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THIS WORKBOOK WAS WRITTEN TO ENABLE FEACE CORFS
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LANGUAGE SPOKEN IN THEIR REGION. IT WAS ASSUMED THAT THE
VOLUNTEER WOULD HAVE SOME TRAINING IN TAGALOG BUT NOT
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FOREWORD

This workbook is intended primarily for Peace Corps
Volunteers going to the Philippines. It was prepared for
them because the linguistic diversity in the Philippines,
as well as the very limited period devoted to volunteers!
training. calls for a book that would help them learn a new
language on their;@bh if they learned Tagalog during train-
ing and are assigned to non-Tagalog speaking areas., If
they had previously studied the language of the area where
they are assigned, it is hoped that this book will help
them learn it better during thneir tour of duty. Thus,
considering the wide spectrum of the vllolinteers' academic
backgrounds. it is written with a minimum of linguistic
terminology, aithough it is based on linguistic principles
of analysis and description.

It is hopeé that it will meet the needs of the Peace
Corps volunteer particularly. If others, whether or not
similarly situated as the Peace Corps Volunteer in the
Philippines, could use it, too, it wiii have more than
served its purpose.




INTRODUCTION

This workbook is intended for you and your informantg—
as you work together closely towards a coumon goal - learning
to speak the language of your area. It is divided into three
parts.

Part I is a short but helpful section that tells you a few
fundamental things about linguistic analysis, in order that you
¥ill know what to do with the data that you get from your iniorm-
ant. It tells you how to analyze yoar data systematicalliy and
logically. and then, how to write rules for yourself based on
your analysis - rules that you can apply on new material as you
go along. These rules, linguistis call their sum tota:r tne
description of the lemnguage, should be as gcuurate as possible,
for only an accurate description will serve your purposes as
you go on adding vocabulary items and grammatical structures to
your store of knowledge of the language. The few lInguistic
tools presented will be illustrated for you as applied mostly
to an analysis of English. As your first language, it is felt
to be a good starting point of analysis, not only to illustrate
how linguists work with their data but also to show you how you
can know a language after such an analysis.

Part II is the main body of this workbook. It gives you
the grammar or structural points that you would like to ask
your informant. These structural points are so sequenced that
a later lesson is made easier to iearn if all the previous ones
have been done well. In other wor#s, each session with your
informant should be a part of a pbuilding-up process leading to
more complicated or longer utterances.

Following each of these structures that you try to elicit
from your informant will be exercies that you will want to do =
if you have succeeded in making a good description of a specific
structural pvoint, your exercises on that structural point would
all be acceptable utterances. You are asked to do these sxercises
by yourself, after a tussle with some data given you by your
informant, and then to check them with him to see how your are doing
in your analysis. If you feel you are doing fairly well, then
you have achieved something and that is the signal for you to add
more words to the vocabulary used in the exercise.

In other words, yocu go through at lLeast five steps in work-
ing with your informant:

1) Choose a grammar point you want to Learn

2) Construct a number of sentences using the grammar point
and ask your informant for his equivalents

YA
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3) Look at your intormant's sentences and tformulate a
tentative rule that you think would help you construct
a similar sentence if given words to put in that pattern

4) Ask your informant for more words, and/or sentences and
apply your rule on these, to test your rule

5) If your rule works, you have it! Construct as many
phrases or sentences as your vocabuiary supply allows,
and go on acquiring more vocabulary items. (If your
rule does not work - that is, it does not apply to
the majority of the sentences you formulate following
it - you will have to go back to 3. TLook harder and
try another possible rule.)

If what you add does not fit the pattern that you previously
arrived at, you should be suspicious of that item, for it most
probably belongs to an entirely different group and you are on
your way to a new structural point for analysis.

Depending on how you look at it, Part III either does not
really belong in an informant workbook, or it is its most important
part. The things it contains may or may not follow patterns you
have uncovered from Part II. These are the things that direct
the flow of the traftic of speech, Thef are the common daily
expressions that everybody uses, which generally dominate most
conversations, at least beginnings and endings of conversations,
in specific contexts. You can use Part ITI any way you wish -
you can start with it instead of with Part II or you can choose
one group for every session you have with an informant and inters-
perse them during your data-gathering with your structural points,
This second one is felt to be the most realistic approach and
would probably prove more usable. You will be able to memorize
these expressions easier and faster if you take them a number at
a time., rather than listing them all at once and retaining just
a few in your head.

In working with your informant, you can use either English
or Tagalog when giving your words or sentences for translation.
English or Tagalog will be referred to here as your native
language and the language you¥are trying to analyze and learn
your target language. t this point, a distinction between
language, dialect., and vernacular would be useful for you both

as a student and as a teacher, Language applies, according %o
the dictionary, to the general pattern of the speech of a race

or people, e.g., the English language, or French or Tagalog.
Dialect is a variation within one language, e.g., the differences

between New England and Southern English, or between these and

Cockney and Australian English. Vernacular applies to the
language of a particular group within = linguistic family. In
the Philippines, it is inaccurate to rerer to Ilocano or Capam-
pangan or Waray or the rest of the other languages as dialects;
it would be more accurate to refer to them as languages or
vernaculars. Examples of dialects are Batangas-Tagalog as con-
trasted to Manila- or Bulacan-Tagalog.

e — e




- 1.

4.

-

v4

linguist

-ion for
a friend

Also in working with your informant, remember these things:

phrases or non-existent phrases.

In addition to these things, and perhaps more importan. as
far as you are concerned, you should remember what a noted

the informant's help and ability. The linguist's enthusiasm
about the informant's language, about his assistance and apout
his willingness to teach is often the most rewarding compensa-

1

You are the one who guides your study. The informant
is not a teacher in the sense of one who plans the
curriculum, but one who informs you of what you want
to know and acts as your speaking model.

Ask your informant for language or cultural equivalents,
not for word-by-word translations. Describe a situation
fully and ask what a native speaker would or should say.

If you have your informant give the egquivalents of
sentences, make sure they are colloquial equivalents.
Find out what is commonly said and what is rarely or
never said. Direct translations may give awkward

Make it clearly understood that you want to Learn every-
day speech, not "pure" or fancy or tormal speech. Make
it known you want to soumd like your barrio neighbvors,
not lixe an American. You want your intonation, pronun-
ciation, gestures to be like theirs, even if their dialect
is not considered the "pure'" form.

Do not ask your informant grammatical questions. He has
not studied the structures of hnis language and will only
be confused by questions of "Jhy?" Avoid bringing in
English grammatical terms, a< they do not accurately
describe Filipino structure.

and field worker said: "Show genuine appreciation of

(his) work. . . Treating the informant as a person and
is the best guarantee of suceess.”

Lron Epstein, Language Notebook, 1965, p.l.
Eugene Nida, Morpnology: The Descriptive Analysis of Words

(Ann Arbor, 194v), p. 191.




PART 1

]

Phonology.

Whery linguists study a language, they generally start by analyzing. its sound
system ox phonology. For your purposes-~and this might be heresy to linguists!
ears--a atudy of the phonology of your target language is. not a necessity. You can
assume & number of facts, based on your knowledge of Tagalog:-- .

1) Your tépget language has either a tihiree- or five-vowsl system and the same
consonaitt system as Tagalog. Ca e

2) its s?llables afe'generally corisonarit-vouel combinations, except in loan
-words. - . , ' ‘ h '

.é)i‘It has length rather fhan rise in pitch in stressed syllables. .

A few phonological facts, eside from these,would help you somewhatin learning your
target language, but they are not half as important as a good pair of ears and an
uninhibited desire to mimic your informant, not only his intonation but also his
gestures, facial expressions, and so on, . h

Te help you in mimicing as accurately as possible, you.will need to mark your
data for vowsl lengths, pauses, and intopation. You can use any system that you
are familiar with and which you think would read easiest to you. You, can mark your
data, for intonation, irn any of the following ways: oo
)

a) I went home yesterday'L

b) 21 wenpt home Syesterday1‘b

e) /T went homé4;;;;;:;;;\4/

The overlining used in (a) is supposed to be the most graphic devise in indicating
intonation and therefore, the easiest to read, but %o some people this is not so,
Therefore, ‘these people wculd need any one of the other devises or might want to
devise their ouwn, . Whichever devise you use, you will need to use it all the time,
in sach. of yopr‘satsuoﬁyvocabulany and or sentences, : o

abbfv;te:'.):" ale C : : o : .

+ There afe_sq@e_phdﬁﬁldgica; facts in mostPhilippine languages that you might
find in your target language and perhaps this is the place to prepare vou for them:
One ;F these ig the very fruquent occurrence of the interchange hetwsea /d/, /r/
and /1/. ' o , I '

Iﬁ'phpnoiaéy,:ggdip'gpammay as we shall see later on, analysis is _based on a
very elementary principle: comparison. - Take the following .data; for example:

'Tb indicate & pause, just use a /; tpxshbw rise'in“pitqh,'aT\; a fall (as

bale ra 'their house'
lapis da 'their penc:l!
basu ra their glass!
libru ra 'their book!
gamat da 'their hands!

b/
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salamin da 'thair mirror!
radio ra 'their radio!
lamera ra 'their table!
mata ra 'their eyes'
kalang da 'their stove!
sinelas da 'their slippers!
switer da 'their sweaters!
pinggan da 'their plates'
nasi ra 'their (¢-oked rice!
sabo ra 'their soup’

Compare items 1 and 2, and find a difference. Or you can tabulate or group the
datas those that take /da/ and those that take /ra/. What do the members of the
da-group have in common in contrast to what the members of the ra-group have in
common? You will notice that the members of the first group all end in a conschant,
those of the second end with a vowsl., You can, thus, make a general statement

that says gda is /da/ when the noun it precedes ends in a conconant and it is /ra/
when the noun it precedss ends in a vowsl, To check the accuracy of your statement,
or description, you simply need a listing of numerous nouns that bslong to each
groupe. .

The same phenomenon though not involving /d/ and /r/ is found in at least
one instance in English. You know that plural is marked by =g in spelling, but
phonologically, it is not just one form. Given just the following, can you des-
cribe it?

books /buks/
bags /b gz/
beds /bedz/
pets- /pets/
tubs /tabz/
pups /prps/
chicks [€iks/
bibs /bibz/
doge /dsqz/
cats k= ts/

/

Again, a listing of the words that take /z/ and those that take /s/ would be
called for, and then a look at each group closely to see what their respective
members have in common and how they differ from the members of the other group.

You will note, of course, ghat the plural morpheme is pronounced /z/ with nouns
that end with /b, d, g/ an ‘7%/Vﬁf%h"ﬁ§§ns that end with /p, t, k/. You might test
the accuracy of this statement, once again, with a listing of more nouns endiig
with those sounds. Later, you might extend your list to nouns that end with sounds
other then those listed here and then find you can either extend your description
to a whole new group of nouns or add another altogether differsnt plural marker.

Also in Enalish, there is a past tense marker that is spelled =-ed but is prb-
nounced in three different ways. Using the following examples only, can you
describe the distribution of the past tense morpheme?

talked added ended
walked leaped described
laughed grabbed peepsd
wanted robbed

added tested

A_w\-
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Once again, you compare the items and try to find a common denominator for each of
the three sounds: /t/, /d/, and / d/.

What is happening in Capampangan data with /d/ and /r/ is not identical to
what is happsning in the two English examples above, but you see the identical

procsss by which we arrived at a gensral statement or description of each group of

data: comparison of the items with one another.

Two other common processes happsning in some Philippine languages involve
change in vowsls with roots to express something and charae in certain consonants
when found in certain sequences. Again, by comparing, can you do the following?

/'an / ‘the!

/pay) =/ ‘used for...!
/pala.y/ 'unhusked rice'
/ba<hay/ ‘'house!
/ba-ta'/ 'child!
/demit/ ‘dress'
/drkist/ ‘'paste® .. .. I
/pata.y/ .'dead'.‘ | L o
/ '-am pala.y/ ':.'.i;hé unhusked ri;:e'"

/'am ba.hay/ 'the houss!

/pam bashay/ ‘'used for, the house! .

/pam ba.ta'/ 'f‘orchlldran‘ k

/'an dami-t/ ‘'the dres's._"'“

/pan diki-t/ 'for pa:js?:#:i;ng' . |

/pam pata'-y/ 'for killlng ' . ~_

/'em pata.y/ ‘'the daad! e -

b) | ¥
/tispon/ ——3. /Ypu-min/ ‘tsave!’ .
/'usbos/ /'ubu.san/ - tuse up* :

/lampa.soh/— /lampasushin/. 'mop

/kusmot/

. /kumu-t1n/ - 'cove;. uuth a blanket' Ny

S,
F

/s1gura. doh/me— /51.guradu~h1n/ 'make sure'
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c)

mokanta 'is/are singing'
molinis 'is/ars éleaning'
mipalit 'was/were buying'
misayaw 'vas/were dancing'
mosayaw is)ére dancing’
mopalit 'is/are buying'
mokaon 'is/are eating'
mitrabaho 'was/were working'
motrabaho 'is/are working'
mibasa 'is/are reading' Such vowel ’T"'/

In (c), you get a shift from low back vowsl /o/ to the high front vowsl}/i/ to
express a change in meaning, You will find Y& in
Cebuano and Capampangan and perhaps in other languages., This is important to re-
cognize, more so than the assimilation taking place in (a), because meaning is ine-
volved. In {a) and (b), meaning is not involved but the difference bstwsen native-
like end non-native like speech would be, ' ‘

Morphology and Syntax

"One of the first tasks which confront the linguist in
examining a new language with a view to discovering and des-
cribing its structure," writes Nida,” "is the identification
of the minimal meaningful urits of which the language is com-
posed. These minimal units are called 'morphemes', and in
many instances they are readily recognized. For exampls, in
the English words boyish, maddening, condense, recseive, and
up, we have little difficulty in identifying the various
component units: boy, =ish, mad, -sn, -ing, con-, ~denss,
re=, ~ceivs, and up, With practically no complications we
have thus 'broken down' thuse longer expressions (i.e.,
words) into their constitusent parts, The pracess by which this
is accomplished appears at first to be almost instinctive,
but if we consider closely whet we have done, we recognize
that we compared words, or at least dreuw upon our knowledge
of such comparisons. In order to identify ths morphemes,
we must have certain partially similar forms in which we
can recaognize recurring partials. What we need for compar-
ison would be provided by the following series: boy, qirlish
mad, fatten, fattening, constrain, density, return, deceive,

start up. These forms contain each of the morphemes in a

T
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different situation. By this means we compare
end isolate, and it is only by such comparison
with other forms tha: we can discover morphemss."

