4 gd m eri y4.

I've never been to Abakaliki, but & gdbéghi m Abdkalfki #by, mi
if I go next month I'll try to ¢ byry nd h gaa n’qnwa §z§,
see your family. 4 g& m 4nwd {h§ ndibé gj.

If I have a chance, I want to go f Qwe ehé, 4 cdrq m {g& §dida
to the Western Region next year. dnya anwyi n'afd z4.

Drill 5. There is one further development t:xom the form of the
hortative construction. Without the /ki/, as v~»: have seen above,
what remains is the conditional. Now drop oif the subject (pro-
nov.n or noun), and what remains is simply the :erbel base plus a
suffix where appropriate. This is still anothe~ construction,
which we will call the "consecutive'. The consec:utive expreeses
an action (or actions) in sequence, sfter the first. performed br
the same subJect. In English, all such actions are exyvzssed in
the same way: "I came, I saw, I conquered”. In Igbo, it 18 suffi-
cient to express the time or kind of action with the first verbd
only; everything after that is expressed by the consecutive con-
struction. This drill is divided into subsections to define and
illustrate a restriction in the use ¢ ~ the consecutive, a further
development cf it, and certain alternstives to it.

(1) The simple consecutive, as defined above, is most common-
ly used with the past. When used with the future, the reference
must be actions in mere sequence, not a second action expressing
the purpose of the first. With other constructions, actions tend
to be simultaneous rather than consecutive, and require other means
of expression. In the past, a convenient instance of the consecu-
tive is /mésya/ followed by another consecutive, meaning that an
actior took place 'and it was done and' another action took place.

I returned home and cooked. 4 ldra m §1§, sfe ite.
We went to our friend's house dny{ gara §1¢ ény{ 4nyj,
and danced. gwié egwi.
We ali came to my house last dny{ nifle bydra §1¢ # n’dbalj

gira aga, k{q akyjkq.
We ate, and then we read. dny{ riri fri, mésya gya akwijkwq
We finished our work, and then anyi rycara §ry ényj, mésya

evening and told stories.

we sang songs. byd aby.
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He ate dinner, and then went to 6 riri Ari, més, . géa ih§
see a friend of his. enyl yé.
I'11 stay home and write a letter. 4 g& m 4nd n'§1¢ dée akwikwq.

(2) In the future, a mere sequence of actions more commonly
implies that the first is completed before the second is begun.
This is typically expressed by first using, after the future, the
conditional form /4 mesya/ (with an "imperscnal" -subject, which
you will also meet elsewhere) 'wher it is done', or 'and then'.
After this, it is possible to use either an ordinary future or a
special type of consecutive, which includes a low-tone pronoum or
a low-tone vowel prefix (/a ~ e/) after a noun subject. For the
firat person singular, the pronoun may be either /d/ or the 'split’
form./& ... fi/ (with step tone accompanying /h/).

When I get hcwe, I'm going to Dgbe & rue yl$, 4 gé& m er{ nri,
eat dinner and then write a é mesya a gd m edé akwikwg.
letter. or ... & mesya &dée h akwykwg.

or ... é mesya & dée akwiitwg.

I'm going te finish reading 4 gd m agjca akwijkwq &, é mesya
this book, and then I'm a gdmézu ixé.
going to rest. or ... 8ézué h ike.

or ... m zué iké.

I want to finish my work, 4 cdrg m ir§ca qry fh, é mesya

and then I'll help you. a gd m enyére g{ aka.

or ... ényére f gj aka.
or ... o nyére g{ aka.

(3) However, it is also extremely commen in the future, even
where English uses "and" %to connect two verbs, that a definite ele-
ment of purpose is implied. In such cases, Igbo uses an infinitive
to express the second action, as in the following.

I want to go to market and buy 4 cdrq m {gé ahya, {zjta any
meat and yarns. na ji.

Let's go to Okafo's house and kd any{ g=a yl§ Oklfg: {hy§
look at his pictures. £3té y4.

(4) A sequence of actions in the form of commands is expressed
hy & peries of imperatives; the conditional connective /é mesya/
may be used to join them if the first action is separately comple-
ted before the second is begun.
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Take this medicine (and 4r’'mk). wéré qgwyj & nyé.
Please go to the market and buy biké, gdd ahyd zytéd ose.

pepper.,
Finish your work and then go home. rjycd q¢r§ gj, & mesya 144 ylg.
Do the wash, and then sweep the sad akwa, é mesya zad ézi.
compound.,

Drill 6. You have learned the use of /Igbe/ 'time' with the con-
ditional to express a future action the time of which is reasonably
certain. The same /i)gbe/ can be used with the past construction to
form a subordinate clause referring to a known time in the past:
'when he went' and the like. There is nothing particularly strange
about this, except that the first person singular subject pronoun
must be /fi/ instead of the 'split' form; you can construct many
similar sentences on your own. This construction may, however,
sometimes be used before other constructions than the past, inclu-
ding even the future, with reference to a completed action, as
'When he has done it'.

When I saw him, he was eating. lgbe h hyry y4, 4 nd er{ nri.

When I went to tcwn today, I N)gbe h gdra obodo téd, 4
saw your mother. hyry m nné gf.

When he finished his work, he Dgbe § rycara §ry ya, § gira
went home. ylg y4.

When the sun set, it bege: to lgbe dnya anwy§ ddra, mmir{
rain. bidoro {z5.

When it began to rain, we came Ngbe mmir{ bidoro 126, any{
inside the house. batara n’'{lg.

Notes:

Apart from the constructions that have been specifically de-
scribed in this lesson, yYour major difficulties are likely to be
with the uses of individual words, and with rather specialized
idiomatic expressions. The following notes deal with a number of

these details.

"Ripen'': the sequence /icé aca/ is used in some construc-
tions; it is a verb plus object, and the two words are related.
In some constructions, however, the verb alone may be used. Com-
pare, fror this lesson:

dromd a acéala. This orange is ripe.

oromd ahi céa 4ca... If those oranres are ripe, ...
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"Become dry": two different expressions are used in this les-
son. /§ k4qla/ means 'It is dry' with reference tn something that
has been made wet with water or other liquid, as clothes that have
been washed. /§ kpdgla nk§/ means 'It is dry' with reference to
something that naturally contains moisture, particularly plants;
when dry in this sense, they are capable of being burned.

"Or": the expression /m'Qby/ is, in full, /mid ¢ by/, begin-
ning with /mad/ 'but'. The remainder is like a question, 'is it?';
in this case, the deeply underlying force of what we have called
"questions" is evident: such constructions are basically hypothe-
tical statements, and "or" is expressed as 'but it may be'.

Types of personal noun compounds: /énye Qbyd/ has been trans-
lated as 'guest'; under some circumstances 'stranger' or 'visitor'
might be a better equivalent (a fact which gives rise to the com-
mon West African English expression 'my stranger' for 'my guest').
/énye/ means 'person’' in a number of compounde; compare /énye Ikizi/
'teacher'. /4bya/ is a noun which apparently is related to /byd/
'come'. Nouns of this type have plural counterparts beginning wlth

/ndi/: /fai q¢bya/, /fdi pkidzi/.