You will notice that this is a repetition of what has bsen said in the section
on phonology. It brings ynu right back to comparison to arrive at meaningful units
For examplse, compars these Ilocano forms: .

agsigarilyuak
aglinisak
agtrabahuak
eglutuak

agbasaak

You will notice that they have one similarity: they all have -ak which looks
like I and you can temporarily conclude that -ak is a meaningful unit. You can .
compare aglinisak "I will clean' to aglinis ka .'you will clean,' aglutuak 'I will
cook' to aglutu ka 'you will cook' and agbasaak 'I will read' to agbasa ka 'you
will read', and further conclude that -ak contrasts with ka. You can now assign
meanings to --ak and ka--I and you respectively, '

Can you compare the following forms and“thaﬁ;bémé"up with a list of meaning-

ful units?

a)

negrigatak
agrigatak
nagdalusak
agdalus ka
agpasyar ka
nagpasyar ka
agpasalamat da
nagpananot da
nagaborico ka
agabaridaak
aglualuak
nagsao ka
aghekasyon da
agbasaak

endyip ka

®I will smoke®
'T will clean!
'I will work!
'T will cook!

'T will read!

'I'm poor' s
'I'11l be poor!

'I cleaned up'

'you will clean'

'vou will take a walk' o
'you took a walk'

'they 'say thank you'

'they thought!
'you worried'
'I will worry!
'T will pray!
'you talked'

"they will go qp.vacatigg',.

'T will read!

'You will ride the jeep'
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b)
nagabakal
mabakal
makaon
nagakaon

nagasakay

nagalinpyo

//*sglakat
' e e e,

c
mangan

mengan
mako

meko

masa'
mesa'
maril
meril
magobra
megobra
magswekus
migswskus
nagadumdom
nagatuon
masiling
nagainom
ma-obra
naga=~eskwela

makakto

B
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'is/are buying'
'will buy'
'will eat!
'is/are eating'
'is/are riding'

'is/are cleaning'

lw;ii—gglﬂ;#/,,,,,,
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"ata'

twill eat!

'will leavs'
'left!

'will make wet'
'made wet' _
'will shoot' :1
'shot!

'will work!

'worked'

'wiil wear woodsn shoss’

'wore wooden shoes!

‘..\\L
‘will coms*

'is/are thinking®
'is/are studying'
'will say!

'is/gre drinking' .

'will work'

'is/are attending school

'willgo®




. madulog o 'will stop!
i nagadulog :'.‘ - 'ig/are stopping'
5 nagabibi ", - "is/are.cryingj
i nagasiling ; . Jis/ate'sayihg (sometﬁihg) .. .; .

So far, you have been comparing words or single utterances. ‘But tﬁe same
procedure is followed when you compare gsentenczc. Take the following examples
from Englishs <

The child drinks milk.

The cat meous.

The car runs fast.

Does the child drink milk?
Does the cat meow?

Doee the car run fast?

.
Vs

As. native speakers of English, you of course know what ie happenlng in this limite
set of data. You have a change from statement to queetien which is signalled for
you by three devises: the.ghift from falling to ri ising intonatioh (represented

by a period and a question mark in’ orthography), .the use pf does and the loss of
=g in drinks, meous, and runs. A non-Englieh speaker. would see these changes, too
if he carefully compares the the first three with.the last.:three..

Here is another ‘set ‘of English examples which is not.:as easy as the ons

above. Can you make a descriptive statement about mhat is happening with the
. .: .data? ) - ) . 3

o1

A . T . .. et B

=

1. The man is 8.teacher. e > The'maﬁ‘who~1ives.hete:ie a good
The man lives here., ' e teacher, s
.2, The tree was cut doun:’ —> ° The tree which obstructed the vieuw
" The tree obstructed:the view, _ uss cut doun.

3. The instructor left -yastserday s ————> Theﬂinstructor who wae scolded by ths
“ ~ The instructor was scolded by. the dean. dean left yesterday.

4. The maid cooks well, > " "The’ ma1d who was with Rosa‘last year
The maid was with Rosa last year. - cogks well. . .
. 5. The book is interesting, ————0>- The book which I got from the club is
The book I got ftom the club. - - intereeting. .

: If you compare the iteme in column B, you will note that:some oceur with
who and other with Wthh. You look for .something that might be affecting this,
a4 you know, of course, .that it is the differencs, between man, instructor end
.maid on. one hand and tres end book on the other. This leads.you to ask is there
1s indeud a group of vords like mal man, instructor and maid and a.group like tree
and book. If you werc not a native speaker, of English, you will nead to gather

. mpre nouns thet would go with elther who and which befere you can say that the
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grouping is based on human/non-human classification. This implies that in certain
structures, classification of words intr sets is necessary and important, and
you should be on the look out for constructions that call for it.

A mors importart prozess revealed by the examples above is the process called
derivation, that is, preducing a new sentence by combining two or more basic ones.,

This process presupposes you have identified the basic sentences and are ready to
form more complicated anes. To help students learn these who- affd which~ patterns
in English, a few rules have been formulated: Take the first example again.

The man is a teachsr,
The man lives.hers,

If you number the parts of the two sentences, thus:

The man is a teacher
1 2

The man lives hers.
3 4
you can write a formula that says 1,2, 3, 4 «—s 1+ Who + 4 + 2

provided 1 and 3 are the same noun and refer to humans. The ruls is the same but
you use which instecd of who .if the noun refers to .something non-human.

Writing rules like this helps & grea£ deal in.iéarﬁing a language, so that it
would be most profitable for you to do this once you feel you know the basic sen-
tences of your target language. Can you write rules for the following?

a) :

1. Maganda ang librol. . mme— Maganda ang librong kinuha ko sa
Kinuha ko sa library ang libre. library. '

2, Malaki ang bahay, > Malaki ang bahay na binili ni Pedro.
Binili ni Pedro ang bahay,

3. Kumakain ang bata, | > Kumakain ang batang nakagalitan ng
Nakagalitan ng nanay ang bata. nanay.

4, Dumating ang pdlise S Dumating ang pulis na tinawag ng mga
Tinawag ng mga tao ang pulis,. tao.

5. Naglalaba ang babas, - Naglalaba ang babasng hinahanap mo.
Hinahanap mo ang babas., | '

b)

1. Estudiyante ko ang bata: c——— Estudiyante ko ang bata nga nagdang
Nagdang sa kontest ang bata, sa kontest,

2. Helin sa Africa ang tigre. > Halin sa Africa ang tigre nga
Nagaguwa sa sircus ang tigre. " nagaguwa sa sircus. _

3. Bag~o ang hampangan. ' - > Bag-o ang hampangan nga nagalapta sa
Nagalapta sa sahug ang hampangan. sahug.

4, Taga-Manila ang mga bista, >, Taga-fMlanila a2ng mga bisita ng nag-abut
Nag-abut sa amon balay ang mga bisita. sa amon balay.

5. Amigo ko si Pedro. > Amigo ko si Pedro nga naghatag sa akon

Naghatag sa akon sang kwarta si Pedro. sang kwarta,

e
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1. Uminom ng tsa eng tatay. > Uhinom ng tsa ﬁa ginawé ni Rosa ang

Ginawa ni Rosa ang tsa. ' 'tatay. .o
2, Kumakain ng tinapay ané bata, ———> Kumekain ng tinapay sa galing sa kahon
Galing sa kahon ang %iﬁapay.‘ ‘ " ang bata. : :
3. Nagluto ng gulay ang nenay. ———3 Nagluto ng gulay na gabing sa bukid
Lumaki sa bukid ang gulay. - : ang nanay., : :
4. Bumili ng damit si Bosaf-;-;i-—45>' Bumili ng damit na pamasko si Rosa.
Pamasko ang damit, ’ o o,
5. Bumabasa ng libro ang t;éééfl’—éa-—-%r Bumabasa ng libre na hiniram sa library
Hiniram sa library ang libro. : ang titser. :
Transformation is a ﬁrﬁcéss;iﬁ‘ggnarétive qrammar (whicﬁwié responsible for
New English that is sweeping the United States) and it is just as important as
derivation. Uhile derivation is primarily putting basic. sentences together,
transformation involves changing slements in one basic sentence--it could be word

order or intonation or one morpheme, etc. Together, these two processes cen make
much of your study of your target language less difficult, perhaps even enjoyable.

Can you write a rule for the fullowing change from statement to question in
English?

1. The pig- likes fp play ;q_ﬁﬁé‘mﬁd./
Does the pig like to play in the ﬁud?
2. Your shoes make & lot of noise when you walk./
Do your shoes make a lot of noise when you walk?
3. Her frisnd cleans the floor daily./
Does her friend clean the floor daily?
4., The toys lie on the floor all day./
Do the toys lie on the floor all day?
S. Mary enjoys Filipino movies,/
Does Mary anjoy Filipino movies?

The first part of your rule which describes your basic sentence might look
like this:

Subj. sg + | Verb +s |* Rest of the Sentence —_—

LSubJ. ol. + | Verb no =8 + |} Rest of the Sentence |-————>

What changes upon these are called for? As native speakers, you know the answer
instinctively, but can you write a rule which a non-native speaker can fullow
easily? Writing rules like this in your target languags for your our; learning

aide is important. The simpler the ruls, the better it is. And, it must always
be accurate.




Can you write rulss for the following data?

Meragul ya y Jose.
Makwalta ya ing lalaki.
Malati ya ing bale.
Masaya ku.

Malungkut ya.

E maragul y Jose.

E makwalta ing lalaki.
E ku masaya.

E ya malungkut.

E tamu mamangan,
fiiminum tamu.
flasanting ya ing bals.
Malagu la.

E la maiagu.

E ka matas.,

You can write your rules only if you have defined your basic sentence from
the above data, so that should be the first step in ynur procedure.

list the meaningful units?

'Jose is big.'

'The man is rich.'
'The house is small.'
'I am happy.'

*He is sad.'

'Jose is not big.'

'The man is not rich.'!

'] am not happy?
'He is not sad.'
'Ye're not eating.'

'"We are drinking.'

'The house is pretty.’'

'They are pretty.'

'They are not pretty.’

'You are not tall,!

Can you also
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PART II

Now, you are ready to start working on your target language. Remember that
analyzing data and writing rules are not your primary aims. Léarning to speak
the language is your primary concern. So, as you go through thxs section of your
workbook, try to get as much as possible out of it through your ruless; do not stop
with these rules. Do the exercises faithfully. If you Find the vocabulary load
too heavy, choose only the items that you feel you need and master those., Hzve a
file of things that you have mastered, including a list of your rules. And go' -
back to previously learned material now and again. . :

A. Ths Sentence

As Nida said,4 linguists generally start their analysis and description of a
language from the smallest unit to tha biggest combination of units which is the
sentence. For your purposes, hrwsver, it would bes more ussful and practical to
gtart from the lerger unit; that is, it would be best to define the géntence first
in your target language and then work from there. ' -

You know from English that the sentence consists of a subject and & predicate,
in that order. And you know from Tegalog that the components of a sentence are
the same but in the reverse order, that is, predicate--subject. It is logical to
expect a similarity bsetween your target language and Tegalog and you .can find this
out by asking ycur informant to translate some basic English sentences for you.

a)
The girl is a teachsr.

The teacner is an American.
The student is a scholar.
The woman is a nurss.

The boy is a driver.

b)
The house is hLig.

The school is new.
The store is small.
The church is old.
The teble is dirty.

c)
The child is eating.

Rosa is singing.
Ruben is drinking milk.
Enya is buying a dress.

Pilar is giving a book to Ben.
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You can divide your sentences into parts so as to mark the predicate and sub-
Jyct of each, thus:

flaganda gg__ba=hag.

You can use arbitrary symbols for either part. For instance, the sasiest would be
to call them P and S, or A and B, or 1 and 2, whatever you wish.

From your knowledge of Tagalog, you will naturally be on the look-out, with
your target lancuage, for possible equivalents of ang and si. In some languages,
as in Capampangan, you might find an additional particle in your sentence, in
addition to the ang~ or si~ equivalents.

Once you have defined your sentence, then you can choose to add to your
vocabulary by changing just one slot of your senten~e:

The girl is pretty.
ugly.
thin.
stout.
dark.

fair.

intelligent,

stupid.
tall,

short.

The weather is warm;

e eeld:
cool.,
bad.,
goad.
just right.

The boy is good.S’

— food

. maat

___ vegetable

- milk

. Clesa

—__ progranm

____ work

e, Maid

laundrywoman

- s e e H

v

£, o o p
Good misht hawe varions Translotions a{e/rcnc(,h Y o four
Mownj S0 Giwne The compleie aenttice . Alsy mdle, 1o There &
o dipference between coun) houns dnd mass Aeuns ?
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The mother is nice.

_ father
___ older brother

___ older sister

— grandfather
___ grandmother
mother-in-law
father-in-law

uncle

sunt

niece

nephew

cousin

hueband of one 's sister .

WIfB of ona s* brother -

To these feu useful ‘words, you would like to.add a lot more. Wheneuer an item
that you add does not fit into the pattern thet you have arrived at, you can treat
that item as (1) possibly belonging to another pattern which you will therefore
want to put aside for a while for future anslysis, (2) or is a residue of the gen-
eral pattern, an exqﬁbtion is generelily what it would be called. You will find
mariy items like this; you should no% ellow them to throw you off or your analvsis.

Having listed auite a number of adjectives and nouns above, you would like to
look into each of thess groups. For nouns, you wiil want to check if your targat
language expresses number by changing forms as English does. You can expect,
though, that number is optional in your terget language as it is in Tagalog. In
some of your langueges, yau will find number expressed by vowel lengthening, as_in
a group of nouns in Capapampangan, or by reduplicetion as in flocano and Pangasinan,
Ask your informant to do this for you: ' ~

The blouse is new, The blouses are neu.
cap ____caps
. skirt — skirts
____ shirt __ Shirts
_ hendkerchisef _____ . handkerchiefs
. hecktie ___ heck ties
—. shoe ___ shoes ‘
., 8lipper . slippers
... Bueater ____ sweaters

boot . boots
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The umbrella is net,

raincoat

The umbrellas are neuw.

raincoats

. scarf ____ scarves

___ hat ___ hats

___ sock ____ socks

The girl (female) is intelligent. The girls are intelligent.
____ boy (malse) ___ boys

unmarried woman

unmarried man _

___child

Pl

unmarrised women
____ unmarried men

____ children

You will watch out for possible accompanying plural markers, like changes in
the particles preceding the nouns or in tihe adjectives.

This brings you to the other group of words that may or may not exhibit
number in your target lanquage, your adjectives. First, you will want to know how

your adjective looks.

This is neuw,
dry.
wet,
good.
bad.

good-smelling.

foul=-smelling.
open

closed.
expensive.
cheap.

right.

wrong.

cold.

hot.