The sun and Nigerian geography: by itself, /dnya/ is usually
the equivalent of 'eye'; 'the sun' may be expressed as either /4dnwy/
alone or /é4nya arwj/. (It is hardly necessary to get involved in
philosophical speculation as to whether the eye is considered the
source of light, eince shutting the eyes produces darkness.) The
sun rises: /(4nya) agwj nd awd/; and it sets or 'falls': /(énya)
agwyj nd 4£d4/). Using a type of verbal noun derived from the appro-
priate verbs, the Eastern Region of Nigeria is /Qwjwa anya anw§/,
and the Western Region is /3d{da dnya anwy§/. The Northern Region
is expressed as "Hausa Highlands": /figwu Awusa/. (As of this wri-
ting, all the Igbo speakers we have consulted left Nigeria after
the foundation of the Midwestern Region, and do not know an Igbo
term for it.)

/iib§/: this has occurred only in the form /fiby/ after a step
tone. With the negative construction corresponding to the comple-
tive, it can be translated as '(n)ever'. Elsewhere, if may mean
'for the first time'.

"Cook": an idiomatic expression for preparing a meal is /is{
ite/, literally 'cook a pot'.

Kecreation: /igwi égwu/ is normally translated in West Afri-
can English as 'play'; unlike American usage, this implies dancing,
sirging, drumming, and general merry-making -- just ‘having fun'.

"Last" and "next": the words for 'week' /izd/, 'month' /§nwa/,
‘year' /4f£3/, and some others enter into patterns to express 'last
cea't /128 ghra aga/, /gnwa géra aga/, /41§ ghra aga/; and 'next
ceo 't /126 324/, /4uwa ¢z§/, and /41§ §z§/.

~1}
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Lesson 11.

A few more details of the Igbo verbal system remain to be de-
scribed and drilled. Preliminary to specific points, a summary of
the entire verbal system is given on the following two pages, in
chart form. There are two major additions, in this summary, to
what has already been introduced:

(1) The negative imperative is listed on the bottom line of
the chart. This consists of a vowel prefix, /4/ or /&/ depending
on vowel harmony; the verbal base exactly as it appears in the in-
finitive form; and a suffix /la/ with the same tone as the prece-
ding sylisbie. Paralleling the affirmative imperative, the plural
form of the negative imperative adds /ny/.

(2) Two-syllable bases are included of which the component
parts independently have the tones step - low and low - low. In
all constructions, these two combinaticns merge in their tonsl
shuapes. The original tone of the first component can never be re-
constructed from the compound base. However, in several construc-
tions such bases end with low tone if nothing follows or if a noun
object follows, but with step tone if a pronoun object follows;
the pertinent forms with pronoun object are listed in the final

column of the chart.

In a few constructions, a vowel prefix is used before the verbd
if there is a noun subject; in such cases, an illustration with a
noun subject (the proper name /Azj§/) is added.

It is most important to note that, apart from the negative
imperative, only one negative construction is listed, and it is
labelled "General Negative'. This does not mean, of course, that
this negative construction is used to negate all of the affirma-
tive constructions other thar the imperative. It does mean, how-
ever, that all other negatives (in the dialect with which we are
concerned) are in some way derived from this one, or are expressed
by some kind of circumlocution. Semantically, anything can be ne-
gated; formally, however, there is only one basic type of negation.
The details of the derived negatives and negative-like circumlocu-
tions are described after the summary chart.

(It is also true that some dialects use additional negative
constructions. Once you have mastered the system listed here, you
will be batter equipped to pick up such variations on your own.
Even though the system given here may be minimal, it is adequate
for apything you will need to say.)

Most of the phrases given in the following chart are in them-
selves adequate for drill. For those that are not, a series of
dots indicates that something should be added; below the chart, ap-
propriate completions are 3uggested so that every item can be used.

7’6

71



72

”éaluQ Lor
£
lepasi 1 *“"“JL'
Stem: Step Stem: Low Stems: Step. Step
spen
go!" "rest" "Ith the door"
— £ghy
Lt wid he
Infinitive: |[{gd 1zi ke yz9
i 4
|
Past: ¢ géra 6 ziru fke ¢ kpdciri §z¢
! iy pgarm S
a
Verbal noun: |4 (:‘) agd é ( d) ézd {ké ¢ (gd) akpdci yzd

?Imperative. gid z%ié iké kpdcie yz¢
L
'3 Completive: {4 géala 6 ziéla iké ¢ kpéciela yzg
% Noun subj.: | Azj agdala Az eziéla iké Az§ akpdciela yz@
—_— O 3
. !
‘Hortative: ki § gaa [kd & zué ixé kA § kpacie yz¢ é
| T |
.Conditioral: |§ gaa, ... |6 z1é 1ké, ... é kpacie uzg, ... |
iConsecutive: |... géa lo.. z0é 1ké «.. kpdcie yz§
. e e ]

{
{Sequential: ... ¢ gha poo d zué iké ees § kpdcie yz¢

Noun subj.: | ... ks§-dgéa | ... Az§ ézué iké| ... Az§ dkphecie yz§

General Nog..aé gégh{
Noun subj.: | Az§ agéghi
iNeg. Imper.: |égéla

i
L

3 zidghi fke ¢ kpdcighi yz@

! Az ezfghi ke lzq akpicighi yzd
_,,%.w.h“wm“."”. SRS KR

iézﬁla {ke dkpécila yzg

Atter the Conditional, use /fhe gi emé/ 'something will happen'.

Before the Consecutive, use /6 ricara Ari/ 'he finished eating’.

Before the Sequential (a label for what was described in Lesson
10 as "a special type of Consecutive'"), use /dnyi{ gid erfoa
nri{, é mesya/ 'we will finish eating, and then'.
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Step

_ . . ., Step
Stems: Low, Step Stems: Low )y Low Stems: Low ), Low
"ghut the door" "leave'" Pronoun Object
"t :e it out"
{kwdci §z§ {hépy
§ kwdciri §z¢ ¢ hdpyry

§ (3 Moot yzd

§ (53) ahép}

q (;;) ewépj yé

J{
ikwicie yz§¢ hépy wépy§ yé4
S e ,
'§ kwiciela yz§ ¢ hépyld ;
: Rz akwiciela yzQ Az ahdpjld ;
j - P - 11 - e i e

iki §¢ kwacie yzg¢

e

ki § hapy

5§ kwicie yzqQ, ...

1

14 hapy, «..

‘kd 6 wepj yé

{

-

i
}6 wep§ yd, ...

- ey o

e . - .
g... kwidcie yzg ««. hdpy %... wép§ yd i
TI: o RIS —— .{L .\
fees § kwacle yzd .e. 3 hépy i-.. & wépj yé :
g «o. Az§ Anacie yzd | ... Az§ ahdpy i ..o Az§ dwépj y& é
i . : - + i

1§ kwkegany yz
. Az alv4cighy yz§

Q hépyghi
v Az ahdpyghy

!
ek
R

!tkwicila yz¢Q
N

A LRSS T § Y A T

~ifhdpila

(Remember that, after verbal bases of more than one syllable.
a vowel suffix appears only if the final vowel of the base
is /i/ or /u/. Thus the suffix appears, where appropriate,
after /kpdci/ and /kwdci/, but not after /hdpy/ or /wépy/.)

(Dialect variations may be considerable, but they will gene-
rally be systematic in some way.)
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Drill 1.

The chart on the preceding pages is not simply a formal

diagram; use it rather as a frame of reference for saying what You

want to say in Igbo.

By way of checking your own competence, give

the Igbo equivalents for the following; whenever you have to be
corrected, or do not know what to say, refer to the chart to find
the model for the appropriate comnstruction.

"to eat'": Ir{ nri

We ate.

We're eating.

Eat your (pl.) food.

We have eaten.