&
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This, is lukewarm.

early,
late.

- icind,

cruel.
slegant,
shabby.
strong.

weak,

farq ;
noar.v
lucky.
unlucky.

full,

empty.

Pull (sstiated).
hungry;

noisy,

quiet,

RRRRNI

finished.

You will probably come up with at least two groups of adjectives, maybe more.
Tha bigger group would begin with me-. By changing the above into plural end gning
down your list again, can you tell how your ad jective groups form their plural?
Are there partizles that g0 with your plural adjectives?

After you have dsfinsd youf ééntancé, it wouldﬂbe'bas% to try two transforma~

tions on your earlier data:- the question transformation and the negative trans-
formation, - o . ) :

Is the girl a teacher? i T S _\ !
Is the house big? W fj

Is tha child eating?

is Pilar giving a book tc Ben?

Yl

PN YT TP T
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Is Enya buying a dress?

The office is not big.
The principal is not old.
The book is not thick,
Lily is not studying.
Luis is not teaching.

If you think you have a clue as to the formation of a question and a negative
statement, write a formula that you think would best describe sach transformaticn,
Rgain, suit yourself in writing your formula--use whatever seems easiest and most
helpful to use. In Tagalog, 8 simple formula for the question transformation

would be like this: 1, 2 1 +ha + 2
(Maliit, ang bahay) (MMaliit + ba + ang bahay?) }

where 1 is your predicate and 2 your subject. You might have used P and S earlier
or A and B; You will have to use the same to describe your question transformation
and all subsequant transformations. In other words, you have tc be consistent

with your symbols to keep from being confused later on. |

Soms languages {liks Ilocanv, Pangasinan and Capampangan) do not have ques-
tion markers, so, if your targst language happens to be one of thess, it is

i
especially important for you to use your intonation symbols now, esspecially for J
the rising and f'aliing contrast., In Caepampangan, the change from statement to K
question is marked not only by a change in intonation but also by soms vowel ‘1

changes., It is important thet these are marked accurately on your paper.

This is the most logical time to learn "yes'" and "no" if ou have not yet.
Acsk your informant for polite equivalents, in case thare ere °in your target
langusags. A

Ars you from Boston? > Yes, I'm from Boston.

Yes, sir, I'm from Boston.

NP g piupiy AN Pousigebop

Yss, ma‘am, I'm from Boston,

Is he a volunteer? = No, he is not a volunteer. ]

No, sir, he is not a volunteer.

o T B W SR ST

No, ma‘am, he is not a volunteer.,

Instaad,
of sir.¢geagrand ma‘am, you can simply use opo and ohg and it could be simpler
for you and your informant.
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In English sentences with ths differsnt forms of be, the negative transfor-
mation is easy te formulate:

1 y 2 —_Y 1 + npot + 3 .
The girl is, prstty. The girl is + not + pretty.

You notice where the cut is made in the first sentence-=it is not a division be=-
tusen subject and prodicate., It is between is (with all that comes before it) end

the rest of the sentsnce. This is an economical way of dividing it and then writ-

ing a formula or rula for the changs. You can, of course, describe it like this;

The girl is pretty. -5 Ths girl is not pretty.
1 2 3 1 + 2 + not + pretty.

but do you see that there is really no point in eeperating is from the subject in
this particular sentence type? In other words, find youreelf an accurate descrip-
tion that is .also economical in terms of symbols. :

Go over the earlier eentenc s agein and then writs a possible rule for the
negative transformation ir your target language. Then, do the. following, using

your ruls. Ask your informant if you are producing acceptable sentences. If you

are, your rule is probably right.

a)

The boy is not rich.

poor,
handsome,
big.
eaughty;'
b)
The plate is not neuw.
—— CUP |
.__ spoon o ”.;T e aa
. fork
___ knife "
— glaes
. tray

can opener

pot

. frying pan

IOy SO Py S ST | W

e A & —————te .ot & o
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c)
The chalk is not good.

___ blackboard

eraser

p@inter

— desk

Using the following semantically related words, write basic sentences and then,
following your interrogative~ and negative- transformation rules, change these
basic sentences into questions and negative statements.

a) Body parts: head, hair of the head, noss, eyes, ear, neck, arm, hand, finger,
stomach, heart, leg, foot, toe, bone, blood, flesh.

b) "Articles used in native occupations: hoe, plow, hammer, saw, iron, ax, nails,
planks, banca, bow, spear, gun.

c) Parts of the house: living room, bedroom, dining room, bathroom, kitchen, ronf,
stairs, porch.

d) Geographical objects: river, stream, ocean, lake, hill, mountain, valley,
forest, field, road, path.

e) Fauna: cat, dog, horse, _arahan, pig
fly, mosquito, bee, bird, fish.,

You can add other categories as you go along. It is usually ewiier to do it
this way, according to semantic relationships, because you give your data some
kind of organiza“ion, and if you are filing your entries, this is the most system-
atic way to do it

Your interrogative transformation can be applied to your negative transforma=-

tion. Thus, in Tagalog, you can have something like this to describe your negative
transformation:

S === hindi + S (on condition that the subject of S, which is
your sentence, is introduced by ang or g}‘pplication of the interrogative trans-
formation on hindi + S would result in this

hindi, S hindi + ba + S (if tha condition above is met)

It is possible that this description would hold for your target language, as it
does for Bikol and Hiligaynon, but other languages would have quite different
descriptions,

Apply whatever tentative rule you have formulated upon these:

The dress is not clean.
The button is not round.
The blouse is not white,
The skirt is not short.

The scarf is not wide.

3
4
i
i
k
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The rice is not hot,

The soup is not hot.
The pork is not ho£.
The beef is not hot.
The fish is not hot.

B. Substitutes for Parts of the Sentence

1. Pronouns

Having defined your sentence, you know by now the structure of ‘your predicate
and your subject. The next step would be to look into the possibility of using -
other word groups.in the slots occupied by your listing. This, of" course, brings
you to the pronouns. ' ' x " : :

a) The Pronouns Replacing the Subject -- Using a paradigm would perhaps be mast
helpful: .

I am & student.
You ara a student,
He is a student.
She is a student.
We (he and I) are students.
We (you & I) are students.
You (pl.) are students.
They ars studantg.:
There ars a number of things to be on the lﬁok‘aut,mith thaseigronouné, dé-
pending on what your target language is. In llsceno, for instancse, you might be

thrown off if you get just one word for the first sentence~-your paradigm and
therefore think there is no overt first person singular pronoun; B.Q.,

Estudiyantiak. _
A comparison with the other sentences in the paradigm supported by a few mors
examples using the first person singular pronoun will point out the Ilocano 1 to
you.
I'm from Vigan.
I'm studying.
I'm tall.

I'm a Peace Corps Volunteer.

I'm from Boston.
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Also in Ilocano, you will find the third person singular pronoun optional, This
is true in Pangasinan also,

In some languages, you will find a clear distinction between a

you (sg.)=- and - I proncun
and a

you (pl.)- and - I pronoun. To make sure you don't miss it unintentionally,
it would be best to include it in your paradigm above; thus:

We (you, sig. and I) are students.

We (you, pl. and I) are students.

In some languagss, the form is near-obsolstse (as in Tagalog), in cthers like
Capampangan, it is just as frequently used as the others,

You will want to know if there are formal changes in the pronouns when you
apply your interrogative- and negative- transformations, so construct some sen-
tences to find out, e.g.

I am a teacher.—a Am I a teacher? —s I'n riot @ teacher.

You are a dentist.,-—3 Are you a dentist’?-—-} You're not a dentist.

She is a pharmacist.—~—> Is she a pharmacist? —> She's not a pharmacist.

He is a doctor. —>» Is he a doctor? —» He's not a doctor.

We (you, sg. & I) are studentf.—> Are we students?—> We're not studonts,

We (you, pl. & I) are engineers.—> Are we engineers?—» We're not enginesers.,
We (he and I) are lawysrs,—> Are us lawyers?-—3> We're not lawyers.

You (pl.) are merchants,—> Are you merchants?—3> You're not merchants.,

They are soldiers, — Are they soldiers? —3 They're not soldiers.,

If you ses a.patterniﬁg Jjust from the above data, you can check your hunch
by translating additional material by yourself and checking later with your
informant:

sgger: I'm Roger, Are you Jose?

Juse: Yes, I'm Jose,

Roger: I'm a Peace Corps Volunteer. Are you a student?
Jose: No, I'm not a student., I'm a janitor.

b)

Jose: You are tall., Is Bill tall?
Roger: He isn't tall. You are tall. You and I ars tall.

Jose: Peggy is tall. Aren't you and I and she tall?

Roger:  UWe are (tall),

Y Sy ¥
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Roger is npt rich. Jose is not rich. They-are not rich.
Are you rich? |
I am (rich). Arse you (rich)?
No, I'm poor. They are poor.
Aren't they farmers?

No, they are not. They are fishermen.

You will alsoc want to know if there are special uses for certain pronouns,
like using the plural to address an older person or a stranger to shouw respect.
See what you get from thess: :

How are you, sir?

lho are you, sit?

Come in, sir,

Sit doun, sir.

Have a drink, sir.

b) Demonstratives: Also Replacing the Sub ject

The carabao is strong.

This is strong.

That is strong.

These are strong.

Those are strong.

To avoid confusion from the very start, it would be good to take a hint from

the Tagaleg distinction betwssn iyan and iyon and try to find out if the same
distinction is found in your targest language also.

The box is hsavy.

That box (near you) is heavy.

That b (near the windbw,ffar}frém'ugj is heavy.

These boxes are light.

Those hboxes (near you) are light.

Those boxes (by the door, far from us) are heavy.
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Gestures would help a lot in trying to get the translations of these rather than

saying the parenthetical phrasss.,

So, ask your intormant to ask you the following

and see if you can give him the proper responss. Tell him to point to objects as

he asks you the questions:

Is this heavy?
light?
—m DBU?
0ld?
blue?
green?
yellow?

red?

black?

]

white?
Are these round?

square?

long?
short?

oblong?

A ————

ARre those triangular?
rectangular?
thin?
Thick?

oun
S ——————
St

medium?

Tell your informant to ge over the list agein, this time unscrambling the
demonstratives so that you can learn to use them automatically,

¢) Pronouns Replacing the Predicate: Possessives

The book is mine.
The book is yours,
The book is his.

The book is hers,




The
The
The
The

The

drills with your informant in which you take turns asking questions and giving the

book is ours (yours, his, & mine)
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book is ours (yours (sg.) & mine)

book is ours (yours (pi.) & mine)

book is yours.

beok is theirs,

Just to make sure you learn this important set of proncuns, you can deviss

answers. Try these, Urite the squivalents below the quastions and th2 answers
oppesite the question,

52 the apple hers?

Is the orange his?

Are the bananas thseirs?

Is
Is
Is
Is
Is
Is
Is
Is
Is
Is
1s
Is
Is
Is
Is
Is

Is

the
the
the
the

the

the
the
the
the
the
the
the
the
the
the

the

mango yours (sgs)?:

mango yours (pl.)?

bread mine? =

butter ours (yours (sg.) & mine)?
cake ours (yours & his & mine)?
candy mine?

fruit mine?

chocolate mine?

coffes yours (sg.)?

tea yours (sg.)?

ice yours (sg.)?

egg ours (hers & mine)?

meat ours (vours (sgi) ;ﬁ@in;)?’
milk ours (ﬁis &;minejé.

rice ours (yours (sg.) & mine)? =

fish ours (yours (pl.) & mine)?

salt ours (yours (pl.) & mine)?

PRy
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Is the vinegar yours (pl.)?

Is the pepper yours (pl.)?

Is the sauce yours (sg.)?

Is the tomato yours (sg.)?

Is the soup mine?

Is the sugar theirs?

Is the coconut mine?

Is the avocado yours (sg.)?

Is the lemon ours (yours & mine)?

Is the grapefruit ours (his & mine)?

Another round with the same material using your negative pattern wculd help
you some more with these pronouns.,

2, Question WUords -~- Just like the above possessive pronouns, question words in
Philippine languages replace the predicate.

Vho is Pedro?

Where is Maria?
Uhere is the book?
When is the party?
Whose is the book?
Uho has the book?
Who is the book for?
Which is the book?

There are a number of things to watch out for with these question words, Ce
of them is the possibility of the presence of a plural form. In Tagalog, for in-
stance, sino 'who'! may be pluralized into sinu-sino if the subject is a plural
noun. This might be true, too, in your target language. The pluralization might

be signalled by reduplication or by some other process. You can find out by
asking your informant for the equivalents of these:

Who are coming?
Uhere are the books?

Which are the pens?

Whose are the pencils?
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You will need to be sure as to whether the pluralizaticn of these forms, if they
occur in your target languags, is always necessary (or-obligatory) or if it may
- be omitted (or optional).

The proper answers to these questions, of coursse, néed‘special attention. Can
you tell what the proper answers are, from this data?

The book is the girl's,

titser's,

classmate'!s,

principal's,

janitor's.

Lucia's,.

. Benito'!s.

mariofs,

Rita's,

Gloria's.

mine.

- yours (sg.)

his

hers

ours (yours, sg., & mine)

ours (hers & mine)

ours (yours, pl. & mine)

yours (pl.)

theirs.

The sook is for the neighbor.

maid.

Fausto.

Evelyn.

.‘r‘ .,

me.

him.
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The book is for us (you & me.).

us (him & me).

- you (sg.).

you (pl.)

The mzgazine is with her,

Ray.

é the child.

them.,

Lulu,

It could be that your targe language would have more than one form for one
question word and alsoc more than one pronominal form in answer to the particular
question. When this is the casa, as with Capampangan's anta yu vs. nukarin ya,
you will need more data to establish the difference bstween the forms, if there
is a difference.

Where is Jose?

Where is the teacher?

Where is mother?
Where is Francisco?

Where is the librarian?

Uhere is New York?

Uhers is Paris?

Where is the Eiffel Tcuwer?
Where is Nalacanarg?

WUhere is Bilibid Prison?

Where is the nswspaper?
Uhere is the comic page?

Uhere is the pamphlet?

Uhere is the catalogue?

Where is the magazine?
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Joss is in flanilae,

The teacher is in school,

Mother is at home.

Francisco is in the offics.

The librarian is in ths library.

New York is in the United States.
Paris is in France,

The eiffel prer is in Paris,
Malacdﬁabg is in'Manila.

Bilibid Prison is in fanila.

The newspaper is here,

The comic page is thers (near you),:.
The pamphlet ie thefb.(fér from us)c,:
The catalogue is there (neaf you),. o
The megazine is here.

This last group should bring you back to vour demonstratives earlier. In
Tagaelog, there is a very close relationship betwesn.thess and the demonstratives.

Ito ‘<~ nandito/ dito .

L U

Iyan --'naﬁdiyan / diyan
Iyon == .nandaon / daon . S L S e
In Tagéiog, ito/iién/iyan can always repldace nouns, %hus:.
flaganda ang upiian.
laganda ito
If we had sa Paris ang Eiffel Towsr we should sxpect sa ito ang Eiffel Tower,
Uet we get, however, is dito ang Eiffel Towsr. It looks like the sequsnce sa +
ito always becomes dito, sa + iyan becomes diyan, and sa + iyon becomes daéon.

Perhaps you can work out a similar rule in your target language for the equival=-
ents of these three forms. Thepa you might try these:

The capitol building is there (over there),

The school is there (over there),

The hospital is there (over there).
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Ths municipal building is here.

The market is hers,

Tha municipal building is hsre in the touwn.
The hospital is there in the toun.

The school is there in the barric.

The market is here in the capital,

The police headquarters is there in St. Rosa.

You can also try, after these exorcises, to go over a map and ask your infor-
mant for various places in the Philippinesor your area of assignment. You may or

may not come up with other uses of dito/dixan/daon vs. nandito/nandiyan/nandaon
in your target language. :

C. The Verb

From your knowledge of Tagalog, you can expect verbs in your target language
to be made up of roots and affixes. These roots, as in Tagalog, can be classified
according to the affixes they take in expressing time and/or complstion of an

action (that is, aspect) and in putting the most important idea in the sentence in
subject position (that is, focus). '

1. Aspect

a) Imperfective

Identifying the root by itself is not necessary bacause you will bs able to
identify it sasy enough after translating a fsw sentences. Your first ¢cb jective as
far as the verbs are concerned, *herefore, is to know the affixes and aroup the
verbs according to these affixes.

If your target language is Hiligaynon or Bicol, vou need nat concarn yourself
with grouping because in the former you will find only one big greup. In the
latter, you might find a second small group that does not follow the majority
grouping. But the group is so small, and its members can take the affixes of the
big group, that you should have no trouble with it. o

Here are some useful verbs you might want to uss:

The boy is eating.

drinking.

reading.

writing.

studying.

If your target language is Ilocanq’see p.30} and if it is Capampangan, see
Pe. 31.

Y N Ve




The boy is talking.

reciting.

counting,

worrying.

working.

laughing.

smiling.

playing.

walking.

running.

jumping.

danecing.

singing.

buying.

i waiting.

asking (a question).

repsating (something).

riding a bus,

getting off a bus,

climbing up.

playing a musical instrument.

borrowing (something).
asking (for something).
bringing (something).

giving (something).

coming.
leaving.
QVJ moving (to a new place).

29
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The boy is hurrying.

washing (face).

washing (hands).

combing (hair).

brushing (teeth).

putting on shages,

putting on clothss.

washing (clothes).

cooking.

working.

clesaning.

earning (something).

If your target language is Ilocana,

The man is laughing.

_aancing.
singing.

playing a musical instrument.

making (something).

reading.

studying.

writing.

speaking.

thinking.

asking (a question).

getting off.

waiting.

hurrying.

try this grouping:
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The man is combing (hair). .

{ "} brushing (testh),

washing (face).

washing (hands).

working.

cooking.

cleaning.

The girl is eating.

walking.

going.

getting (somsthing). C ]

giving (something).

bringing (something). : 4

Miguel is buying (something).

- borrowing (something).

asking fFor (something).

drinking.

|

Jumping.

climbing up.

leaning.

betting.

haggling.

growing old.

]

growing big.

If you target language is Capampangan, try this re-grouping. These are about
the same verbs as above, but the re-grouping might help you arrive at your affixes
quicker. ' - -

(L . The children are writing.

walking.
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| The children are fighting.

moving (to a new plece).

haggling.

singing.

studying.

working.

talking.

saying thanks.

smoking.

cleaning.

conking.

working.

taking e walk.

going on vacation.

suffering.

bringing something.

riding a bus.

riding a jeep.

The women are praying.

waiting.

hurrying.

paying.

looking (for something).

borrowing.

asking (for somsthing). -

[ .,
eerning.

washing (clothes).

washing (face).

Ty < .
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The women are combing (hair).

brushing (testh),
Luisd is coming. '
knocking.

Jumping.

climbing.

getting doun.,
swimming.

betting.

getting big.

ARRRRER

buying.
counting.
smoking.
getting (something).
: u.ﬁéking (something).
-‘tﬁinking.
ii%éing (something).
Luis is eating.
drinking.
leaving.
meking something wet.
_____.laughing.

borrowing.

asking (for something).

. e————

Are you able to define or isolats the roots in your target language? How
many affixes have you identified? How is the equivalent of the =ing~ form formed?
Can you write a rule for its formation? 1In Tagalog, the formation is like this
for ons groips

- 3 1st Consonant . .
ROOT nag | + & 1st Vowel of Root 2 Root
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Is the formalion the same in your target language?

Taking a clue from Tagalog again, you will want to exhaust the possible _
equivalents of this form in English. So, choose a semantically related group and
louk at their equivalents:

The carpenter saws sverydav.

hammer

paint

chisel

build

The carpenter was sawing yesterday.

hammer

paint

chisel

build

Is the form used for these two groups the same as the form used for "The
carpenter is hammering now?" If it is, then your target language is behaving in a
way similar to Tagalog in exhibiting aspect rather than tense, that is, it is
more concerned with the action being either completed or not, rather than with the
time the action took place. The form which expresses an action that has been be-
gun but not completed is said to be in the imperfective aspect. It is more or less
equivalent to these English tenses: '

The boy eats., =~ simple present.
The boy is eating. =~~ present progressive.

The boy was eating. -~ past progressive.

Later, you might find that it is also equivalent to "The boy will be eating," --
future progressive.

b) Perfsctive
Ta gt other aspect forms of your verbs, go back to your earlier list, using
this pattern.

Joselito ate,

drank.

—— e

b Ll S d
hbdid °
]

studied.

y W
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Josalito talked.

étc.

Is there a difference in your imperfective and perfective (thqse are complet-
ed actions) forms? Is it in the affix that you find the differencé? Or is it a
change in a vowsl sound? Is it repetition of a syllable (that is, reduplication)
or loss of it? If you had grouped your verbs in the earlier list, does your
grouping still hold? Can you write a rule similar to this one nouw?

Tagalog:

IMPERFECTIVE ‘ ’ pERFECTIVE
1st Consonant ‘ .
neg=1 + | + 1st Vouel + &.ROOt ,-—-%’ nag- | + | Root

c) Future

Follow the same procedure to arrive at your future forms. Go back to your
verb list and ses what you get. Then expand your rule similer to this:

IMPERFECTIVE PERFECT IVE a FUTURE

.1st Consonant|.’

F . P .t M -e
D29=1* 1, 1st Vowel |* MROOtI“* hag-f +|Rooti.y Imag-{ + 4ot yower |* | RO°t

1st Consonant’

Once you have your rule, you are ready to sit doun and learn and memorize
your verbs. You will need drills to learn to produce the forms automatically.
Ordinarily, you should be doing the drills before writing rules to help you re~
member your verbs, but since you have to identify your various groups first, your
rule emerges earlier. Construct a drill similar to the example given belouw,
based on your verb grouping. Ask your informant to give you the cues and try to
go through the drill fast and automatically. It will take time, but this is the
only way to master the groups as well as the forms., If your target language is .
Ilocano or Capampangan, you can use the grouping given earlietr. If your language
is Hiligaynon, you have no problem of grouping. :

The farmer is eating now.

drink
work
yesterday.
__ man
tomorrow.
plouw
now.
yesterday.
eat - SR

ks

dan  mahro i ceChrves  mtanh 4 A wer s

P TN -—-
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He
He
He
He
He

He

He
He
He
He

He

He
He
He
He

He

He
He
He
He

He

He

To master the uses of the forms, construct exercises similar to

eats crabs, but he isn't eating now.

drinks beer, but he isn't drinking now.

dances the tinikling, but he isn't dancing nouw.

sings folk songs, but he isn't singing now.

studies Chavacano, but he isn't studying now,

speaks Waray~waray, but he isn't speaking now,

was

was

was

was

was

ate

writing while she was reading.
eating while she was working.
playing (the piano) while she was singing.
dancing while she was playing (the guitar).

reading while she was eating.

while she worked.

wrote whils she read.

played (the piano) while she sang.

danced while she played (the guitar).

read while she ate,

has

has

has

has

has

had

come.
left.
moved,
gotten married.

grown old.

spcken when you came.

said thanks when you came.

said good-bye when you came.
gone on vacation wher you came.

taken a walk when you came.

these:




37
I will be waiting when you arrive tomorrouw.

I wiil be working when you arrive tomorrouw.
I will be reading when vou arrive tomorrouw.
i will be writing when you arrive tomorrou.

I will be cooking when you arrive tomorrou.

If you can construct more exercises like these and really do them well with
youy. informant, th~ natural interference caused by your English tense system would
become less and iess in mastering the aspect system of your target language. in
constructing your exercises, you will neturally want to add more words to your
vocabulary. Remember always to choose semantically related words, 8.g.;

It is raining/showering.

There is a typhoon/lightening/thunder/flood.

The child is sleeping/sitting doun/standing up/lying down/ (in the process of
. : . . v . - doing 80).

d) Recent ‘Perfective

In some languages, chere is another aspect from that expresses an action A
which has just been completed (it has been called >ecent perfective). Find out if
your target language belongs to this g.oup: i

I've just eaten.

He just left.

Ws just arrived.

They just sang.

The ciagsujgét.fiﬁ}shed a project,

He just mqilea'é 16?#6: to you.

I just received a letter.

Maric just sent a cable.

Rita just had a hahy.,

The baby just ceme .rom the hospital.

If it does, a good ex3rcise to learn this verb form would be to contrast it with
the perfactive.

The taachsr arrived yssterday. ——> " The teacﬁér'justzarfived.

The mailman left yesterday. The mailman just left.

Mother went to Manila yesterday. Mother just left for Manila.
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Father worked in the garage yesterday. Father just worked in the garage.

The children studied the lesson yesterday. The children just studied the lesson.

The radio played good rusic yesterday. The radio just played good music.

The girls went to the movies yesterday. The girls just went to the movies.

The maid cooked adobo yesterday, The maid just cooked adoba.

The boy planted eggplants yssterday. The boy just planted eggplants.
They harvested rice yesterday. They just harvested rice.

2, Focus

a) Object-Focus

you know of the intransitive-trznstive verb classification in English and it
is as goud a place as any to start from in studying the concept of focus in your
target language. If you o back to your list of verbs earlier, you will notice
that some of them are obligatorily transitive in English (that is why we put

'something' or other in parenthesis). Is this true, too, in ycur target language?
Or can your verbs stand alons without a direct object? '

The lady is buying a dress.

The boy is borrowing a book.

The child is asking for a cracker.
flother is waiting for a taxi.

Dindn is looking for a book.

iiow is the object expressed in your target language? Is a particle used, as
in Tagalog? Can you go over your list of verbs again, construct sentenc s follou-
ing this specific pattern, and see if you come out with correct constructions?
Does your target language have substitutes for the noun (object) after your ve-b?

Rosa is eating a cake.

Rosa is eating this.

Rosa is buying that (near you).

She is borrowing that (far from you & me).
They are asking for thnse (near you).

They are Iooking for those (far from you & me).
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In Tagalog, you gei something like this: -

flahusay ang lapis. Cumibili eiya ng lapis. ..

Mahusay ang kotse. Gumamit siya ng kotse, Ce .e |
Mahusay ang libro. Humihiram siya ng_}ibro.

Mahusay ita. | . . Humihingi siya‘nifb.

Mahusay iyan. ‘ | | Humihingi siya niya-,

Mahusay iyon. Humihingi siya noon.

Can yos make a tie-up between ito/iyan/iyon and nite/niyan/noon? fAngl+ ito is ‘
re-uritten ito; how is ng+ ito re-written? Does your target language .have some- i
thing similar to this? Can you esiablish the correspondence now?

Kesp your list of sentences and transform them into another pattern, like
this:

The lady is buying the dregs; .{‘ i: N ’ ‘;, . ,
The boy is borrowing the book." o
The child is asking for the cracker.
] Mother is uaiting for the taxi. o e | <

Dinde is locking for ths book.-

dre there changes that take place? 1In ycur verb? In your subject or doer of the .
action? In ‘rour object or receiver of the action? Is there a change in word
order? Do you find your verbs falling into different groups once again? Are the .
members of a given group in this construction the sume as ths membsrs of ons of
your earlier groups? In other words, can you establish a correspondence between

4 verbs of the sarlier construction (which are in actor focus) and the verbs of

| this construction (which are in chject focus)?

You naturally have tentative answers to these questions based on your two
sets of sentences. To tast the accuracy of your answer, you can construct an
exercise like this:

The man is drinking coffeg, === The man is drinking the 6offeéia-
buy
ask for i
money .
bﬁ::ow
( _kaok.

_ read
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tear )

use

boxe.

) You will want exercises for each group of verbs that you isolate, and for
sach group it would be good to have before you a chart or fermula to heln you
remember the correspondence between your actor focus form and your object focus
form. In Tagaleg, you can do it this way:

Verb Pattern (mag-):-

ACTOR FOCUS OBJECT FOCUS
| 1st Consonant 1st ‘ X 1st
nag= 1 + | 4 1st Vouwsl" +| Root}|— Consonant| -~ Vowsel | ¥ Root

Sentencs Pattern:
ACTOR FOCUS OBJECT FOCUS

! ' ng=- Noun ang- Noun
Verb | + (receiver) | * (doer)

Go back to your first long list of verbs above, add objects to each santence
whenever you can, and change each to object focus. |

ang- Noun
(receiver)

—3| Verb | +

ng + Noun
(doer)

Follow the pracedure you took in trying to arriye at the aspect forms of the ;j
actor focus verbs, to arrive at the aspect forms of the object focus verbs,

The child is reciting the poem, :

The cﬁild recited the poam. j
The child will recite ths poem.
g The teacher is ringing the bell.
The teachar rang the bell.

The teacher will ring the bell.

The boy is erasing the hoard.

ki The boy erasad the board.

The boy will erase the board.

Don t forget to apply your interrogative-negative~, and negative-interroga-
tive transformetions, for review of these patterns and for mastery of the f'ocus
d pattern:

Maria is washing the plate, w—=—3 Is Maria washing the plate?