Let's eat.

When we eat, I'll ask_him about
your work.

We had a drink and ate.

We're going to look at my pic-
tures and then eat.

de didn't eat this morning.

Don't (pl.) eat that food.

"to open the door': {méghe yzd

Okoye opened the door.

Okoye is opening the door.

Open the door.

Okoye has opened the door.

Have Okocye open the door.

When Okoye opens the door,
what will he see?

Okoye came to my house and
opened the door.

Okoye will sweep the compound
and then open the door.

Okoye didn't open the door.

Don't open the door.

{z& §19

"to aweep the house':

I swept the house.

I'm sweeping the house.

Sweep the house.

I have swept the house.

They want me to sweep the house.

When I sweep the house, I'll
look for your money.

I did the wash and = ept the
house.

I'm going to wash the dishes
and tri ow

I didn’t ..:ar the house today.

‘agp the house.

Don't swecp the house Jjust now.

"to take out the pot": Iwépy ite

They took out the pot.

They're taking out the pot.

Take out the pot (pl.).

They have taken out the pot.

They should take out the pot.

When they take out the pot,
they should wash it.

They opened the door and took
out tkhe pot.

They will finish eating, and
then take out the pot.

They didn't take out the pot.

Don't (pl.) take out the pot.
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Drill 2. The '"General Negative' in the above chart of course cor-
responds, in the form given, .,nly to the Past. It is 'genaral"
only in the sense thet it forms the basis for other negative con-
structions. First, with reference to what you have already had
(in Lessons 8 and 10), be sure you can give the Igbo equivalents
of the following:

We aren't eating. I'm not sweeping the house.
We're not going to eat. I'm not going to sweep the house.
We haven't eaten. I haven't swept the house.
Okoye isn't opening the Zoor. They aren't taking out the pot.
Okoye isn't going to open They aren't going to take out

the door. the pot.
Okoye hasn't opened the door. They haven't taken out the pot.

Constructions corresponding to other affirmatives, but with a nega-
tive meaning, present few problems. First, there is no negative of
the infinitive. In constructions in w.ich the infinitive is used,
it is the verbal part of the sentence prior to the infinitive which
is negated. You should have no trouble with the following:

I don't want v eat right now.
He doesn't want to sweep the house.
Okoye doesn't want to open the door.

They don't want to take out the pot.

Second, a hortative construction with a sort of negative meaning

is actually an affirmative hortative, using a verb with a meaning
zumething like "avoid, refrain from, fail" followed by an infini-
tive. This is a negative only in translation. For example:

Let's not go to market today. ka any{ shard jgé ahya taa.
He shouldn't shut the door. kd § gharé jkwdci §zg.

He shouldn't take this medicine. k& § ghdrd in§ qQgwy 4.

Let's not eat right now. kd any{ ghird ir{ nri idgbu a.
They shouldn't tell lies. kd h4 ghard isi asi.

Third, a negative corresponding to the conditional is slso ex-
pressed indirectly; it is the affirmative conditional /§ byry nd/
plus the ''general'" negative. For example:

If we don't get money today, we ¢ byry nd any{ epwéghi egb taa,
won't be able to buy food. dny{ agéghi épwé iké iz§ nri.
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If they don't come, when shall § byry na b4 abydghi, Jgté 6le
we eat? kA any{ gd er{ nri.

If it doesn't rain, let's go to § byry nd mmir{ ezdghi, ki any{
Umuahia tomorrow. gaa Umj-dhyd éci.

If you don't see meat in the 4 byry nd ihjgh{ any n’ahya,
market, try to buy fish. nwad {zjta azyj.

Finally, the Comsecutive and Sequential constructions have no ne-
gative counterparts. It should be reasonably evident that combi-
nations like "He came home and Aidn't eat dinner" can readily be
expressed as separate clauses in sentences like '"He came home, but
he didn't eat dinner."

It may also be noted that the "Stative! construction is not
jpcluded in the chart above. The reason for this is that only a
few verbs are used in the stative. The stative is like the past
without the past suffix. The general negative can function for the
stative as well as the past, though some dialects may distinguish
them. Another shortened form you may hear is the completiive with-
out the /14/ suffix; this is characteristic of highly informal,
colloquial style. For example:

{ s{ala 4si. (normal) You've told a lie.

{ s{a 4sj. (informal) You're a liar!

Drill 3. The summary of verbal constructions at the beginning of
this lesson includes only one usage of what is labelled "Sequen—
tial". This construction is also used after a form /tdtu/ with
the meaning 'before (something happens)', as in the following;
the main clause may include any construction.

I saw him before he ate. 4 hﬁrq m y&, titu 6 rie nri.
I'1l see him before he eats. 4 g& m ah§ yd, titu 6 rie nri.
I want to finish reading this & cirq m {gjca akwylwg &, titu
book before I go to market. o géa ahyd.
I went to sleep before I finished 4 rdra m yré, titu @ ryjce
my work. qry m.
e finished eating before our dny{ ricara #Ari, tdtu adi eny{
friends came. dnyj abyd.
I stayed outside quite a while 4 ndrqQ m gtyty ogé n'eef, titu
before they opened the door hé eméghere h yzq.
for me.
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I told him to finish his work & gwira m yd ki § ryca qrj ya,
before the sun sets. titu anya apwyj adaé.

He didn't close the door before ¢ kwhcighi §z¢, tdtu mmirs
it started to rain. ébido izé.

It threatened to rain before we am{r{ riru, tditu &n-j ighrue
got to Onitsha. ¢nica.

Don't go home before you finish él4la ny §lg, tdtu unid arjca

your work. Qry uni.

In at least three of the above examples, "until" could have
been u<t®d in English as well as “before"; Igbo does not distinguish
these ciosely related idesrs. Here are a few more instances:

I kept on working until the 4 rygidere m §ry, titu anya
sun set. , anwy ada4.

We stayed in the house until é&ny{ ngrqg u'ime ylQ, tdtu
it stopped ralning. mmir{ dhépy Fzo.

Drill 4. Only a few relative constructions have been used up to
this point. Now they can be treated systematically. Two types of
relative clauses must be distinguished: (1) thuse whose subject is
different from the antecedent noun, and (2) thoue whose subject is
the same as the antecedent noun. Even in English, these two types
of relatives behave differently. For the first type, the use of a
relative proroun is optional -- we cen say '"the man whom I saw'" or
"the man I saw'". Fur the second type, a relative pronoun is re-
quired -- we can only say "the man who came'. In Igbo, too, theae
two tyrpes of relatives involve different constructions. In thia
drill, only the first type is considered, with the relative clause
having a subject different from the ant~cedert noun.

In & large number of instances, it would appear thal this type
of relative is completely unmarked ‘=% igbo; wiat is translated as a
relative clause is a perfectly norzal gentence used after a noun --
if the noun ends with a non-low tone, a promcun subject in the re-
lative clause has same tone, but even thnat /4 not too surprising.
However, certain combinations require the application of two impor-
tant rules involving tone. Firat, if the relative has a noun sub-
ject with the tones step-low {(like and including /dnid/), the second
tone of the noun becomes step. Second, if what precedes tlie rela-
tive clause enis with non-low tone, then a noun subject with the
tones low-step (like and including /dny{/) takee the tones same-
same (as after an infinitive or negative).

The first group of azentences below represents the key examples
note the third and the last two.in particular.

17
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The cloth he bought is torn.

The cloth we bought is torn.

The cloth you bought is torn..
The food he brought is all gone.
The {ood we brought is all gone.

The food you brzught is all gone.

The man you saw in the market
came here this morning.

The clothes that I washed are dry

The book I showed you is mine.

The basket he gave me is nice.'

The food she cooke l was delicious.

The work they did was fine.

That big house we saw on the way
to Onitsha belongs to the -hief
of this town.

Give me tne papers you bro.cn’

They ate all the food we cooked.

Show me the letter you wrote.

I don't know what he did.

I don't know who he saw.

I don't know who-~all he saw.

I don't xow where they went.

Here's the wook you left at

my } ouse.

Do you know where he's going?

What's the namr of the book
you're reading?

The children I take care of can
read well.

The car he drives is big and new.

(z The big car he drives is new.)

The bridge he is building is big.

dkwd § zjry akdala Qkd.
dxwd any{ zjry akéala Qgké.
dkwd tnd zyry akdala Qké.
firi o wétara agwjla.

firi anyj wétara agwjla.

Ari uni wétora agwjla.

rwéke ahy { hiry n'dhya
oydra ébe & n'yt§t§ a.

dkwéd £ sara aké¢qla.

dkwykwg m ziri g{ by ke A,

Dkata 6 nyére £ di fmé.

Ari o siri tqorg ytg.

¢ry ha ryry di fhmé.

§19 nmikwu ahy any{ hyry
n'§z¢ Qnjca by nke ézé
6bodé 4a.

nyé ny f akwykwq uni

hd riri Ari nifle a» , ' {i.

74 f akwykwq i dere.

ndgh{ m ihe o mére,

ara.

W,

mégh{ m onye ¢ hyry.
mégh{ m ndi fimady § hiyry.
mégh{ m ebe ha gara.

Hké & by dkwykwq i hépiry
n'§lq f.

.

(-1

i mara éve ¢ nd agé.
g{n{ by &bd dkwykwq i na ag§.

§m§ £ nd elégide anyé nwé-e

ike ig§ akwykwq mmé.
§gbq dla nndkwh ¢ nd ényd df

ghyry. .
dkwa § nd amé di nniikwi.
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The house you will see on the
right is his.

Where we're going there'll be
lotz of palm oil.

Whatever you do will be fine.

wrdll 5.

jl¢ und g& ah§ n’aka nri ki
Nke yé4.

ébe anyj gid agé, mmédny Qkwy
g8 eri nné.

fhe §byl2 { ga emé gi ad{ mm4.

In both types of relative clauses, the only permitted

'verbal constructions are the past (a rather sorry labzl, as will
be abundantly obvious in this drill) and the stative; remember tha:
the "present" and "future" are simply the stative forms /nd/ and

/88/ plus a verbal noun.

For the cecond type of relative, the sub-

Ject of which is the same as its antecedent, it is particularly
convenient to note that it is precisely these constructions that

are characterized by low tone.

In this type of relative, the low

tone of the verbal form is raised to step (and syllables after the

first are same).

Before the verbal relative form, the antecedent

behaves like a noun befo.: a noup with ini+ial low: final low be-

comes step.

After the verbs’ relative form, “cth step-same ard

low-step become same-same, as after infi:itives and negatives.

A great many descriptive e.presciovns in Igbo consizt of this

type of reiative, Of: n corresponding to an Fnglish adjective.

The

Igbo relatives are derived from expressions ccnsisting of a ve.b

plus a noun; where appropriate,

given in the material below, indented.

tl 2 underlying expressions are also

It cannot be too strongly

cmphasized that Igbo has very few wordr -- possibly none -- that

can properly be call~ad “adjectives',

Expressions that translate

English adjectives are in some cases best analyzed as nouns; others
function exactly like sumerals; some sre clearly verbs; and many
consist of a verb plva & noun, frequently with the two derived from

the same root.

The laz- of these, in a normal relative construc-

tion. parallels an Ew:;"’'sh attritutive adjective.

That man who came to my house is
my friend.

I don't know who did that.

The man who bought my car lives
in that house.

I donft know what happened.

The cup that was on the left
is mine.

We who saw what happened couldn't
do a thing.

i#s6ke ah§ bydra n'ylg h by
ényl h.

4 mdgh{ m onye mére Dke 4hy.

énye zjry ygbq ala f bi n'§lg
4hy.

a4 méghi{ m ihe mére.

iké df{rj n'aka ékpe by rke fh.

dnyi{ hyry ihe mére dnwéghi ike
imé ihe 4byla.

34
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All the veople who live in this fidi fmady nifle bi n’dbodé &

town are our friends. by Adi enyi 4nyi.
That book (which is) on the Alowykwq ahy df n’elu océ by
chair is yours. pke gi.

ds comes from a town near Enugu. & si obodé d{débe Enugws,
The woman who is doing the wash Iwéayj dhj nd asa akwd cqrq

wants to work for you. {r§ry unu §ry.

I don't know who's going to go d md;2{ m onye gd aga Ymy-dhyd
to Unuahia tomorrcw. éci.

The pecnle who are singing are Adi fmad§ nd aby dby si Ab&-
from AbakaliX-i, kaliki.

It's firz. $é by ¢ky.
It's ho . § ai éky.

Bring kot scus in thiz pot. wetd ofe 4f qQky n'ime ite A.
This knife is sharp. fmd & 25 ile.

I'm looking for a sharp knife. & nd m ac§ mmd df 1lle.

It is black. ¢ @} ojif. -~ 6 jiri oji.

I killed a black snaks in the é gbiru m dgwq df oji n'ézd.
compound . or: é gbiru m dgwg Jiri ¢ji ~’'ézi.

She is tveautiful. ¢ mira fimé.
i saw a beautiful woman in town. 4 hyry m Iwiny{ méra mmé n’débodo.
They are different. hé d; 1cé {fcé.

They sell peanuts. pepper, fish, héd nd eré ekere, 6sé, 4zy,
c¢rayfish, fru’‘, and various ihyé, fkpyry osisi, nd ihe
other things in the market. df{ icé icé n’éhya.

This food is delicious. Ari & tqrq yt¢.

The Igbo people cook many kinds Adi igbo na esi ¢tyty ykpa nri
of delicious food. térq ytq.

It s small. § pére mpé. ~ § di mpé.

When I was a child, I lived in Dgbe £ by ywhtd, é biri m n’dlé
a small house. pére mpe.

This road is narrow. y24 & kpara fkpd.

You will see a narrow road on { g8 ah§ yz§ kpdra pkpd n’'dka

the left. dkpe.
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Notes:

With the introduction of relative clauses, several words have
been used more frequently and systematically than before. Super-
ficially. it may seem as if /énye/ is a sort of 'relative pronoun"
like English 'who', and that other Igbo words correspond to 'what
(which, that), when. -° .. " and presumably also 'why, how'. To
leave it at that, hc¢ -+ .  would only confrse the patterns of Igbo
usage. A more carefu .nalysis is needed.

In English, relative words like 'who' often have a dual func-
tion: they substitute for nouns, and at the same time signal the
relative nature of the clauses they introduce. Thus in 'I saw who
came', 'who' is relative, but it also substitutes for °'the person'’';
we can also say, of course, 'I saw the persou who came' or 'I saw
the one who came'.