Maria isn't washing the plate, Isn't NMaria washing the plate?
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A good drill on these object forms which might also give you one of the most
frequently used phrases in your target language is to use this quaation pattern:

Uhat are you doing?

ea@

drink

buy o

sing

read

etc.

b) Ng~- Pronouns

Have you noticed a slight differsence between sentences like these: .

The driver is drivihg the jeep.
The man is buying the jesp.
The mechanic is fixing the car.
Jose is dribing the jeep.

Lito is buying the jeep.

Ernasto 1§ fixing ‘the car.

Do ybu have particles that correspond ...th an earlier set? In Tagalog, you
.flnd a ang/_g_and gi/nl correspondence. Do you find a similar correspondence?

Perhaps there is a similar correspondence in the pronouns also. Try to find

.aute = -
I am buying a car. I'm buying the caf.
You.are buying a car. | You're buying the car.
.He is buying a car. . He's buying the dér; :
She.is buying a car, ‘ She's buyiné the car;
Ue (you,sg. & I) are buying a car. We're buying fhavé;r}'
We (you,pl. & I) are buying a car. We're buying t.e car.
We (he & I) =re buying a‘caé. We're buying the car.
i You ere buying a car. = You're buying theyéar.‘

They ore buying a car. Théy're buying the car.




42

/farm S,

Use two or thres verbf#ee®y an

mant on this new set of pronouns.
the complece answer.

Are they buying the housa?

car
rent
apartmsnt.
paint
car
test
he
she

___youf(sge) ________

buy
_ book
read
I
borrow
pen

—you (pl.)

AR

give away

I

o you(sge) ____
___we {youysg. & I)

use

A

we (you,ple& I)

car

I)

we (he &

renting

S G

d then settle down to a drill with your infor-

Rsk your informant to read the cues and you giv:

Yes,

Yes,

they're buying the house.

they're buying the car.

. they're renting the car.

they're renting the apartment.
they're painting the apartment.
+hey're painting the car.
thny're testing the car.

he's testing the car.

she's testing the car.

I'm testing the car.

I'm buying the car.

I'm buying the book.

I'm reading the book.

you're reading the book.

you're borrowing the book.
vay're borrowing the pen.

you {sl.) are borrowing the pen.
you (pl.) are giving avay the pen.
you (sg.)'re giving away the pen.
I'm giving away the pen.

we're giving away the pen.

we're using the pen.

we're using éhe pen.

we're using the car.

we're ﬁsing the car,

we're renting the car.




43

1 Yas, you're rentihg the car,
(‘ | —you(sg.) ~ Yes, I'm renting the car.
. uwe (he & I) _;_____ | . . Yes, we're renting the car.
- we (you & I) — ~ Yes, we're renting the car,

Go over this exercise once more, using the perfective forms of the verbs, and
then the future forms, Mastery of this set of pronouns is important because it

appears in all subsequent focuses.

You might also want to find out if this set of pronouns cen act as possessive
like they do in Tagalog, s.g. . : : :

Mahuséy'ang aking libro. — Mahusay ang libro ko.

" Ask your informant for a few more sentences. If they behave like the Tagalog
set, then you can say that your target language has two sets of possassive pro-
houfise -

. Per’haps you would find a table like this helpful, if you put in the correct
. formg of your pronouns.

Doer, in Actor- Doer; iﬁ'dbjéct-Focus Possessive Bafore
Focus, | Possessive After Noun - Noun

it 1st Persaon

1 2nd Person

3rd Person
. . i
1s§pgg£€on - _ : .

‘“,P'eﬁson '
Srve
“- Person

Exclusive

-

r>»>3BCro

2nd Pergon..

|_¥dnadese

Sgd,Person

. ¢) Benefactive Focus

You can éxpact other affixes in yaour targét language for this particular
focus. And you should be on the look cut.for the Tollowing: T

k 1) How do you transform the following actor focus sentsnces into benefactive
' forus: . :

flinda is buying a2 dress for mother.

Jorge is making coffee for the boss.

e A,

[P T L YO




44
Nettie is sewing a dress for Madu.
2) Are there changes that occur in the verb form?
3) What is the equivalent of the for- phrase in the =ctor-focus sentence?
4) What are the . spect forms of your verb in this focus?
..5) Do your verbs fall intc groups similar to your earlier groupings? Dec the
following exercise with your informant. Ask him to do the first column and you do

the second. Tell him to listen closely to you as you do your part. The underlined
portion is the focus of the sentence.

Pedro is buying a dress for Dorothea, Pedro is buying a dress for Dorothea.

The student is borrowing a book for Neva. The student is borrowing a book for Neva.

The man is asking for a box for Linda. The man is asking for a box for Linda.

The carpenter is building a house for The carpenter is building a house for
the landlord. the landlord.

The mechanic is fixing a car for the The mechanic is fixing a car for the
customer, . customer.

Macario is renting an apartment for the Macario is renting an apartment for the
family. femily.

Pedrito is bringing a ficwer for the Padrito is bringing a flower for the
teacher., _ teacher.

Antonio is writing a letter for grandfather.Antonic is writing a letter for grand-
' ' father,

Cynthia is catcining a butterfly for the Cynthia is catching a butterfly for the
child. child.

)

Remy is sewing @ blouse for Cynthia. Remy is sewing a blouse for Cywthia,

For practice on fha aspect forms, try doing this, Translate thes first sentence

and do the rest as your informant gives you the cues. wr ¥ Ry
The boy is making a tay fgg_ﬂggg_now; The boy is making a toy for Rene now,
buy The boy is buying a toy for Rene'nnw.
borrow The boy is borrowing a toy for Rene nou.
yesterday.
Evelyn
baok
read

e, Sy B AR § ieta s — o cntnis i 7 Tt S et dttaiaamthod St e o e et ol Bt o aete e e ke ~_~m-‘- ‘-

T




i The boy is reading a book for Evelyn now,

ask for
money
tomorrouw.
food
_ candy
buy
get
bring
now,
yesterday.
flouwers
pick
, now.
*,) mangoes
pesl
bananas
yesterday.
sell
: newspapers
e DUY
bring ]
. nai,
¢ Gloria
- -Jmén'*ﬂ—-ék—-
temorrow.
read

e

{

F
(
E
g
‘.
§
E
g

45




46

Try the same with pronouns:

| He is buying a book for her. : ‘
| You (sg.) ‘
They
We (you & I)
You (pl.)
t me
| ]
‘ him

us (him & ma)

— them
I
We (dual)
him
You (sg.) . ,
- o ]
us (you & ms)
She
; him
I —
I you (sg.)
you (pl.)

Apply your intsrrogative and negative transformations on the above. Are there
changes in word order, etc? Go through the two sets of exercises again, with your
£ informant giving you the cues, and you give first the interrogative equivalents and
E then the negative ones.

; d) Other Focuses: Locative, Causative, Instrumental

. ——

Whenever you can, use Tagalog instead of English when trying to get equivalsnte
of the following:

Locative:

I gave the book to Pedra,

Ue went to see the girl,
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Rudy is buying bread for the stors.

Mcther is asking Father for money.

Marita is brlnglng the teaeher some flowers.

Causative:

The teecher is angry because of your tardiness. (Your tardiness caused the teacher
to hecome angry. )

The child wasnt hungry because ‘of his playiﬂg. (Hxs playlng)caueed the child to go
hungry.

Ths girl was embarrassed because of her dress, (Her dress caused thu girl to 'bé
e ' embarrassed. ) L

Oscar was happy because of your arrival. (Your arrival caused Oscar to be happy. )

The baby woke up because of ths naise. (The noise caused the baby to wake Upe /-
Instrumentals

The dress is used for parties,

The suit is used for going to church.‘

’ The money is used for going to movies.

The pants are used for working in the garagse.

The money is used for paying the rent.

These three focuses are not as commonly used as actor-~ and object-focus, but
it pays to examine them and get to learn to use them. Identify the affixes for
each; get to their aspect forms, and do drills on them. Eachof these might have
actor focus equivalents which may or mey not sound too natural. Your informant
can tell you which is more often used end more natural. In Tagalag, ydu can set
up a correspondence hetwsen actor and caustive constructions like this:

Nagalit si Pedro dahil sa ingay. ===~ ikinagalit ni Pedro ang ingax..

Rsk your informant for possible equivalents of dahil sa, sa pamamagitan nga,
in case these are used in your target language.

Do your verbs fall into the groupings you had earlier set up? Do ybﬁ see
correspondences, as in the case of Tagalog where you have this:

Acter -~ Object ~ Benefactive = Locative -~ Causative - Instrumentel'
meg=- ~in=- ipag=- pag~=..~-an ikapag~- ipang~-
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Can you fill in this chart:

Focus “arfaective

Recant Perfective

Actor

Imperfective i# Future

Ob ject

Benefactive

Locative

[/ 4
Cau§§ive

Instrumental

Can you now re-write all your vsrhs into groups, accdrding %o the actor-facus

affixes that they take?

3. Command and Request Forms

(a) Commands
Come here,
Go thers.
Get a book.
Solve a probiem.

Read a paragraph.

Raise your hand.
Repsat the question.
Ansusr the question.
Close your book.

Pass your papers.
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Buy for him.

‘J— Borrow for him.
Rsk (for something} for him.
Get (somsthing) for him.

Pay for him,

Read to him.

Give him (something) -
Bring him (something)

Call him up.

Teach him.

Do-yoqfség a pattern in the cohmand sentence type? Is it the same as the
sentence type you had earlier defined?

In some languages, the command forms are identical with ths future forms. Are
they in your target language? Go over the long list once mors, change as many as
you can into cnmmands in as many focuses as possible. Follow your grouping, to
check its accuracy once mors.

Change the above commands into negatives. Do they pattern like your earlier
sentence pattern? Do the following as your informant gives you the cues:

Don’t rids.
—_ 0ot off.
wait,
hurry.
work.
e haggle.
— bet.
—_— Jump.
climb up.
lsavs.,
Don't eat it.
5 —_ drink _ .

get .

N S
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Don't yive it.

bring ____ .
clean ____ .
wash ___ .
weita ____ .
speak ___ .

ask o

L e ——

(b) Requests

It is possible that request forms in your target language are the same as
the command forms but used with certain perticles. Or it could be that the request
forms take a whole set of affixes to show focus. Ask your informant for the equi-
valents of the following to find out what they are.

Will you please sit down?

Will you please stand up?

Uill you please leave?

Will yéu please be quiet?

Will you please come in?

Will you please read a boaok?

Will you please recite a poem?
Will you please write a paragraph?
Will you please draw a cat?

Will you please color a picture?

Will you please close the door?
Will you please open the window?
Will you please turn on the light?
Will you please turn off the radio?

Will you please tone down the radio?

Will you please buy a chocolate for me at the store?

Will you please buy the chocolate for me at the store?
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Wil you please buy a chocolate for me et the store?

Will you please buy a chocolate for me at the stora?

Are these expressed in differing ways in your target language? Can you con-
struct mors sentences like them?

Fill the squares in the chart below with the proper forms of the verb, 8.g., :
mag~- + Root, then compare it with your sarlier chart on page 48. UWhich squares
are the sama? Different?

COMMAND Fu..ils = 1" " REQUEST FORMS

Actor Focus

Benefactive Focus

Locative Focus - . , . *

Did you note the intonation used for these iwo patterns? Perhaps, hers more
than in other constructions, you need your intonation lines and arrows te help you
master the patterns. In most languages, the difference between a falling and ris-
ing intonation means the difference betwsen a command and a request, which may
further mean the difference between winning or losing a friend. You will, there- 1
fore, need to note the intonation patterns carefully, and mimic them well,

4, Ability Forms

Some languages make a significant distinction between pairs of sentences like
these: - - o

Lito is reading a book.

Lito can read a book.

The patient is eating rice.

The patient can eat rics.

I go to movies.

I can go to movies.

He buys blue seal cigarsettes.

He can buy blue seal cigarettes.

They speak Bikol. - . o e L

They can speak Bikol.
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There is generally a correspondence betwsen the actor-focus affixes and the
ability affixes. For instance, ir Tagalog, the mag-~ verbs usually take makapzg-
to express ability. Is this the cass with your target language also? Uhat are the
various affixes and to which group do they coirespond? Can you do this with your
informant?

Lito is able to draw a map everyday.

picture
PAINT
The artist
___sell .
- yasterday
Pablo
| newspapers _____ .
% read
|
g buy
| The teacher
chalk
tﬁmorrow .
notebooksv
rulers
usse
‘ The students
; borrow
ask for
collect
_ yesterday
% Lita
] now
§i give away

tomorrauw,
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Uhat sre the aspoct forms in this ability-construction? Is the formation
regular? Can you construct more sentences like the above? ;

i
i
1 was able to buy a book, . - ]
I was able to buy the book. 1

]

He was able to call a cab. ?
He was eble to call the cab. ' |

They were able to send a letter,

They were abls to send the letter.

Lita was able to get a book for me at the store.
Lita was able to get the book for ne at the store.

Lita was able to get a budk for ms at the'stqgé.;“t

e e .

Lita was able to get a book, for me at the stare..

Does your language have equivalents of thesé; too? Can you isolate'fhe a%fix
that denotes a specific focus? What are their respsctive agpect forms?.

Fill this chart with the affixes.to Help‘you do more exercises:

FOCUS .| eERFEcTIVE . - | imperrEcTiE L . FUTURE

Actor . . o : ,

| . - f T

Object

Benafactive .

Locative

"
A

.
. . .

R -

. . .

P B ]

Try thase with your informant:
I wasn't able to sleep last night.

My father wasn't able to go to work yesterday.

My_roomMate wasn't able to find é_fresh'dufian.

We won't be able to bring any supplies.
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Ve won't be able to sing a song.

Lydia wasn't able to check the papers.
Us weren't able to do the exsrcises.
Lucia wasn't able to pass her homswork.
They weren't able to memorize the posem.

Ruben won't be able to take the test;q

D. Expanding the Sentence

The distinction being mads between expanding a sentence and putting sentencss

together (between this section and the following section) is not easy to illustrats

in English sentences, because most English sentences illustrating both would eithsr
be basic sentences or, in the definition of "expanding sentences" and "putting sen-
tences together", illustrations of the second only. (In English, almost all expand-
ed sentences ars really two or more sentences that have been put together.) This
shows one big differenca between the twe languages and, as with most grammar points
8.9., sentence order, tenses system, stc., it does not pay to follow the grammar of
ons in studying the grammar of the other, a common fault of old.

In this workbook, an expanded ssntence means & basic sentence that has an

enclitic or, a combination of enclitics, or a definite predicate or intensified

ad jectives and verbs, and or modifiers. Putting sentences together means combining
two or more sentences into a longer utterance by using what is commonly called a
conjunction. This distinction is based on knowledge of Tegalog and what Tagalog
structure hints of the other languages. Use the sentences given in this section
very carefully. Perhaps some of them, given in your particular target languags,
should properly belong to the next section. Do not hesitate to re-classify them if
your findings contradict this arbitrary classification.