In Igbo, the relative function is unnecessary in a separate
word. The reiative clause is already fully marked:! one type dy a
subject where a subject would not otherwise belong, and tke other
type by a special relative torne. Thus /énye/ and words used like
it are not relative in meaning at all, since the relative is . . pa-
rately marked; rather, the; are merely substitutes for nouns. In
fact, ithey are themselves nuains, but nouns with a meaning general
enough to incluae other nouns. The actual funct..ons of the parts
of an Igbo relative mey be illustrated as follows:

$é hyry ébe anyj ga.a.

He saw the-place that-we went.

§ byry énye byéra.

He saw the-person who~came.

With roference to 'thing', 'time', and 'place', Igbo has two
words for each category. You have learned /fhe/ in phrases like
/{he mére/ 'what happened', and /Nke/ in phrases like lke #/
‘mine'. Of these two, /{he/ has a more general meaning, like 'the
thing, whatever it is'; /fke/ is 'a particular item, the one'. The
two may be contrasted in sentences like the following:

4 hyry m fhe § zyry. 'I saw what you bought.'
4 hyry m nke { zyry. 'I saw the one you bought.'
Somewhat similarly, /figbe/ means 'time' in s rather general

sense. There is another word /6gé/, which means 'a particular oc-
casion'. Only the latter of these can be used with a numeral:

/6gé at$/ 'three times'.

There are also two words referring te 'place'. Of these, ,+ve/
certainly covers the more general meaning comparab.e to /{ihe/ and
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/dgbe/. A second reference to 'place', /Nga/, seems to have the
more specific reference 'spot, particular place' for some speakers,
but others seem to have no contrast or simply do not use /dga/.

With reference to persons, there is a really comparable dis-
tinction of a more general term and a more specific term, but in
this case a distinction of number is also involved. /fdi/ is the
more general term, but in its generality also impl’es plurality.
/énye/ is the specific term, but in its particularity also implies
singularity. These words are also used in a number of moun phra-
ses like /énye rkdzi/ 'teacher', /Adi Qiizi/ 'teachers’.

All of these words can be used before relative clauses. Note
the para’lelism o¢f rcference:

thing place time person
General: fhe ébe gbe Adi
Particular: Rke Nga g8 énye

Mos%t Igbo nouns do not have a singular-plural distinetion, as
you know. However, a phrase consisting of /fdi/ plus any noun can
be used to indicated a plurality of that noun, but specifically
with the im “ication that they are being considered 2s individuals,
not as a group. Thus /Adi Dkata/ is ‘'certain baskets'. In other
than relatives, /Adi mmady/ is the uzual expression for 'people';
an ° people are hy definition considered as individuxls ‘nother
personal ncua, /Qwhtd/ 'child' hes a real plu-sl /¢ ¢ is this,
strangely erougl, which is used to form plura » "1 'marn‘ and Tvn-
man': /§my Qwéks, 'mexu’, /§my Owinyi/ °somen'

An example in this leuzon has also provided a striking case
of the distinction between the statives /b§/ and /di/:

§¢ by bky. It is fire.
é¢ ai ¢ky. It is hot.

It is not the last word in these sentences that differs, of course;
in both cases it is a noun, perhaps beat reflected by 'burning’'.

The point is that /by/ expresses identification. /d}/, on the other
hand, expresses description in the above; in other cases, of course,
it also expresses location for inanimate (or at least impersonal) )

nouns.
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Lesson 12.

By this time, all of the really major elements of Igbo struc-
turéladequate for a "compromise" dialect have been pretty well co-
vered. What remains is a number of details, few if any of which
will present any difficulty or surprise. Frocm this point on, your
primary tasks will be to crystallize your mastery of the grammati-
cal siru:‘ture, add more vocabulary to your repertoire, and t»ild
up smootn.:ess in your speech. In the process. ihe relatively few
and minor grammatical points that remain will .ake care of them-
selves. At this stage in learning, remember that continued care-
ful attention to accurate pronunciation is essential to accurate
grammatical usage, and thus to bein,” underntood. Aithough a major
purpose of the remaining lesson mat~ri:ls will be to develon mcre
extensive comprehension and more fluent speaking, a comscious ap-
plication of the accuracy that has been emphasized from the start
will do more than anything else to develop these very skills.

Drill 1. Uses of /ka/. It is sometimes difficul., and often un-
ingortant, to say whether forms that sound identical in a language
are different uses of '"'the same" word or actually different words.
Is 'band' one word or two in the phrases 'wedding band' and 'march-
ing band'? Is 'top' one word or two in 'reach the top' and 'spin
tke top'? Aryway, what difference does it make? In Igbo, a sylla-
ble /ka  has three distinct usages. Whether these repre-snt three
words tuat happen to sound alike, or three usages of one and the
same word, makes little ,jifference. All that counts is to master
the usages. Two of 'nem you have had some experiernce with, but
they are also reviewed below. The third usag: i3 new.

First, /kd/ is use: after a word or phrase at the beginning of a
sentence, other than the subject, to give emphasis to that word or
phrase (compare Lesson 5, p. 31). A number of interrogativ: words
and rhrases regularly occur in this usage, though a few interroga-
tive phrases are used without /k4/. If the initial emphasized
element is not interrogative, it is introduced by /§ by/ 'it ia’.

What are you doing? gin{ ka { na emé.
What does he want? gin{ ka ¢ na ac§.
What will they say about it? g£3n{ ka hd ga ekwld banyére y4.
When will the party start? ngbé 6le ka Smere ga ebido.
When did your father die? Ngbé éle ka nina gi nwyry.
Where are you (pl.) going? ébe 6le ka dni na agé.
Where did you put my book? ébe 6le ka I débere dkwykwq h.
Who is he looking «t? onyé ka § nad elé anyd.
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It was my brother that yocu saw.
Is it beef that you bought?
I wanted hot water, but it was
cold water that yYou brought.
It's tomorrow t'at I'm going
to Umuahia.
It was at the market that I

Baw your students.

But without /ka/:

What did gou buy at the store?

———

¢ by Uwé fine h Qwoké ki { Lyry.

by ény ekhi ki { zytara.

& cdrqg m mmiri Qky, mé § b@\‘ .
mmiri oyl ki { wétara.

¢ by éci ka fi gi agé Umj-dhya.

O

¢ by n'dhya ka f hyry §my
dkwykwq gi.

kddd ihe i zytara n’'§lg 4&hy4.

Where dces your teacher come from? 11éé ebe onye pkuzi g{ si.

Second, /xi/ is used to iatroduce the hortative (compare Lesson
9, pp. 59-61), either by itself or after an introduc ory verbal

clause.

Let's rest here.
He shwuld .ry to do it again.

Let's not Lave mutton tocay.

My teacher told me to read this
book this week.

I told you to siay here.

My brother made it possible for
me to go:to smchool.

I'll see to it that he does it.

I want them to sing for you.

He wants us to heip him.

ki any{ ziué iké n’'ebe &.
ka § pwad imé ya Qz§.
ka any] ghard ir{ any atyry§ taa.

énye nkuzi fi gwira f ki #h gya
akwykwg & n'{zd a.

4 gwira m gi ka { nQdj n’ebe a.

Dwa rine ® nwoké mére ka h Iwee
iké {zi akwykwq.

4 gd m emé ka 6 mee yé.

4 cqrq m ka h4 bydra unu 4by.

¢ cQrq ka any{ nyere yé aka.

We bholoed him build his I ad . (ca ki § 15 x4
Please help him cut the grass—biké,-ayéne—yi-aka-li-Sé—gbue

Sy~

Third, /ki/ is used before a verbal expressicn with the meaning
'as, wnile, when' (sometimes interchangeable with /Q)gbe/), and
also before a noun in phrases like /§ di ka .../ 'it is like ...'
and the corresponding relative /... df ki .../ '(which is) like'.
These two usea are grouped together because of their similarity in

meaning, reflected in the English 'aa’.
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As I was going to mar.iet, it
began to rain.

While . read, my wife did the
cooking.

I bought this car while I was
working in Onitsha.

While I was coming here, I n:-t

a friend of yours.

I saw them working on the farm.

I saw your father working on hig

farm.
I heard your students singing.

Did you hear the birds singing
last evering?
We saw 7. Jot of men and women

singing 71 dancing.

’is house is like mine.
That blouse is like one I saw
in a stere in Onitsha.
Palm o0il ias not like peanut oil.
A teacher's work is not lile a
farmex's.
"A pretty girl is like a melody."
I want to buy shoes like yours.
buy a blouse like the
bought in that store

I want to
one
in Onitsha.

They sell various things, like

you

blouees, gowns, shoes, and caps.
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kd £ nd agd ahyd, amir{ bldoro
1z6.

ka m na agy akwykwq, Qwinye
siri ite.

& zyry m ygbg 414 4, kA £ na
ary qrd n'Qnjca.

kd £ na abyd ebe &, & hyry m
6tu ényl gfi.

4 hyry m ha ka hé né ary Qry
n’'ugbé.

& hyry m £nd g{ kd § na ary
Qr§ n’ugbé ya.

4 nyry m ymy dkwykwy g{, ka
hé nd &by &by.

i nyry ka §my #nyn§ na 4by
by n'4bal{ gdra sga.

anyi hyry qtyty ymy nwéké na
ymy pwanyi, k& hd na 4by 4by
nd été egwi.

j1¢ y4& di ka Qke #.

uwé ahy di ka nke h hyry n’§l¢
anyé n'Qnjca.

ominy nkwy ad{ghj ki mmény ekere.

¢ry onye pkuzi adf{ghi ka pke
énye ughé,

nwany{ mdra mm4 di ka 4by.

& c¢rQ m fzy§ akpykpq ykwj df ki
gke gf.

4 cdr¢ m 2y uwe df ka pke §
zytora n'y. | dhya ah§ df
n’@u;ca.

hé vire (Lo df jdce led 14 kid
vwé. agb-rua. Akpykpe ylow,

na cxpd.

i)
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Drill 2. In the first group of sentences below, you will be using
still another syllable /ka,. This one, however, is quite different
in meaning and usage from anything found in the preceding drill.
Here, /ka/ is the stative of a verb /{kd/, which means 'surpass,
exceed'. A somewhat literal translation of th. first sentence, for
example, is 'This soup surpasses that (one) [in] good taste'; this
is a common construc’ion in Igbo for saying things like 'This soup
tastes better than that.'

In the second group of sentences below, the English equi - -
lents for the first several are the same as those in the fire
group; the Igbo sentences are alternative ways of saying tke ~&nn
thing. In these, you begin with the description (e.g., 'This .. -.;
tastes good'), aud then introduced the compared item by /kiria/.
This /kfrja/ is derived from /ikérj}/, the same verb /5ké/ 'sur-
pass' with an extension /r{/ (which adds no special meaning bu:¢ is
required in this construction). The form /kéria/ 18 a consecutive,
though the rules given in Lessons 10 and 11 would lead you to ex-
pect /kéri/, without a suffix (since the final vowel is not /i/ or
/u/). Historically, the suffix appears to be "frozen" in this par-
ticular case; it was once probably regular with all two-syllable
bases. In some areas, however, you will hear the more regular
/kérji/; you =uy also hear /kdra/, apparently with a different ver-
bal extensicn. In any case, these sentences can be mors literally
translated to express the consecutive; for the first, for example,
'This soup tastes good aud surpasses that (one).' Note that, be-
cause of the idiomatic expressioris involved, you cannot make com-
Pletely automatic transfers from all of the sentences in the first
group to all of those in the second; you have to know the appro-
priate descriptive expressions in each case.

The sentences in the third group have similar meanings. Here
the verb of a descriptive expression is compounded with /kéri/; the
construction is "past', but the meaning is like that of a stative.

In all of the material in this drill -~ as has happened so
often before -- the explanations are far more difficult than the
actual Igbo sentences. Statements like the above are unavoidable;
they answer most oi the¢ "why?" questions you will be tempted to
ask -- and whizh you -hould not ask unles: you have studied the
above paragraphs with meticulous care. B :f you learn a few key
examples by heart, you will learn to understand and use many more
expressions y simple analogy.

This soup tastes better than that. 6fe a ka nke &hy yt4.
Your house 1s bigger than ours. §1¢ dnu ka pké dnyj ibu.
My kusband is taii~r than hers. df h ka 41 yéd ogolugo.
This roa? iswiice' han ihe Abaroad. §yz4§ a ka §yz4§ Aba dbfra.

i "o 18 were expensive than  dkxwykwg a ka ke 4hy dad ¢ny.

ty - L.



This soup ‘#~ies better thant -t.

Ycur huuce is bigger than c. s,

My husband is taller than °

This roed iswider than th: .. .a rcac.

This book is more expersive than
that one.

His gown is more beautiful "han mine.

I want a bigger house than this one.

A dog is smaller than a leopard.

The road to Onitsha is longer than
thke road to Uyo.

A wild pig is worse than a bush~cow.

He has more money than Obi.

Okoye is better educated now than
last year.

An iroko is taller than a palm tree.

This cloth is wui “er than = .at.
This stone is hcavier than that cne.
A chimpanzee igsb_zrer than a monkey.
Ar. antelope is smarter than a sheep.

(Note: In this last group,
word may be omitted.)

Drill 3.

two or more distinct actions are referred
purpoe: .

These involve such ideas &~
ordinate plus primary actions.
is gimply a sampling o°
and summary. There is one further
more ac!ins in a single sentence;
actions. Althcugh there
these expressions,
verhal constructions:

1. After a past,

A number of constructions have been introaucea in

is nothjng j“Vu]Vj“K e w
separate statemrntls airc

a second and slmultlenecvus wotlon
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6fe a tQrq ytd karja Nke 4hy.

ylg dnu buru ibu kdrja rké édnyj.

df & di 6gologo karja di yd.

42z¢ 4 sara mbira kdrjia yz§ £ba.

dkwykwq a dara ¢ny karja RQke
&hy.

dgbada y4& mara fimi karja Qke f.

4 cQrg m §l¢ buiru ibu kérje
Nké a.

fkjtéd pére mpé karja agy.

4z4 Qnica toro égologc -arja
yz9 Uye.

é21 Qhya j9rq ijq karja ehi qhy4.

6 nwére égbé karja Obi.

Okéyé mara &kwykwq tgbu & kdrja
af¢ gira aga.

43 toro 6gologo karja Qkwy.

dkwé a cakarjrji dkwa &hy n'qcé.
6kitd & nyjkavi:i pke 4hu n'4ryp.
adékd bukarjrj enwe n’{bu.
éle makarjri Atyry§ n'ihe.

the /n'/ introducing the last

which
Lo in u single sentence.
actions in secuence, and sub-

she first group ot sentences Lelow
these constructions four Luljoubes 61 1eview
yossibility of combining Lwo ul

crplesb simullannt s
vell

ithis 18 to

Tutwes lu

weCebbaly tus U3tlesrceul

1o CTAd il 9
wlitl

wlall v,

cuttl 4, the otew

11

Juni

Lhe vedl, oy Lo

Lowea gy aloaa | cletive T Gowe

by thw ver: stem alone no pretlx, u.
its stem tLoune. Jn some combinat) o,
in form, particularly in some areasb.