1. Enclitics

An enclitic is a little but very significant word that cannot appear at the
beginning of sentences; it generally comes after the first full word of a sentencs.
How is the question transformation in your target language? Do you have an encli-
tic in your question? Getting to know sach of the enclitics in your language and
then using them in the proper order when put together is very important. The sasy
way to do this, perhaps, is to learn them one at a time and then add one at a time
to a given combination. Find the equivalents of the following:

He's still slesping.

(Natutulog pa siya.)

ere ' S
%FrOM you can go either to ti{ie next one or to Section F.

Pedagogically speaking, it would be sasier to do Sections D and E right after this
section, but oftentimes the linguistic situation you are in is more important than
pedagogical considerations. If you find you need it more than D and E (this will
probably be the case), do Ssection F before D and E, .
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He's still eating.

He's still studying.

He's still writing.

He's still talking.

Hie'e still taking a bathe.
He's still young. o | | :
He's still handsome. | | |
He's still poor.

He's still sick.,

He's awake already.

(Gising na siya.)

He's well already.

e o el Ane e

He's in scﬁooi already;
He's mature already.

- He's eating already,
He's talking already.
He's laughing already.
He's walking already.
He's studying already.

He's reading already.

+
It's s Rina is buying a dress,

(Bumibili nga ng damit si Rina.)
It's w I'm leaving.
.f—
It's i‘:g her school is bige.
True
It's #éme Joe is helping us.

+rue o
It's wme you are friendly. a

- Rina ig also buying a bag.

(Bumibili rin ng bag si Rina.)
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They are alsc leaving.
My school is aleo big.,
Pepe is elco helping us.

You are also helpful.

They say Rina is buying a pair of shoes,
(Bumibili raw ng sapatos si Rina.)

They say you are leaving.

They say Zamboanga is pretty.

They say Manila is dirty.

They say the roads are bad, o ,

it is easy snough to remember the equivalents of these words still, already,
also, etc. but using them in combination in the right order is something else.
This is where you nesd your informant's help very badly and you also need exsrcises |
that are designed tc help you to easily learn the order in which they come. Do
tta following with your informant, observe and follow the sequence carefully.

They said Mario is studying.

working.
Martha
cook
clean
scrub
-, Maic
sweep ey
Laura
They said Laura is also singing. -~
Minda WL
dance. L
play the flute, i
Jorge

read
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They said the men is also reading.

yaune.

Chita

' cry

They eaid it's true that Chita is also crying.

Belen
baby
sleep
smile
____girl
write . - 3
play *
Ben |
, Teddy {
]‘: Thay said it's true that Teddy is still playing also,
Boo~-boo
Franco 4
work
be in business —
go to churﬁh -
fliguela | ;
Kulasa

_ 821l vegateblss ___

1 o ect

Go over the exercise again and then construct your own. Remsmber that doiag
these uprds in this sequence has been found to be effective in learnzng the order
they come in a sentence. In doing the exercise, do not stop to think of meaning;
just do the lines in a normal speed, in order to say the comb;natlon of worus

i _automatzcally. Here are some more.
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You (sg.) go to school already.

-,

Do you

Do you
Do you
Do you
Do you
Do you

Do yau

speak Pangasinan

vork

teach

teach yet {already)?

wor¥,

go to school

go to church

go sersnading

really ( is it true, what thay say, that you) go serenading already?
really (is it true, vhat they say, that you) go to collegs already?
really (is it true, what they say, that you) go to work already?
really (is it true, what they say, that you) work ealready also?

o T School
really (is it true, what they say, that you) wtwsy already also?

really (is it trus, ﬁhat‘fhey say, that you) speak Cebuanc already also?

You (pl) are rich also.

Thay say you are rich also.

Thay say you are still rich also,

Gl

They say it's true you, are still rich. sdem.

el

They say it's true you, are still rich «@wm, sir.

ahlao :

They say it's true you are still young @¥ee, sir.

aksv

They say it's true you are still ill #ise, sir.

hbo

They say it's true you are still healthy ades, sir.

bl

They say it's truse you, are atill thin slge, sir.

They say it's true you, are still stout &k, sir,

Go over all these and the earlier exerciss once morse and change them to nega-

tive,

Special attention should perhaps be called to alsoc, not bescause you will have
problems with it in the negative, but your informant might.

Does the order of your enclitics remain the samae?

To avoid any problem,

ey o

4

n
4
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_you would do well to try to use Tagalog sentences for the negative, e.g.,

The mango is sweet. D)
The paspaya is also suweset,

(Matamis di.. ang papaya)

The santol is sour. ———
The lanzones are also sour.

(Maasim din ang lanzones.)

Try these others:

The main dish wasn't bland,

The soup wasn't bland, sither,
The vegetable wasn't bitter,
The fish wasn't bitter, eithsr,
The besf wasn't tough.

The pork wasn't tough, sither,
The sggs wsren't fresh.

The milk wasn't fresh, either.
The adabg wasn't salty.

The paksiw wasn't salty, either.

The mange isn't sweet.
The papaya isn't sweet, either.

(Hindi rin matamis ang papaya.)

The santol isn't sour,
The lanzones aren't sour, either.

(Hindi rin maasim ang lanzones.)

Can you now put your enclitics in the table below; in the order that they
come if put together in one sentence? Include your pronouns that behave like
enclitics; also include your question maerker and polite marker if you have them
and they have like enclitics.

Without
Pronoun(s)

With + | |

Prenoun(s)

2. Definite Predicates

You have defined your basic sentence earlier and you probably defined your
predicate as esither a noun em adjective or a verb, VYou probably had sentences like
thase:




a) Paulo is a teacher,
b) Paulo is tall.
¢) Paulo writes short stories.

Can you translate tﬁése intc your target language? Supptse you chsnged them a
little into these:

a) Paulo is the teacher.
b} Paulo is the tall one.”

c) Paulo is the one that writes short stories.

(a) and (b) are simple sentences in English but (c) is rather long and clumsy. Are
thera equivalents of these in your target language? HKow are these translated?

Which of those boys is Ruperto?
[Ruperto is] the one raising his hand.
Ruperto is the ons closing his syes.
Ruperto is the one clapping his hands.
Ruperto is the one wiping the desk.
Ruperto is the one carrying e jer.
Ruperto is the tallest one.

Ruperto is the shortest ons.

Ruperto is the darkest one.

Rupeypo is the.fairest one.

Rupérﬁq is the stoutest one...

Ruperto is the Chinese ans,

Rupérto is éhe Spaniard.

Ruperto is the dwarﬁ.

Ruperto is the crags -eyed one'.
Ruperto is the left-handed one.

Can you do these by yoursalf?

The man is the tBaChQ?'

Tha girl is the nurse,




teacher is the adviser.

doctor is the godfather,

The godmother is the principal,

The winner is the tall ons.
The loser is the dark one.
The donor is the rich one.
The victim is the poor ons.

The judgs is the strict ons.

The pen is the one that is mine.
The hook is the one that is yours.
The bag is the one that is hers,
The ball is the one that is his.

The cake is the one that is ours.

That (man)is the one who took my book.

That (man) is the une who bought our house,
That .{man) 1s the one who sold his car,.
That (man) is the onhe who borrowed your pen,

That (man) is the one who gave them candy.

The one coming is the one whistling.l

The one singing is- the one taklng a bath._
The one taking a bath is the one going to the ball. ' 5'-:“::.I
The one going to the ball ‘i= *he.qne gplng_to_use the car, :-

The one going to use the car is the one going to buy the gasoline.

3, Intensified Adjectives and Verbs

This is probably an easy construction to analyze and learn in your target
language. Find out with these sentences, :

The anvie wias-very good, -
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the actor was very handsomse.
The villain was very bad.
The photography was very good.

The camera was very expensive.

The boy scouts walkad and walked.
The girls giggled and giggled.
The fisherman worked and worked.
flartha studied and studied.

Lucas read and read

She is very intellig:

You (sg.) are very interesc.ng.
They are very tolerant.

s swam and swam.

Y's ran and ran.

You (pl.) sang and sang.

Do you see a pattern? What is it? Does it hold for the last six sentsnces,
too? 1Is there another pattern for sentences with pronoun subjects? Ask your in=-
formant if there is more than one way to say these sentences.

g

4, Modifiers

In English, a basic sentence like Lynn is a teache:r can be expanded into
Lynn is a good ieacher. It can further be expanded into Lynn is a good understand-
ing teacher and further still into Lynn is a very good understanding teacher.

8&t can be strongly argued that this sub-section really belongs to the next
section and that the expanded sentences here illustrated are really derivad from
two or more sentences. Most of them can bs traced back to basic sentences having
been combined. To illustrate:

a) The teacher was strict. ———) The old teacher was strict.
The teacher was old.

b) I bought the drsss. —> I butight the dress {which Lita made.
Lita made the dress.

c) The place was crowded. = === The place where Roger saw you was
Rnger saw you in the place, crowded.

For purposes of this workbook, heusver, we are treating these as expanded rather
than combined ur derived sentences. The derived sentences in the following sec-
tions will show t e subjects of the sentences which have been combined; the expand-
ed sentences kare have only one subject and that is the subjsct of the basic sen-
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How do these translate into your target language? . - .:.

fly father .ie a laborer.
my=féther.is an old laborer. a N
My father is an old retirsd laborer.

My father is an cld retired laborer for the Bureau of Public Schaols.

Is there a limit to the number of modifiers in your sentence for it to be a natur~
al, acceptable sentence? Do some more: -

My father is an old laborer,

teacher.
experisnced
___ roommats __ . A ' |
pianist
professional
actress
good
— friend
singer
talented
bad __
Lito
student j
— lazy
diligent
obedient —
_ disabedient
quiet
noisy

tence being expanded. The distinction being made here is not as clear . Englisﬁ
(except in one-word, participial and prepositional modifiers) since relaiurs such
as who, which, where, etc. are always used.
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Ask your informant if there are two or more ways to say the same sentencs.
In Tagalog, the modifiers can come either befors or after the nouns they modify.
Is this true, too, in your target language? Are you using one or two linkers or
ligatures between your modifiers and your nouns? If you have more than one liga-
turey when is each used?

Will you try your rule upon the following sets of sentences?

a) The dress on the table is for you.

The book under the desk is old.

The pencil (reserved) for you was broken.

Rosa saw a dress for the occasion.

The students from [lanila lost in basketball.

b) The book I read was very interesting.
The man I met yes’.erday works here.

The purse you found last week belongs to Lulu.

She picked up the magazine that he threw away,
Lipo works in the building which we built.
c) Lope is the man who is laughing.
Fr. David is the priest who is preaching.
The priest who is singing is Fr. Santos.
The bird that is flying above is a maya.
The maya is a bird that sings all day.
d) I bought this at the store where you bought the watch.,
They're going to the restaurant where they ate last night.

I met the girl who you brought flowers toc.

Mother talked to the girl who you called up.
e) Rene is the boy I bought the gun for.

i Lita is the girl he bought flowers for,

She is the girl he ordered a birthday cake for.

She is the person we carried the package for.

They are the ones Lino called -a cab for.
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Construct other sentenEes;‘USing verbs differsnt focuses and in various aspect
forms. See if your rule about your modifier, whether. one-word or more-than-one- !
word, epplies to all of them, S

E. Putting Sentences Together

Having defined your basic sentence and having lsarned to sxpand it, you would
want to know how to put two or more together in one long utterance. Your target
languags may have onc or more ways of doing this, depending on what relationships
between sentences, or more accurdtely between ideas and contexts, you want to
exnress,

1. Adding Ideas Togethser
Is there a simpls way to say:

The mechenic is working and the opgéqtor.is'rébting;.
The driver is on his ssat and the conquctor is at the door.

The doctor is examining the patient and the nurse is looking on. ST |

. -

1he lawyer is spesking and tte client is listening.

The priest is kneeling and the.acolyte.is standing,

The singer is here and so is the musician. e

The fisherman is here anq so_is.the fishvendpr.‘_

The rice cakes vendor is calliné ana s0 is the fruit vendor.

The modiste is good and so is the tailor., B T

The laundrywoman is coming and so is the cook.

In English, there are a number of ways to put together sentences, as you have -
seen in the examples above. Take a look at .this and see if your .target language
has a devise to express the same thing: ' '

Jose ate an apple,
Lita ate an apple.

These two can be combined into any of the following ways:

Jose and Lita ate apples,
Jose ate an apple, and so did Lita.
Jose ate an apple and Lita did too.

Jose ate an apple. Lita also ate an appls.

In the preceding scction, you found that one way to expand a sentencs ie tc use
an enclitic and you found which enclitic expresses this addition of idess in yous
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terget language. In addition to this enclitic, you probably will find other ways
to express addition of ideas. Try these:

The man is working and Pedro is working also.

The man is sawing and Jose is sawing also,

The man is planting and they ara‘planting also.

The gardener is watering (some plants) and she is watering (some planis) also.

The maid is sweeping and I am sweeping also.

In English, you can add negative sentences also, 8.g., The mother cat doesn't

meow and the kitten doesn't meow, either. Find out if this is possible in your

target language.

The dog doesn't bark and the puppy doesn't either.
The horse doesn't neigh and the colt doesn't either.
The cow doesn't moo and the calf doesn't either.

The ducks don't quack and the ducklings don't either.

The roosters don'e cockle and the chickens don't either.

Just to make sure you have the correct equivalents, use Tagalog two or three
times to make the meaning of sither construction clear.

2. Contrasting Ideass

The egg is fresh but the milk is not.

The lettuce is crisp but the celery is not.,
The eggplant is fresh but the sguash is rot,
The peas are swest but the corn is not.

The bitter-melon (ampalaya) is bitter but the gourd (upo) is not.

He is sleeping but he is not siosing.

They are working but they are not complaining.
We are studying but we are not concentrating.
They worked but they were not paid.

Mario earns but he does not save.

I walked in the rain wi¢ I.was comfortabls.
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You studied but you get a low grads.

( | Rosa sang but she was booed.

The team ;ébred low but they woni

He got a lou grade but hé passed.

Uhat wérds are used to express this relationship between ideas? Are thers
other more literary and less frequently used ones? You should be on the alert for
such forms, e.g., Tagalog datapua't, subali't, stc. They are nct used too often
in spesch, but occur almost all the time in writing. Ask your informant for the
level of usage, then, of each of the relators ha uses. (Relators are words that
express various types of relationships between ideas and/or contexts.)