2. I the present, the ti1rst v
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combinations; perhaps surprisingly, the stative may be used in ex-
pressions of action now going .n, and the ordinary present (/nd/
plus the verbal noun) in expressions of customary act.on. In &i-
ther camse the second, simultaneous action is expressed by the ver-
bal noun, without repeating /ni/, and without a pronoune.

3. After a future,(/gd/ plus thz verbal ncun), the second and
simuitaneous action may be expressed by either the stem alone (as
in the past) or the verbal noun (as in the present), without any
apparent difference in meaning; the stem alone may be preferred by
some speakers.

4. After an imperative, the second and simultaneous action is
expressed by a second imperative. (This is also true, as noted in
Lesson 11, for consecutive smctions in the imperative; there is no
contrast here hetween consecutive and simultaneous actions.)

The learning probl«m nere is not in the Igbo grammar as such,
but rather in the fact that Tgbo uses & combination of simultaneous
actions to express some idesz which are quite differently expressed
in English. For example, Igho use=z a combination of verbs meaning
'follow ... go' (/8d/ ... /gd,) where we may 'go with ...' (expres-
sing accompaniment). Again, Izi~ uses a combination meaning 'use
... do' (/31/ ... /mé/) where w: zay 'do ... with ...' (exp.-essing
instrument). A combination 'dri e a car go to ...' (/nyd §gbé ga
.../) corresponds to English 'Zrive to ...'. In some instances, we
even use an expression that =:<u» %o imply ~'rpose where Igbo views

the msituation a< simultaneous =.%:¢~m, ae 3~ ‘he equivalent of 'He
stood up to speak'. If you try : yar3lets wnglish grammar -- if
you aasume, that is, that Igbo .. .24+ wii =mstch English grammar --

you will be hopelesely lost. But i. you analyze the siti:ation you
are talking akout, and look for the simultaneity of actions, you
will he able to master the Igbo expressionas quickly. There is no-
thing unusual about their form, the only problem is the usage of
worda.

Actually, there 18 one detail of i & which 1s inde < unusual.
in Lhe past, and in one of the alternatives for the future, the se-
cound, slmultancuus actiun is, ¢ uoted above, expressesd Ly the verh
slem aloune. It this second verh stem has low toune, you would cer-
tainly exrect the tune seguence step-oame (e.y., /énq/) to remain
unchanyged;, a verl slem sduch as /bé/ does nol have step tone, and 1t
18 uut & uoun the condlliuus under which /ény/ Lecomen /f&uy/.
But, 1u lhe eapicanlouns Tur elmullancous actlun, preclia=ly thie uwn
capented luual allcivatlon Jdues woour . When 'cullling weat' j1a lLhe
ovcuuiid 1 e poels o olwnl lancoun avllune, 11 1a /... L6 Auq/ al
Jeool Jai tlhe el blpeobeio we lhisve heosid 1o Jdaleld

Hewe JTos e Jpbho oeulociuiven whilohi, Giue duci e, 816 6 g eal
Jeow: wlwples thes Vhe abuve nulie would scew L6 ocuppnaul Fol daive
lhe walesldol vue whep wl e Vhawe, wund U wlid sveitly wnl be e )
bivouil vo 4. rpead Ploo bla e povugp wl et co e Ll it w
s ) eid eoview b v o weabhod ccmblaetbosk, lie s cwmulolag
I S T B N P T Tl T T o B e O O L I Iy ™
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They went to market to buy food.
They went toc market and bought food.

I'm going to eat and then read.

When I finished my woitk I rested.

When I finish this work I'll rest.

They sat and chatted.
He stood and spoke.
He carried a load (going) to
market. or:
That woman carried a lot of yams
to market this morning.
They went to tocwn with us.
ur:

] went to school with his brother.

All the students sang with us.

‘‘he washed ber hanin with her ring on.

HShe worea pretty dress to the party.,

He draove to Gnitsabia lanl weel |
Ae came Voo llperta Ly Jlane.
Ade came iy om ool tilia U el la
Loy vag
[ PTS CAT RS R I S | f [ vy
\ LI i | [ a1
I [ i [ R
an 1 1
Loy ¢ i v LY '
il 1 Vg f LIS

hé gara &hya jz§ nri.

hé gara Adhya zya nri.

4 g& m er! nr{, é mesya m gjya
akwykwg.

Dgbe A rycara §ry h, é ziru m
ike.

# ryca qry &, 4 gd m ézu ike.

héd nQrg n'éce kpa nkaté.

§ kwjry 4tg kwu okwi.

6 bu {bu g ahy4.

6 buru {bu gé ahyé.

nwanyi dhy bu qtéty ji ga ahyd
n'ytjty a. (or use /buruf)

hé s. any{ ga dbodo.

hs abéro any{ ga 6&bc o.

® 80 m Iwé fine y& Nwoké ga

akAykwg .
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ymy Akwykwq nifle sd anyf by 4uy.

§ vhAra 13 yé sa uk8 ya.

6 yl uwé msie mmé wr umere.
g nyadra yyby pea Untoa n’f{cou qipq
sy 31 jeby el Lyw Maljfiia.

divyl 11 yety 8la of Gulcs tva

"lu:ll al Yy

1 iy VE e Vo g oyty
S T T Y ST
it » 8l ,.& hard
R I A

I ¢ s [

1 1. y 13
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They sit arnd chat every day. hé n& éng n'éce akpd pkatd kwa
gbgei.
He rides a ticysle to sckool. ¢ na édnya fgwé agd ylg akwykwq.
He wears a rcap at work. ¢ na ékpi Skpu dry§ qrg.
We drive to Enugu every week. ény{ na dnyd §gb{ Agh Enugwi
kwd {zu.
What do you use that for? gin{ kd und na eji Rke dhy amé.
She cooks delicious meat soup. ¢ na ‘ej{ anj été ofe t4rq ytq.
We have wine with dinner. any{ na anj mménya éri nri.
My father is g~ing to drive to find h gd &nya jgb$ ga Xoa aci.
Aba tomorrow. or: fina h gd dnya ygh$ agh iva eci.
What are you going to do -ith g{n{ kd { gd eji mud d&hy mé.
that knife? or: ... emé.
We're goling to <o to Nigeria by ary{ gd ejf{ ygbg eli agd
plane. Néi‘dirla. (or: ... gé N.)
I'm goiug to po to 8 movie witi 4 ga m 486 ha gé sinemd.
them. or: 6 g m ésd !'s agh sinemd.

berill h, When we wunt to avold speclfyluy & paitloulal persunal

subbject 1n kuglielh, we Irequentiy use ;o' wllh an lmpersoanl
meanlug:. '"You Just duu't do 1t thatl we, ! I tubo, wne (auuther
Pupl ah lwpeisuuas s 1o woui. J1kely Vo use /L&/ *thcecy' 1u an 1m
pcibuhial oeugc . b tauwglloel, we aloou cvold wenullunliug the bul jJedl
Ly aolug a ""peas)ve "I'he plate wel Livhen' tu leghe, a vowpe
1abile Jdca lo cnjppcaaed by o gwenulucely lwpesionnual oublewt pronaun,
‘a7 s 8/ R tuwilolh pacelive lo Jicgucenlly o weclul tieucla
Ve, [T SRR UR T AR Y TOR PR [N PRV thoe o I L S L O P T O Ty
vheat o0 hasewe 1V G s vpiven basip o loweves hie taupgliol e oa
P L R I T T B L T T O R B O PP Y T B R e
ol R B R TR TREET IS N s d Hhoo iy s i S sste diwe v e
[ i) [ ' i [ o
s , ' . i ¢ e e e -,
¢ . )
4 ‘A‘ s
b i
+ + bl
- - 4 ‘ 4.
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Drill 5. Nouns in Igbo may be joined by using /na/, translatable
ag 'and'. If one of the items being joined is a pronoun, there is
a special form for 'I', /mmy/; frequently the final vowel is ab-
sorbed into the pre«ceding nasal, and you will hear /mfi;. For the
other two singular prcnouns, the corresponding forms ar~ /g{/ and
/y&/. The Igbo equivalents of the Englisk plural pronouns are
nouns in any case. The singular forme /mmy/, /g{/, and /y&/ may
also be used in place of the usual subject pronouns to indicate
special emphasis or contrast.

He and I went to schocl today. tm§ nd yé gira ylQ & wykwq taa.
A friend of mine and I went to @mj na ényl A gira si. amé
a movie 1.5t evening. n'abal{ gdra sega.

1 want you and him to work today. & c3rq m ka g{ nd yé& rya qQry taa.
1 ride a bicycle tc town, but he mmy na Anya {gwé agé cbodo,

driven a car. md y& nd énya §Ygb§ dgd.
iIT you'1l cook dinner, 1'11 dq § byry né gi{ s'c nri, Am§ g8

the disghlhies. a8 efere.

They wourked last evening, but | héa l‘n}n‘ 4ry n'atalf ghra ayge,

I sltayed home atd [fead., mé mmiyg 0 u’tjl@ p{lj akwyhkwy.
vl . Eohilel norinllve o wlven leliow. vvammal leally, lth=ae
To ot iy uew bae a1 Moast ol The viiolhwlos; e lewiilar Voo, tot
thvie o o JTew J1owe That way Lo new Vo you ey wrie lhe Iyltow
Pap

1, ) ) f 2 g = | VRPN

[V f i
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ibaly at$ ghra aga, dmj nd ényl f by Jwéfkwg gira n'fru ézi ylg
626 dbodé ény}, 1gwu égwu. §1§ &hy dfdébe orimiri NAiji. DQgbe
any{ riru ébe ahy, dny{ hyry qtyty ymy nwéké ni §m§ Qwanyi, ki

hé nd eté egwi nd £bj 4by. ki any{ zicara ike, any] sdro ha té
egwi, bikwis{ abj. m3 otéghl dnya, Bmi{r{ bldoro {z4. mika Pké 4,
fdi mméd§ dim ji ¢sQ la yl@ hé. Ngbe K riru §1§, 3né ® nid And A&
dléryla jra. mika Qké a, & ngrgQ m Qtfty ogd n'ezi, tdtu hd
eméghere h yz§.

Three evenings ago, a friend of mine, Nwankwo, and I went to the
front of the compound of the chief of our town to dance (etc.).
That house is near the Niger river. When we reached there, we
seaw a lot of men and women dancing and singing. When we had res-
ted, we joined them in dancing and singing. But it wasn't long
(bcfore) it began to rain. So all the people hurriedly went to
their homes. When I got home, my mother and father had gone to
sleep. So I waited quite a while outside before they opened the

door.

Notes:

l. Some different verbs have been used in this lesson with refe-
rence to "wearing" different things. These verbs, and others as
well, have specific reference to the manner in which a garment
(or a piece of jewelry, for that matter) is put on. A "wrapper"
(a length of cloth wrapped at the waist) is put on quite diffe-
rently from a sewn garment (/iwé/), and thus a different verd is
used. Some of the common combinations are as follows:

{mé akwa: to put on (and wear) a wrapper

{t{ uwe: to put on (and wear) a dress (or other sewn garment)
iyl dwe: (the same in some dialects)

{kpld okpid: to put on (and wear) a cap

{gv4 qla: to put on (and wear) a ring

{nyd égbeé: to carry a gun on a shoulder strap

Other combinations can be expected. It will not be difficult to

Rl ’ i
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learn a new one, as long as you avoid the pitfall of assuming <hat
a single English word will have one invariable equivalent in Igbo.

2. The English verb 'break' is translated as /{tiwa/ in one sen-
tence in this lesson. Here is another instance of striking non-
congruence between languages. /itiwa/ means 'break' only in the
sesn? of 'shatter, break in many peaces'; it has nothing to do with
such concepts as breaking a stick in two, or breaking something
open. Here is a variety of verbs, mostly compound, with somewhat
related meanings; each one must be used only in its appropriate
connection?

{wé: 'break open' (as of a kola pod)

{ddvé ‘break' (of a rope or string: ‘'pull - cut')

{gbdji 'break' (of a stick or other rigid object)

{dgwa ‘tear (apart)' (of cloth or paper: 'pull - separate')
{tiva 'break, shatter' (in pieces: 'beat - separate')
{gbdwa 'split' (of wood: 'kill - split', primarily Onitsha)
{kpéwa 'split' (of wood, as for firewood)

Again, there are undoubtedly a number of other combinations used
with reference to particular processes of breaking, taking apart,
and separating. The above should be adequate evidence that you
cannot expect a single equivalent for a given English word such as

'break’'.

3. A reference to pounding yams in 2 mortar was used in this les-
son; the phrase to remember is /{s§ ji/. Yams and cassava are two
common items which are pounded in a mortar to give them something
of the consistency of mashed potatoes or bread dough; but both are
soft and "squushy" to begin with. Some other items which can be
pounded in a mortar are hard or crisp to begin with: peanuts (the
result of pounding is basically peanut butter), corn (to make corn
meal), and other dried things. Pounding such items in a mortar is
expressed with a different verb, /isd/; the similarity between the
two verbs is only a coincidence.

4, 1In the narrative which constitutes Drill 6, there is a form
/bikwds{/ 'and (alsc) sing'. Since ycu have lezarned /{by €by/,
with /by/ as a stem with low tone, this form seems highly irregu-
lar. The explanation involves the special verbal extension /kwas{/.
Like the extension /kwa/, which is variable in tone, same after
step or low after low, /kwds{/ has the meaning 'also'. But /kwas{/
is used only at the end of a series; it suggests ‘and finally'. 1In
tone, /kwas{/ is invariable; but any stem which precedes it takes a
step tone, even it that stem independently has low tone. Thus the

38
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form /bjkwds{/ has step tone with /b§/ because of this particular
two-syllable extension, and low-step with /kwdsf/ because that se-
queénce is invariable.

From this point on, there are not many new or difficult prob-
lems in Igbo; primarily, there is more vocabulary to be learned.
There are, to be sure, a few new constructions and idioms that will |
require special attention; bu? for the most part you now have tha
framework that will emable you to fit new expressions into knewn
patterns, as iong as you reccgnize what the patterns are. This is
a good time to make & systematic review of the explnnntéry notes
at the beginning of each lesson and each drill in the materials up
to this point. Most of the queations you have will he answered by
such a review. In following lessons, there will be very little new
grammar; the emphasis will be on conunected discourse -- narrative
and conversation. The emphasis in learning should be on two major
points: analogy (constructing almost anything you want to say om
the basis of the patterns already learned), and fluency (pmacticing
a repertoire of useful questions and statements which you can easi-
1y construct).