3. Expressing Results or Making Conclusions

It was raining and so we got uwst,
He received a failing grade and so his father got angry.
It was cold and so he put on his suweater. : J
The course is difficult and so he studies hard. _ |
The book was good and so he bought it.

() Ue get wet becauss it was raining.
His father got angry because he received a failing grads.
He put on his sweatsr because it was cold.
He studies hard because the course is difficult.
He bought the book because it was good.

Do These two groups of sentences translate in different ways in your target
language? What relators are used?

Causs Rasult
It was a hot day. She used an umbrella. i
It's very warm. The old women are farning themselves,
The food was excellent, Us ate a lot,.
The lscturer was boring. The audience was bored.
They called us up. Ue knsw they were coming.

The road was bumpy. I fesl so tired after the triy
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They accused him. He was in the premises last night.
The judge convicted him. He could not deny his guilt.
K ]

The criminal was sentenced to death., The newspaper sensationalized his case.
That convict was paroled. He behaved well in prison, .-
Flor was acquitted. . Her accusers couldn't prove anything.

Use as many natural combinations as_possible to express a causal relationship
between these two groups of sentences. ‘
4, Relating Time-'
Jorge sang.
Betsy danced.
These two sentences can be combined in different ways to relate them in time. The °
singing could have happened before the dancing or after, or simultaneously. English
uses before, after, and while to express these relationships. What is used most
commonly in your target language? List them down and then try to do the following 5
pairs of sentences, using as many context relators as you possibly can. ' '
a) I will go to the party.

She will go to the movies. _ , | , 1]

b) Rene went to school,

His mother went to wack,

c) The radio went off.

The lights went out.

d) The band is playing.

The kids are parading down the streets.

e) The teacher explained the li:sc-r

The class did the experiment.

Do the following sentences follow the pattern or patterns you'have set up for
the above?

¥ will go when he does.
The students will ri»= when the téacﬁer comes in.

Rodolfo will pay the b:ll when the waiter brings it.




The man will do the work when his wife finishes hers.
The Loy will be better when he takes his medicine.

The teacher scolded them when the lads didn't obey‘her.
Romy took the cigarette when Nena offered it to him.
You went to sleep when he.;taréed his lecture.

They accepted the invitation when I called thsa up.
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Mitas sang for f:ee.wheﬁ:she was asked by the association.

The teacher scolds us when we are naughty.
Mama spanks me when I'm naughty.

Busses stop here when it reains.

Guma melas grow here when it's not to warm.

Schools close when there is a flood.

I go to movies when I bave noething to do.

Ue go to the Lerneta on Sundays.

Alice goes out when it's Saturday night.

The maid takes the day off (when I'm home) on Saturdays.
Helen attends services on Sunday evenings. |

'e join her whenever wse have time, |

They go to the movies whenever there is a Sinatra film.

Paulina gives us peanuts whenever we go to her store.

What is your relator and when is it used? Are there
special contexts? What are thesc contexts?

5. Reporting quotes
In addition to daw, Tagalog has ways of saying:

He asked if you are leaving.-
He asked where you are going.
He asked when you are going.
He asked how you are 9.73.

He asked why you are going.

others that are used for
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He said that he liked the girl.

She whispered that she was hungry.

Liza narrated that the team fought hard.

The commander shouted that the soldiers shbdld fall in lins,

The soldier said that he was scared.

Are there equivalents for the above ir y=.© target languege? Is there an easy
formula you can write for the construction, ti:at will help you remember it and pro-

duce it automatically? Apply it on these:
He asked if I had passed the test.

He asked if you and I are joining the parads.

My mother asked if Linda was at the party.

Your teacher

asked if they had teasad YyOU's

Miss Santos asked if the students wezs ready to go.

He asked who
He asked who
He asked who
He asked who

He asked who

Romulo asked
Romulo asked
Roﬁuio'asked

Romulo asized

Romulo asked

Romulo asked

Romulo asked
Romulo asked

Romulo asked

I was,

invented the telephons.
discovered America.,
discovered penicillin,

you were taking to the party.

where the party was,
where our house wae,
where the, hogspital was.

when the party would be,

when my parents-would arrive.

when the independence of Indonesia was granted.‘

why there is trouble in Hong Kong.
why there ~»ve so few peopls in the strest.

why you ars afraid.

IS P
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Romulo asked
Romulo asked

Romulo asked

Romulo asked
Romulo asked
Remulo asked
Romulo asxed

Romulo asked

The girl said
The girl said
The girl said
The girl said

The girl said

The girl said

The girl said

how you found me.
how they wsre able to fight.

how you made the toy airplanse.

what time we're lsaving.

what day it is today.

how far ths school was from hore.
how long the program woul:l _:,

how old my father was.

it was time.

today is Thursday.

the school was far frem &iare.
the program wouldn't take 1long.

your father was 60 years old.

the party would be hers.

the party would be 8 p.m.

The girl said the party was fun.

The girl said

6. Relating

She will
The teacher w
Her parents w

I would have

the party was for her birthday.

Conditions

pass the course if she studies hard.

ill be pleased if Pilar passes the courss.
ill be sorry if she doss not pass.

gone with you if you had called up.
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The team would have won the game if Ruperto had nof'slipped on the cement.

He would tave
They would su

e would sure

finished typing his paper if visitors had not come.
rely have gotten wet if it rained over there.

ly have <:-.- :im 2 na8 went this way.
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Lolita would surely have worn the dress if ths laundrywoman Eeturnea‘it this
afternoon.

Do you sse a pattern in your equivalents? Can you construct other sentences to
see if the pattern you see is consistent pattsrn?

7. Expressing Purpose

Study hard in order to get good grades. -

Do your work well in order to please your parents,

Read loudly and clearly in order that yc . classmates will understand you.
Eat vegetables in order to remain healtny.,

Dress neatly in order to lsok good.

They worked hard in order to make a living.

She studied hard in order to get good -grades.

Lupo woke up early in order not to be late.

The teacher punished him in order to.-teach him a lesson.

Lupe shined his shoes in order to make them look new.

.
R

Once again, do you get one or more relators to express purpose relationship?
Are there restrictions on how or when to use your relator(s)?

8. Relating Choices or Alternatives
What relator or relators are used to express these in your target language?:

Would you like coffee or tea?

Are you driving or walking to your office?

Is the lady buying or just looking afound?

Do you want your picture frame here or théré?

Does Lina work at Esso or at Filoil?

Is .Baiuyut running for re-election or not?
Is the PTA supporting the project or nqt?
Are the boys leading or not?

Is your target language hard or not?

Was Miriam here last night or not?

Y W
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Do you want coffee with cream or without?

Do you have books with you or not?
Does Apolinario have a family or not?
Was your sister at the party or not?

Uere there demonstrations in Manila or not?

9. Relating Amounts of Quality

Relating amounts of a given quality ..~ olves comparison. Two persons or groups
of persons can have the same amount of & .‘ven quality, or one could have more
than the other, or he could have less, '.:, if three or more are being c¢ompared,
one cari have more than any other meirber i the group.

What are the equivalents of the follcwing in your target language?

Lulu is as big as Jade.
The man is as talkative as the woman,

David is as healthy as Rene.

David is taller than Eric.

The superintendent is older than the principal. | -

The school is neafer than the church.
Antonio is the tallest of the boys.
Cynthia is the most diligent of the giris.
Emmy is the best in the class,

What is your equality relator? Comparative? Superlative?

Combine the following pairs of sentences to show thase inree relaticnships
using the proper relator: :

1) New York is big.
Paris is big.

2) Leyte is well populated. . . :
Samar is well populated.

3) Miss Lopez! class is orderly.,
Mrs. Tuazon's class is orderly.

4) The experiment was successful.

The prcject was succassful.

it Amalhe aal,
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5) The car is new,
The house is new,
6) Beatriz is friendly.
Laura is friendly.
7) Pall Mall cigarettes are long.
Empress cigarettes are long.
8) Algebra is hard.
Biology is hard.
g9) My father is Qoung. -
My mother is young. |
10) The post office is crowded.

The restaurant is crowded,

Have you set up a rule for yourself to express these three relationships? Do
you have particles like the Tagalog si/ang and ni/ng in your sentence pattern? Do
your adjectives behave uniformly in these constructions? Or do you see two or more
groups emerging? In Tagalog, for instance, the distinction between adjectives that
begin with ma~ and those that do not, become very significant in these construc-
tionse.

Find out if the patterns remain the same, given pronoun subjects. Do the
following to express all three relationships:

1« You (sg.) are tall, I am tall,

2, I am happy. You ar2 happye.

3., We (Incl.) are busy. They are busy.,

4, They are lucky. Ue are lucky.

S. She is charming. You (pl.) are charming.
6. You (pl.) are rich. She is rich,

7. We (Excl.) are hungry. He is hungry.

8. He is thirsty. Ue are thristy.

9. I am lonely. She is lonely.

10, She is thin. I am thin.
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Can you apply your interrogative and negative transformations on thase con-
structions? Or do you need new rules to transform them?

These various relationships are generally the most common ones expressed in
most sentence combinations. For most of them you might be able to write a summary
formula that looks like this: '

Sentence, , S’ehtenca2 e Serience 1 + Relator + Sentence 2

Unlike Engiish where changes obligatorili. tappen in either or both sentences being
combirad (eithar in the verb forms or <....cedents or some other elemant), there
does not seem to be much of this changs ;- Philippine languages. But if there

are, in your target language, be sure to note them and follow them in your speech.

As a summary to this section, perhaps you might find it helpful to fill the
chart below with the appropriate relators used to express various relationships
in your target language.

RELATIONSHIP RELATOR

Addirg Ideas

Contrasting Ideas

Expressing Results
in Making Conclusions

Relating Time

Reporting Quotes

Relating Conditions

Expressing Purpose

Relating Choices or Alternatives

« sewave

Relating Amounts of Quality

Can you also write examples of each relationshin below, with an accompahying
rule or formula to help you construct others? Can you transform them into interro-
gative? Into negative?
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F. Other Sentence Types

In Tagalog, there arse other sentencé %vpes which are Just as frequently used as
the squational and verbal sentenccs.(tha ~uational sentences are those with adjec-
tives or nouns in their predicates, tha :w:bal are those with verbs).

».-'=5 other sentence types, too.

possible that your target langueo: i

1. Indefinite Doer/Receiver/etc,

Someone is coming.

S ——

Somsone is laughing.

Someone is crying.

|

Someone is singing,

Something is noisy in the room.

Linde is reading somothing.
she is cerrying gomsthing.

I em thinking of something.
He's doing something.

He's attending to (working on) something.

The principal went somswhers.

The teacher passed somswhers.

Rosa asked for monsy frii somewhere.

We borrow books from somewhsere.

The lady took flowers somewhere,

She bought a present for someone.

She ssuwed a skirt for someonse.

She borrowed a magazine for somsonse,

It is veryv




She called a taxi for scmeone. 7

She made a box for someonse. ) -

The underlining s hint at‘the focus of this indefinite type of sentence in
Tagalog which may or may not be present in your terget language., .Do they also
follow the aspect system of the earlier sentence types?

2. Indefinite Possessive
The table has eight legs.

The students have books,
Alma has an aquarium,
Estry has a pet maya,

Mlargaret has a puppy.

My brother~in-law has no house.
My sister-in-law has no child.
The boys have no hobbies,
Ths girls have no class,

The boss nas no problem,

I have a watch.
You have a bracelet.
She has a ring.
They have necklaces,

He has a pockstuwatch.

I have no companion.
You have no friend.
She has no seatmate,
They have no neighbor.

We (he and I) have no helper.

Is there more than one way to say these in your target léﬁghage? If there are, can
you identify the most frequently used? Can you list a number of sentences that
enumerate things you have or use in the classroom? Use your sentences in ths per-
factive and future aspects also, when you have a verb in your sentence.
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To practice on these structures, do the following with your informant. He
gives the cue and you give the compiate sentsnce, Then, he gives the sentence and
you change it to a question. After you complete this, he asks the question and
you give the appropriate positive arid nsgative answers, ) .o v

“a

Fidel's got a car-

wire,
housa, 3
Lita %
job |
friend
The man
business ]
The Chinese
money.
I
You (pl.)
You (sg.)
They
assignment.
We (he & I)
We (You and I)
work
He
I

You (sg.) haven't got any bread.

They

She

Padro

' " food | S .
[
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He

milk
The child

chocolate
You (pl.) _
Ve (dual)
We (he &I)

coke

You (sg.)" -
I

3. Existential pattern

There is a pen on the table,
There is a table in the room.
There is a room in the hotel.
There is a hotel in the toun.

There is a town in the province,

There is no food on the plate.
There is no plate on the table,
There is no table in the kitchen.
There is no kitchen in the school,

There is no school in thse barrioc.

How many ways are there to say these sentences in your target languége? Are
the constructions similar to the indefinite structures above? -

There are children in the strest.
There were policemen in the school,
There is a vendor in the playground.

There was a fisherman on the beach.

There had been parades in the toun.
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There are many people in the ple.=
There ars many cars in the parke.
There are many tricycles ot tim r.cificl.
There are many carabaos in the farm.
There are many farmers in the field.
There are few women in the field.

There are few men in the churct.

Is there a change in the may~ concu:zucuisi when there is a change in aspect?

Doss the last set of sentences follow the may- construction?
What is the interrogative transformation for these three sentence types?

Is someone coming?

Is someone talking?

Is someons knocking?

Is the child sating something?
Is he drinking something?

Is he sucking something?

Doss Alma have a hobby?

Does she have a boyfriend?

Does Estry have a car?

Is thers a shest on the bed?

Is thers a blanket on the bed?
Is there a pillow on the bed?
Isn't there a cot in the room?
Isn't therse a bench in the room?
Isn't there a bed in the room?

What are the appropriate answers to these questions?




4. Prefarential

The mayor likes pulitics,

The  policemen like cempaignre.

The municiﬁal treasurer iikes”elu:tiohs.
The municipé; judge_likas-Q$dding%.i o

The municipal council likes fiestns.

I like cars,

You (sg.) like busses.
He likes jespneys.,

We (excl.) like carts.

We {incl.) like tricycles.

Lois likes oranges.

She likes durian.

The girls like lanzenes.
They like grapefruits (suba).

lle like siniguelas,

The boy wants a bicycle,

The girl wants a doll,

The baby wants a rattle,

The children want a toy-=housse.

They want a toy-circus.

You (pl.) like the car.
Yoi (pl.) want tha car.

They like the balloon.

They want the balloon.

]
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Rosario likes the doll.,

Rosario wants the doll,

Are these groups of sentences :..id ir differing ways in your target language?
In what ways are they different? Is it in the use of a specific particle? Is it
word order?

Does your language distinguish between like and want? The difference between
thess two English words may be a problem even to good informants sometimes, so you
will need to watch out egainst getting conflicting translations at first when werl -
ing with either. It is possible that while working on like some sentences that
really use want will creep into your data. Be alert on this possibility and look
at your data carefully.

In some languages, there might really be no distinction at all, so if it looks
like this is the case with your iarget language, do not force a second form into it

Ruperto doesn't like comics.,
He doesn't like magazines,

He doesn't like gambling.
They don't like cockfighting.

The women don't like smoking.

They don't want new dresses.

The children don't want old erasers.
She doesn't want visitors,

He doesn't want advice.

The patients don't want medicine.

She doesn't want the dress.
They don't want the book.
Lily doesn't want the pen.
Juan doesn't want the chalk.,
Ban doesn‘t want the work.

Do the negative statements behave like the positive? Are there significant
uses of particles,

Wle want to read a book,
le 1like to rsad a book,

le like to read the bouk,

U <
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Ve don't want to read a book.

Ve don't like to read a book.

e don't like to read the book.

Is focus operazting in these structures in your target language? _
Can you do this with your informant now?If you have written a rule or formul= -
on how this sentence type looks, use the rule as you go through the exercise.

Do you (sg.) like apples?  ———3 Yes, I like apples,
____she Yes, she likes apples.
] mangoes Yes, she likes mangoes.
Petra Yes, Petra likes mangoes.
___ the boy Yes, the boy likes mangoes.
balut No, the boy doesn't like legg.
__ they No, they don't like Lﬁgigg.‘

_ you (pl.)

No, we don't like balut.

apples No, we don't like apples;

Miriam No, Miriam doesn't like apples.

You like to read books,

buy

borrouw

He

give

He likes to read the comics.

Monserat

magazine

buy

The lady

Find out if this sentence pattern is the same as the equivalents of thegfollow-
ing:
Lisa needs a book.
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The school needs a playground : -

They need a library,
Ve need a clinic.

You need a basketball court..

We don't need money.
They don't need help,
; I don't need paper.
Mita doesn't-need crayons.

Marcos dossn't need paint.

5. Mandatory

g
Lydia shoulg speak Ilocano.

e e e e e -

Evelyn should sing a kundiman.‘
The chilren should write a composition.
The boys should compose a march. T - ‘
fen 1
}

The girls should dance a folk dance.

You (sqg.) should drink milk.
You (pl.) should sat cheess.
He should read books.

They should recite poems.

She should draw pictures.

The principal should order a typewriter for the school,

The principal should order the typsuwriter for the school.

i The principal should order _a typewriter for fhe school.,

The prinripal should orider a typewriter for the school.

The principal siwuld ordasr a typswriter from the store.

’Should is used hers to aiéo mean must and ought to.
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1 should order a typewriter for the school from the store,

- I should order the typewritsr for the schuol from the store.

I should ordsr a typewriter for the schocl from the store.

I should order a typeuriter for the school from the stofé.

Are there verb changes when focus is changed? When the noun subjsct is replu,
ed by a pronoun? Are there aspect changes that become evident with these:

You (sg.) should buy a book.

You should have bought a book.
You should te buying a book.

You should read the book.

You should have read the book.
You should bs reading the book.
You should borrow a booke.

You should have borrowved a book.

You should be borrowing the book.

In Tegalog, the words most commonly used to introduce thie construction are
dapat and kailangan. Does your terget language have twc or more words to intro-
duce this construction also?

Do the following drill on this sentence type:

Ygu should bring your books everydayf .
You should study your lessons.

You should recite in class,

You should ask questions of your tesacher,

You should think for yourself (alone).

The students should study.

The boys should do their projscts.
The girls should finish bhair sswing.
Romeo should erasz the blunithoard.

(L, Rosita shousd hicls She olhers.
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Mario should save some monsy.

R - P v

earn
I
give
help'
You (sg.)
ask
Roxy
sugar
use
We (dual)
We (excl)
_rice
cook
Marie

6. Exclamatory
With the following as with your commands and requests, the intonation pattern
is usually very important and significant. Mark your sentences toc show the inton-

ation pattern of each and decide what the common intonation pattern is for this
sentence type.

What a pretty girl!

What a nice day!

What a terrible accident!
What a crowded bus!

What a bumpy road!

What a pretty girl she .i:¢
What a pretty civld ynu v

What a groe by & ont




Uhat a difficult est it was!

Whet easy posms they werel

What a rich girl Rosal is!

What a handsome follow the guy was!
Hou nice (it is)!

Hov lovely (it is)!

How hard (it is)!

How good (they ars)!

How big (they are)!

Do you see a patterpn in your exclamatory sentences? Are they very different
from the equational patterns?

Here are exclamations you might want to know and use often, if your target
language has their equivalents:

Gosh!

Jesus-Mary-Joseph!
My God!
Ouch!

Uow!

Darn it!
Come what may!
Heaven help you!

That's it! (That's the way te do it.)

Hurray!
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PART III

As you go along with your study of your target language, you will want to
know some expressions that cennot wait till you get to their structural pattern i~
your analysis. You will need some that do not even follow any given pattern.
These are common everyday expressions that you would need on certain occasicns.

Go over them and decide upon a few that you would like your informant to translei-
for you at a given session.

As in all your sessions with him, you have to be cereful not to ask you> in-
formant for literal translations. You must ask for equivalunts, as ugsed in given
contexts. Whenever you can, use Tagalog instead of English when asking for e
phrase or expression., This assures you of at least gne thing--the cultural im-
plication of what you ars asking for would most probably be more accurately ex-
pressed to your informant and you thus have mora chances of gstting the real

equivalents.

a)

I'm .
I'm from o

I'm a Peace Corps Volunteer.

} My father's from and my mother's from .
He works at and she works at .
b)

Good morning/evening/afternoon.
Good bys.
How are you? = Fine, == Thank you. And you?

I would like you to meet fir, . d

Glad to meset you.

Ses you soon.

c)

Uhat's your name?

Uhere're yny vuip?

{
f— Are youi u o-udont?

Where're ycu working?




Do you know fiss

)

How do you say " " in your language?

Will you be my informant?
I'm new around hers,

d)

| I arrived in the Philippines last .
I speak some Tagalog.

I learned it during our training at St. John's College, in Annapolis, Maryland.

Y P S T

I'm staying at .

I'm going to tomorrcu/next week,

I'11 teach English/Math/Science there.

I'il be here two ysars,

It's warm here, but I like the place,
I like it here; I'm enjoying my work.
Everybody's nice to me,

a)

I'm your new teacher.,

Did you know s the former PCV here?
Was he nice?

Uhat color was his hair?

Did you like him?

I hope you'll like me, too,

Do you like English/science/math?
What's your favorite poem?

Do you know it by heart?

Let's sing.

Let's Yead

Let's piuy,

It it time for recess?
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Would you like to lsarn to play frisbee?

WUhat gemes do you know?

Hou is played?

Uho taught you how to play it?
Please teach me how to do that,.
Is this right?

Can this be improved?

Don't look at your neighbor's paper.
Do your oun work.

Read this aloud; speak louder.,
Stand up.

Sit down (all of you).

Move back.

Hurry.

Go ahead.

follow me.,

Slouwly.

Stop.

Raise your handl.‘9

Be quiet!

Repeat after me.

All together nouw,

One at = time now.
Dont' bs shy.
Try your best.
Uho else will t=u?

Is that cryveoy™  tlaa, e

Onece mueos -

-

‘QClassroom phrases from here down to pert f are taken from Epstein, p. S.




Louder!

Listen carefully.

Behave yourself.

Good! Very good!

Coms here to the front.

WUho knows the answer?

Repeat it.

Don't tell the answer yet.

Do you want to play a game?

Do you want to lsarn a song?

Who will read this?

Watch me carefully.

Pay atteption nouw.

I'11 repeat it,

Let's begin.

Open your books.

This row first., All right, now this row,
f)

Can I ask you something?

Can you tell me where the post office is?
Can you tell me where the school is?
Can you tell me where the church is?
Can you tell me where the hospital is?
Can you tell me where the market is?

Where can I take the bus?

Where can I taizn tho sno. ..y
Where con T Loer o0y ptunayg
How pesois -0 hy Fawa®

How long vess ot teake to get there?

91
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How far is it from here?

Do the busses follow a scheduls?

What time does the train leave?

What time doss the bus leave?

What tims dees thne plane leave?

Can I leazv2 my luggage here?

Does this bus go through Taft Avenue?
Does this jeep go through Taft Avenue?
Does it pass the Peace Corps office?
Will you tell me whers to get off?

Are we here now?

Don't forget to tell me where to get off?
Do I turn right or left?

Here's my fars.

Stop.

a)

Will you plaase call a taxi?

Will you please call a kalesa?

Will you take this to the laundrywoman?
Please cook some adobo for tonight.
Don't we have any more sugar?

Don't we have any mgre salt?

Dont we have any more milk?

Didn't you buy any pork?

Didn't you buy any =2ugs®

Didn't you o mov ol

Calld ' “ter o =lvs xwnoowe 1911 be late,

Tell iive.. L not fesling well,

ToAMW W v
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Anybody home?

flay I come in*

Please come in.

Please sit :l-wr.

Have a drini,

Have a cake,

Let's sat,

Would yau likzs scme coffee?
Please don't bother.

Please have some mors,

No, thanks; I'm full,

i)

We'd like to invite you to a party. - a é
I'd love to come; I'm sure I'd enjoy it.

I'v, a lot to do, but I'll try very hard to coms.

I'm sorry I couldn't come.

Some friends came to call.

That's all right. flaybe you can come next time.

This is a lovely party.

I'm enjoying myself very much,

Uhen's the next one (party)?

Don't forget me (to invite mse).

Don't forget us (to invits ne),

Thanks again. == Good ivw. -~ J really enjoyed it. == I'm so full.

J)

Happy %.-be

Congt e’ s -y

Best Wisiiss/Hepuy Anniversary!
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What's this?

It's nothing.

I hope you like it though it's nothing really,
I'm sure I'll like it.

Can I open i*7

Donttsina” wweld smbarrass me.

Plazze npan it later,

Thatks 2 iot,

Youira walcoma.

Houw olid arxe you hoday?

That's a =acret,

I'm already as old as Nohammed.

When were you born?

He was born on January 16, 1945,

He is fiftaen years old,

k)

Merry Christmas!

Heppy New Year!

Here's a Christmas present for you.
Aren't you giving me a Christmas present?
Let me kiss your hand, sir/madam.

What do Filipinos do on Christmas?
Americans also give each other presents.
Santa Claus gives presents tn Children.

Americans don't have e tepuy and suman.

They have peapnicie 20 0 F-fidueen,
1)
Is o' i v Thoe e a0

Hells: cwv  afrsix o _ o please?

aswcvenr

94
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This is Mr. . 9%

He isn't in?

Uhen do you expect him back?

Can I leave a message?

Can you tell him that fir. called up?

Would you like to leave a message?

I'11 just call up again, thank you.

Please tell him to call up this number.

Just o moment; Y¥ll call him.

I'11 teil him yci. called up.

Please call up againe.

He'll be back pretty saon.

I'1l give him your message.

Just a moment; don't hang upe.

Is this the operator?

Con you give me the number of the Peace Corps office, please?
Is this number out of order?

Will you give me this number, please?

I would like to make a long distance call to fianila.

m)
I'm having difficulty with my students.
Will you help me?

What will I tell him?

What will I tell them?

He might get angry.

They might get angry.

He might get hurt.

Thev might get hurt.

I don't want to hurt haus Cedalings.
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I don't want to hurt their feselings.

pieass tell him not to be afraid of me.
Please explain (to him) for me.

Uhat did he say?

Las he angry?

n)

Please ask him why he's always late,

Please tell him to coms on time.

Excuse mej I ditn't mean (Lo do) that.

Do you have any :-.:gastionz”

Do you think the ciihers would like to join us?
Would you like to join us (in our project)?
Let's ask the principal for permission.

Sir, Niss would like to Rnow if she can do this.
ffay we do this, sir?

What are we going to do, sir?

May I be absent from tomorrow's meeting, sir?
I'm sorry I was absent from the meeting, sir.
o)

Uhat color is her dress?

How long is the string?

How long is the rope?

How far is the place from hera?

Uhy?

Simply because.

Where's the fire?

How was the party?
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p)
Uhat day is it today?

It's NMonday.

I1t's Tuesday.

I1t's Wednesday.

It's Thursday.

It's Friday.

It's Seturday.

It's Sunday.

Uhen's ths pan.r

The party is tusism U
The party is town-y.

The party was yesterday.
The party is next week.
The party is next month.
The party was last week.
The party is on Monday.
The party was last Tuesday.
What month are we in now?
It's January.

It's February.

it's March.

iti's April,

I+'s May.

it's June.

It's July.

It's August.

It's September,
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I1t's October.

It's November.

It's December, é
q) - i
Uhat time is it? ‘
It's one o'clock.
It's one-five,

It's one=ten.

It's one-fifteen.
It's one=twenty.

It's one~twenty 7.2,
It's one-thirty. ;
It's twenty to tws. : E
It's quarter to two.
It's ten to two.

It's five to two, _ 3

rli Ak s,

It's two.

it's three in thse afternoon.,
It's four in the afternoon, %
It's five in the afternoon, ;

It's six in the afternoon.

It's seven. :
It's sight,
It's nine.

It's ten in the morning.

It's eleven in the svening.

it's twelvs, .. §

vy

It's midnight. ]
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It's noon,

It's tims.

You're on time.
You're late,

I'm sorry I'm late,
Isn't Rosa here yet?
She's always late,
She's always on time,
Do you have ticc™

I have no time.

r)

How many are the.::
One

two

thres

four

5

6

10
11
12
13
14
15

16

99

g™
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17

19
20
21
22
30

40

80
90
100

1000 4
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8)
How much is this?
One peso. . :

One centavo

P N PP

Five centavos ;
Ten centavos
15 centavos

20 centavos

A S A A S NA A AT ATy T £ A % P Sw. P o F AR

25 csntavns
30 centavos
35 centavos | _ ;
40 centavos

50 centavos

60 centavos
f | 70 centavos

80 centavos

B atimra Lo ap

90 centavos

Two for £1.00

Three for #1.00

Two pesos,

Twa Pifty,

Two-eighty,

Worn'e you reduce it (the price) a little?
Come on {raduce it a little.

That's too expensive,

I have no more money.

A1l my money will be gone,

VUell, okay. .

Pleasa wrap it up.
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What color is this?

It's white,
It's black.

It's red,

It's pink.

It's blue.

T P L T T . o P S

It's grezn.

It's gray. g
It's yellow, ;
It's brouwn. - j
It's violet, i

It's orangs.
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